
  

Seeking Accreditation, Visit 1 Institutional Report Template 
 

The WASC Senior College and University Commission (WSCUC) approved in June 2014 a new process 
for achieving Initial Accreditation after Eligibility has been granted. This process provides that an 
institution can be granted Initial Accreditation when a visiting team and the Commission have determined 
that substantial compliance with the four Standards and 39 Criteria for Review (CFR) has been 
demonstrated. The institution makes the case for its level of compliance in the Seeking Accreditation, 
Visit 1 Institutional Report. See the How to Become Accredited procedures manual for further details. 
 
INSTRUCTIONS 
 
Please provide a narrative response to each of the questions on the following pages.  
 

 Each section must be addressed.  

 As you move through the document adding information, please take care not to delete the original 
questions.  

 Add additional pages as necessary.  

 Please make sure that each section starts on a new page. In Section 4, each CFR should begin 
on a new page. 

 The report should typically be between 75 and 100 pages. Limit attachments only to evidence 
needed for each essay and/or relevant to a CFR. Evaluation teams and the Commission do not 
want to be overwhelmed by numerous attachments with thousands of pages of supporting 
material.  

 Shortly before your report is due, you will be invited to a folder in Box.com to which you will 
upload the report and all supporting documentation.  

 Please make sure that all attachments follow a consistent naming convention and are referenced 
the same way at appropriate places within the narrative. Please name attachments so that it is 
clear what they are and what section they refer to, with cross-referencing in the narrative.  
Attachments are preferred as PDFs.   

 
Tips for Providing Evidence 
 

 Put yourself in the place of a reviewer: what is the story that you need to tell? What evidence 
supports your story? What is extraneous and can be left out? 

 Provide a representative sample of evidence on an issue, rather than ALL of the evidence. 

 Consider including an executive summary or the most relevant points of supporting evidence, 
rather than the entire document. 

 If you are referring to a specific page or set of pages in a document, include only those pages, not 
the entire document. 

 If you are providing an excerpt of a document, include the title of the document, and a table of 
contents and/or a brief narrative to put the excerpt in context. 

 If you provide a hyperlink to a web page, make sure the link takes the viewer directly to the 
relevant information on the page. Do not make your reviewer search for it.  

 
 
When complete, upload your Institutional Report to the Seeking Accreditation Visit 1 Report folder 
in Box.com. 
 
Naming the Report 
Use the following naming convention for your application: "Institution name: Seeking Accreditation Report, 
Visit 1". 
 
Notifying WSCUC 
Please notify your WSCUC staff liaison and Accreditation Process Manager, Siobhan Williams 
(swilliams@wascsenior.org ), once the report has been uploaded. 

http://www.wascsenior.org/content/how-become-accredited
mailto:swilliams@wascsenior.org
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Section 1: Institutional Context 
 
Provide a context for the review of the institution, including a brief history, institutional type, size 
(enrollment, staff, administration and faculty), location(s), overview of degrees/levels/programs offered, 
current accreditations, and rationale for seeking WSCUC accreditation.  
 
 

Brief History of DRBU 
 
Dharma Realm Buddhist University (DRBU) has a history and lineage connecting it to one of China's 
most respected traditions of Buddhism. The school was established in 1976 by the Dharma Realm 
Buddhist Association (DRBA), a California 501(c)(3) nonprofit corporation. The DRBA’s intent was to help 
advance its educational mission and to continue the work of its founder, Master Hsüan Hua. Widely 
regarded as one of the more preeminent Buddhist teachers of the 20

th
 century, Master Hua sought to 

reanimate the spirit of Buddhist learning and practices in the modern world (He founded the DRBA, which 
was previously known as The Buddhist Lecture Hall, Inc., and Sino American Buddhist Association, Inc.; 
see Attachment 0.1.1, DRBA Articles of Incorporation; in 1959.)  
 
DRBU operates primarily on the spacious grounds of The City of Ten Thousand Buddhas in Ukiah, 
California. This multi-use residential campus also houses a monastery, a nunnery, and a K-12 school with 
a WASC-accredited high school division.  
 
Between 1977 and 1984, DRBU operated with the authorization status granted by the California 
Postsecondary Education Commission. DRBU obtained State of California Approval in 1984 for degrees 
in Buddhist Study and Practice (BA, MA, and PhD), Buddhist Education (MA), Chinese Studies (BA), and 
Translation of Buddhist Texts (BA, MA, and PhD).  
 
DRBU has maintained state approval in these four areas, with two significant changes: in 1994, the 
university terminated its doctoral-level degree programs to focus on serving primarily as a teaching 
institution, and it renamed its Translation of Buddhist Texts programs to “Translation and Language 
Studies.” In 2010, the university undertook a self-study to examine its objectives and develop a strategy 
to broaden its reach to a more diverse set of students and to consider pursuing regional accreditation.  
 
The 2010 self-study helped to reaffirm and interpret the university’s mission and to layout a roadmap that 
DRBU will follow in realizing its long-term educational vision. The results of this campus-wide effort have 
included the creation of two new academic programs—a BA in Liberal Arts and an MA in Buddhist 
Classics—and a strong commitment to attaining regional accreditation.  
 
In May 2013, the California Bureau of Private Postsecondary Education approved the additions of these 
new programs (see Attachment 0.1.2, BPPE Authorization Letter). In December of the same year, DRBU 
was granted eligibility to pursue WSCUC Candidacy and Initial Accreditation by the WSCUC Eligibility 
Review Committee (ERC) based on these two programs (see Attachment 0.1.3, Letter from ERC 
Granting Eligibility). In 2013, DRBU also began phasing out its six existing BPPE-approved degree 
programs, in order to focus on developing and implementing the new programs. The sunsetting of the six 
legacy programs was completed in June 2015.  
 
 

https://wascsenior.box.com/s/jrnolqkgu8pmep5wvgahe11oq8z9n8mu
https://wascsenior.box.com/s/wfj1ekdipoz58topblcbb7kv8ej6533s
https://wascsenior.box.com/s/wfoxila6oej19hszd088hn0962xvfir4
https://wascsenior.box.com/s/wfoxila6oej19hszd088hn0962xvfir4
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DRBU From 2013 to Present: Pursuit of Accreditation 
 
DRBU launched its new MA in Buddhist Classics program in the Fall of 2013 and the BA in Liberal Arts in 
Fall 2014. Of the six students who matriculated in the MA program in Fall 2013, four graduated in May 
2015. Currently, DRBU has 16 students enrolled in the MA program and 11 in the BA program. The 
university has six full-time equivalent (FTE) professors and 19 FTE administrators and support staff.  
 
The objective of obtaining WASC Candidacy and Initial Accreditation has injected some urgency into 
DRBU’s efforts. WSCUC Standards and Criteria for Review (CFR) provide further sources of guidance for 
organizing and focusing the university’s implementation efforts. DRBU began preparing for a self-study in 
Spring 2014, soon after receiving approval of its Eligibility application. After a visit by DRBU’s WSCUC 
staff liaison in February 2015, DRBU scheduled the WSCUC Site Review with the Commission for March 
22-24, 2016.  
 
Obtaining WSCUC accreditation is one of four strategic priorities identified in DRBU’s 2018 Strategic Plan 
(see Attachment 4.6.1, DRBU 2018 Strategic Plan). Gaining regional accreditation conveys to DRBU’s 
current and prospective faculty and students, as well as its community of supporters, the seriousness of 
the university's commitment to its long-term vision. In addition, it assures current and incoming students 
that their academic degrees are “real,” with externally validated legitimacy. In short, DRBU takes the view 
that becoming accredited is critical to its long-term sustainability and growth. 

https://wascsenior.box.com/s/mx5jq0y8qdy1m31my2wu10lqf3zuxz4z
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Section 2: Statement on Report Preparation 
 
Describe the process of preparing the Institutional Report, naming the personnel who were involved. 
Widespread and comprehensive involvement of various constituencies is required, including faculty, 
administrative staff, students, and others as appropriate. The governing board should review the report 
before it is submitted to WSCUC.  
 
 

Institutional Response  
 
In anticipation of the impending changes to streamline the accreditation process, the ALO and the 
Administrative Council (which serves as DRBU’s executive committee and consists of the university’s 
president, dean of academics, dean of students, and vice president for finance and administration; see 
CFR 3.7) organized a campus-wide workshop in May 2014. This event kick started DRBU’s preparation 
for the self-study and site review.   
 
The workshop began with a presentation and a Q&A session on WASC Standards and CFRs and a self-
assessment on DRBU’s progress in fulfilling them. The group then discussed in detail an ALO proposal to 
divide the preparation efforts into more than a dozen projects. For each project, the ALO proposal 
included a brief description, a list of relevant CFRs and other projects related to it, a set of tasks and 
outcomes, and the identity of the group at DRBU that would be responsible for the project (see 
Attachment 0.2.1 for sample worksheets). These projects became the basis for the self-study and further 
implementation of DRBU programs and functions. 
 
To assist different DRBU groups’ and units’ efforts to carry out their self-study responsibilities, the ALO 
leads and facilitates frequent discussions on accreditation and the self-study at Board of Trustees 
meetings, faculty meetings, meetings of the Administrative Council, and staff meetings of different 
operational units such as the Office of Campus Life and the Office of Finance. In addition to checking in 
on progress, these discussions tend to focus on how each group relates to and addresses relevant 
WASC CFRs when implementing the new degree programs and their support systems and structures.  
 
Beginning in early 2015, the ALO also began to convene a weekly accreditation steering committee 
meeting (see Attachment 0.2.2, Roster of Accreditation Steering Committee) to work on the self-study. 
These meetings were open to the whole campus, including students. With participation by members of 
faculty and staff from different operational units of DRBU, the meetings serve as a forum to not only 
address specific questions and concerns related to accreditation and self-study coming from particular 
constituencies or functions within DRBU, but also to allow different units of the university to collaborate 
and coordinate on broader matters related to accreditation.  
 
Headed by the ALO, a small group of drafters (see Attachment 0.2.3, Roster of Drafters) began gathering 
data and output from across DRBU, in order to compose a coherent and integrated self-study report. In 
addition to the previously highlighted activities, the group also read and discussed several recent self-
study or institutional reports from other institutions and spoke with colleagues at peer institutions about 
their experience composing the report.  
 
Begun in Spring 2015, sections from this iterative drafting process helped to stimulate conversations at 
DRBU. A draft of the complete report was distributed and circulated throughout the DRBU community, 
with a request for feedback. The Board of Trustees unanimously approved a final version of the report on 
January 13, 2016. 
 

https://wascsenior.box.com/s/j7ha1290u12jd84kv4ci9eao84ep18aj
https://wascsenior.box.com/s/10g9b6jg57ktqs0v51vbjkun05k3nxar
https://wascsenior.box.com/s/ixoy4o9giwwl8s4tt0x5tylxjf6ljpr8
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Section 3: Response to Issues Identified in the Eligibility Review 
Committee Approval of Eligibility Action Letter 
 
Please provide evidence of how the institution has responded to each recommendation found in the letter 
granting eligibility by the Eligibility Review Committee.  
 
 

1. Transition to a Board with a majority of independent board members (from a board with 12 of 19 
concurrently serving on the board of the parent organization, DRBA)  
 
 
The ERC December 2013 letter was widely circulated and discussed within the DRBU community, 
including among the DRBU trustees. Bhikshuni Heng Chih, the chair of the Board of Trustees, has been 
communicating with the trustees collectively and individually on the need for DRBU to demonstrate 
autonomy from its parent organization, the DRBA, in order to thrive as an academic institution.  
 
A necessary and important way to establish this autonomy is to alter the current composition of the 
trusteeship such that independent trustees—who are not employees of DRBU, family members of senior 
administrators, or members of the DRBA governing board, according to the DRBU Bylaws—hold at least 
a simple majority on the DRBU board. DRBU’s bylaws term this group “at-large trustees” (see Attachment 
0.3.1, Definitions of At-Large Trustees).  
 
Led by the chair and the board’s standing committee on trusteeship, DRBU began a vigorous and careful 
search for independent trustees. The goal was not only to meet the ERC’s recommendation on 
autonomy, but also to elect committed trustees with expertise in different areas (as outlined in the DRBU 
Bylaws), who can contribute significantly to DRBU’s governance.  
 
During the time following Eligibility approval, seven trustees resigned from the Board to facilitate the 
transition to a compliant board composition. At the November 2015 board meeting, the Board’s 
Committee on Trusteeship nominated several candidates yielded from the months-long search. The 
trustees then elected and welcomed five new trustees—all of them at-large—to fill the vacancies.  
 
The addition of these new trustees led to a total of 17 members serving on the board, which is now 
composed of a majority (nine out of 17) of at-large trustees. The new members strengthen the board with 
their collective background and expertise in higher education, law, community advocacy, board 
governance, and nonprofit entrepreneurship. A roster of the trustees and their brief biographies can be 
found in Attachment 3.9.1.   
 
 

2. Continue work on developing measurable learning outcomes  
 
Since the launch of the MA program in 2013, DRBU’s initial efforts in implementing its outcome 
assessment system (see Attachment 2.6.1 for DRBU’s outcome assessment framework) have been 
devoted to improving the instruments and methods for, and measurability of, learning outcomes. The goal 
is for the teaching faculty to be able to distinguish different levels of achievement exhibited in student 
work.  
 
This attempt to improve measurability is being done through an iterative process of developing rubrics for 
the PLOs, using these to assess student work, and further refining the rubrics based on that experience. 
These rubrics help delineate the outcomes into different dimensions and levels of achievement, which in 
turn allow professors to more concretely identify progress shown in the corresponding outcome areas. 
 
 

https://wascsenior.box.com/s/81hutu329o62zyt3nhuxbkph6csbgmrq
https://wascsenior.box.com/s/81hutu329o62zyt3nhuxbkph6csbgmrq
http://www.drbu.org/sites/default/files/4.2_DRBU_Bylaws.pdf
http://www.drbu.org/sites/default/files/4.2_DRBU_Bylaws.pdf
https://wascsenior.box.com/s/zxc6scnodk8rxnfjgockfa16gfgaf0a4
https://wascsenior.box.com/s/blmyhz6a5l3hmyd492jac7cywx74nt6i


7 of 100 

 

Because the MA degree was launched earlier and can be obtained in a shorter time than the BA degree, 
development of rubrics for the MA PLOs has taken first priority. Professors have used rubrics for MA 
PLOs (see Attachment 0.3.2 for the current version) to assess student work every semester since the 
launch of the MA program, including a summative assessment exercise in August 2015. By and large, 
professors have found the rubrics in their current iteration to reflect the meaning of their respective MA 
PLOs. They also report that the rubrics help them find evidence to demonstrate a certain level of 
achievement and therefore score student work consistently.  
 
As the development of rubrics for MA PLOs reached an early milestone, DRBU has begun similar efforts  
to create rubrics for BA PLOs. Discussions on the initial version of BA rubrics (see Attachment 0.3.3 for 
the current version) began in Fall 2015. DRBU professors will assess student works in January 2016 
using the rubrics for the BA’s written-communication learning outcome. The experience gained from 
working with the MA rubrics will accelerate the development of BA rubrics and the PLOs’ measurability so 
as to reach a similar milestone by Fall 2016.  
 
 

3. Expand curriculum beyond traditional “classics” to include exposure to contemporary scholars 
 
The question of what “contemporary” means for a liberal arts BA program based on the study of classical 
primary texts is not easily answered. This topic was discussed at several of the monthly professor 
meetings, leading to the creation of a separate faculty committee. This committee was assigned to work 
with the dean on drafting a proposal for adoption by the entire faculty. As of December 2015, the 
university has identified three ways in which to address the ERC’s recommendation.  
 
First, the historical era of a text or an author will not, by itself, be grounds for inclusion or exclusion in the 
curriculum. DRBU’s teaching faculty is collectively responsible for choosing the texts for the BA 
curriculum based on several criteria outlined in the Toward a Classics Curriculum section of the DRBU 
Catalog. Members of DRBU’s teaching faculty look for works that continue to shed light on the persisting 
inquiries, challenges, and possibilities of human existence, as well as works that are embedded with 
sophisticated methods of deep questioning, testing, and affirming. The faculty will also aim to choose 
texts that compel or invite their readers to raise significant questions or reflect deeply on matters 
pertaining to the issues of the nature of human existence, the workings of causality, and the 
interconnection between oneself and the world beyond, which continue to have relevance today. Finally, 
the faculty will take into consideration how well a great work might integrate with the rest of the 
curriculum.  
 
Any classic, whether contemporary or ancient, will see inclusion in the curriculum if it can pass muster 
following DRBU professors’ vigorous debates on curriculum revision. In fact, BA students are likely to 
read many modern great works. Works written after the Second World War from authors such as Jean-
François Lyotard and Pierre Hadot are on the shortlist for the Western Classics Strand; biographies of 
20th century monks and Buddhist adepts may see inclusion in the Buddhist Classics Strand; and primary 
papers by scientists such as Albert Einstein, Erwin Shrödinger, and James Watson and Francis Crick will 
likely grace the reading list for the Natural Science Strand.  
 
Second, the senior-year Capstone Seminar offers another opportunity to venture into contemporary 
works. The two-semester seminar is the closest to an “elective” course that DRBU’s all-required, 
sequentially built curriculum offers. Based on professor and student interests, the teaching faculty 
annually selects a small but well curated set of topics from which seniors can choose. These topics may 
focus on a particular author (e.g., Nāgārjuna, Gabriel García Márquez, or Judith Butler), address a theme 
or issue (e.g., millennial feminism, Black Lives Matter, or climate change), or delve deeply into a specific 
work (e.g., the Mahabharata, Being and Time, Discourses on Salt and Iron, or Thomas Piketty’s Capital in 
the Twenty-First Century).  
 

https://wascsenior.box.com/s/yqoeh86yrtw9ejq5za8tbhkumw0ezngm
https://wascsenior.box.com/s/yjiq3xcl64abkmjm0n5hb3kikfvc1kq4
http://www.drbu.org/academics/our-philosophy-education/classics-curriculum
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Lastly, the inclusion of several classical traditions in the BA curriculum allows students to deeply engage 
with these traditions’ different, sometimes conflicting ideas, values, and ethos, all of which help shape the 
globalized, multicultural, and interconnected world we live in today. Taking seriously each of these 
perspectives inevitably reveals the space that exists between them and the reader’s observing 
awareness. With such diverse materials offered by the curriculum, DRBU cautions its students against 
merely engaging the texts from a pseudo objective remove and jumping to facile comparisons. Instead, 
students are encouraged to treat the reading of each text as an active immersive experiment—to learn 
from within the world a text spawns, to explore how each text can teach us how to read it, and to learn 
through experiencing it.  
 
Together, the students’ awareness of their separation from the different perspectives and the immersive 
experiment they conduct with each text, phenomenological in nature, constitute a learning experience that 
is distinctly modern. Therefore, regardless of when and by whom these classics were written, at DRBU 
they are read with a contemporary approach, one that students will be able to apply in future intellectual 
endeavors.  
 
 

4. Create greater self-sufficiency for the university 
 
While DRBA’s financial support for the university has remained strong, DRBU has begun to generate a 
significant and increasing portion of its overall income from tuition and donations since the new programs’ 
launch. 
 
While the amount of the annual operating grant DRBA pledges to DRBU has increased from $552,944 in 
2012-2013 to $749,295 in 2015-2016 (and is projected to grow to $831,151 in 2017-2018), as a 
percentage of adjusted total DRBU budget, it has decreased from 43% in 2012-2013 to 38% in 2015-
2016 (and is projected to decrease to 34% in 2017-2018).  
 
Tuition and donor contributions have grown to take up the slack. Net tuition and fees grew from $34,500 
in 2013-2014 (when the MA program launched) to $142,500 in 2015-2016 (and is projected to grow to 
$222,300 in 2017-2018); donor contributions also grew from $309,600 in 2012-2013 to $607,560 in 2015-
2016 (and are projected to grow to $741,679 in 2017-2018). Together, these two sources of revenue are 
projected to rise from accounting for 38% of total revenue in the current year to 42% in 2017-2018.  
 
In addition, development efforts have led to a generous donation of $1 million, which boosted the DRBU 
endowment fund to $3 million. Overall, DRBU expects the growth of enrollment, as well as significant 
development efforts, to further decrease financial reliance on its parent organization, even though DRBA 
has shown strong commitment to continuing its support.  
 
To this end, DRBU hired a full-time Director of University Relations in Spring 2014, whose main 
responsibility is recruiting new students. In addition, the Office of Strategic Planning and Development 
has been working with DRBU senior leadership and the Board of Trustees to develop and implement a 
multi-year plan for university advancement. Discussions on DRBU’s financial strength can be found under 
CFR 3.4.  
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Section 4: Evidence of Compliance with 2013 Standards and              
Criteria for Review 

 
The heart of the report focuses on the institution demonstrating its level of compliance with each of the 39 
Criteria for Review through narrative, summary statements, and evidence as found through appropriate 
attachments and/or appendices. In attempting to demonstrate substantial compliance, institutions must 
exhibit self-reflection showing areas of strength or improvement rather than producing a public relations 
report. Identifying areas of needed improvement does not mean the institution is only in minimal 
compliance: an institution may have reached substantial compliance with a CFR, but still have room for 
improvement.  
 
The WSCUC Standards and CFRs 
  
The WSCUC Standards are designed to guide institutions in self-review, to provide a framework for 
institutional presentations to the Commission and review teams, and to serve as the basis for judgments 
by evaluation teams and the Commission.  Each standard is set forth in broad holistic terms that are 
applicable to all institutions.  Under each of the four Standards are two or more major categories within 
which the standard is more specifically defined.  Under each category are Criteria for Review (CFRs), 
intended to identify and define key elements of the standard. Guidelines identify expected forms or 
methods for demonstrating performance related to certain Criteria for Review. By design, the Commission 
has not developed a Guideline for each Criterion for Review.   
 
Strategies for Completing This Section 
 
The institution can use this section of the report as an initial basis for conducting a thorough self-study of 
the institution’s compliance with the Standards and CFRs by the planning committee, administration, 
faculty, staff, students, and Board of Trustees.  As the self-study is conducted, key areas may be 
identified where more evidence is needed or more development is required. Once the institution has 
completed this self-study process, priorities that are identified using this section should be integrated with 
the institution’s context, goals, and planning in the development of its report. Summary questions are 
provided as a means of assisting institutions in determining areas of greatest concern or areas of good 
practice to be addressed. After this work is completed, this section should represent the collective work of 
the institution’s self-study process.  
 
Instructions for Completing This Section 
 

 For each CFR on the following pages, please provide a narrative response to demonstrate the 
institution’s level of compliance and a list of the evidences that support the narrative.  

 Insert additional pages as needed. 

 Please start each CFR on a new page. 

 Evidences should be uploaded as attachments in the Section 4 folder in the Upload Attachments 
folder in Box.com.  
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Standard 1. Defining Institutional Purposes and Ensuring Educational Objectives  
 
The institution defines its purposes and establishes educational objectives aligned with those purposes. 
The institution has a clear and explicit sense of its essential values and character, its distinctive elements, 
its place in both the higher education community and society, and its contribution to the public good. It 
functions with integrity, transparency, and autonomy. 
 
 

CFR 1.1 Institutional Purposes  
 
CFR 1.1 The institution’s formally approved statements of purpose are appropriate for an institution of 
higher education and clearly define its essential values and character and ways in which it contributes to 
the public good. 
 
Guideline: The institution has a published mission statement that clearly describes its purposes. 
The institution’s purposes fall within recognized academic areas and/or disciplines. 
 
 

CFR 1.1 Institutional Response 
 
DRBU’s mission statement (Attachment 1.1.1)—which was formally adopted by the university’s Board of 
Trustees on June 13, 2013 (Attachment 1.1.2), and is published in DRBU’s catalog, website, and other 
important institutional documents such as its trustees’ bylaws—lies at the core of all DRBU’s activities. 
The university’s student learning outcomes and academic policies emanate from it, and as explained in 
CFR 4.6, it is the driving force behind DRBU’s strategic planning efforts.  
 
The statement is as follows:  
 

Dharma Realm Buddhist University is a community dedicated to liberal education in the broad 
Buddhist tradition—a tradition characterized by knowledge in the arts and sciences, self-cultivation, 
and the pursuit of wisdom. Its pedagogical aim is thus twofold: to convey knowledge and to 
activate an intrinsic wisdom possessed by all individuals. Developing this inherent capacity 
requires an orientation toward learning that is dialogical, interactive, probing, and deeply self-
reflective. Such education makes one free in the deepest sense and opens the opportunity to 
pursue the highest goals of human existence.  
 

This mission statement was inspired by those of regionally accredited colleges that offer degree programs 
based on variations of a “Great Books” model, namely, the WSCUS-accredited Thomas Aquinas College 
and St. Mary’s College of California and the HLC- and MSCHE-accredited St. John’s College. The 
consonance of DRBU’s mission with the mission of these regionally accredited institutions and the 
statement’s emphasis on student learning (i.e., “DRBU’s pedagogical aim is . . . to convey knowledge and 
to activate an intrinsic wisdom possessed by all individuals”) suggests that the university’s purposes are 
appropriate for higher education. Finally, DRBU’s mission states how the university intends to contribute 
to the public good through the education it offers (i.e., “Such education . . . opens the opportunity to 
pursue the highest goals of human existence).  
 
 

CFR 1.1 List of Attached Evidences 
 
1.1.1 Excerpt from Catalog - Mission 
1.1.2 Board Meeting Minutes 061613 – Approval of DRBU Mission 

https://wascsenior.box.com/s/hyzghcfhoz9wb4leg7a3b4rdwgzpsl3f
https://wascsenior.box.com/s/3c7vrd10hg5pww4ilezgm7xx6cx2sfdt
http://www.drbu.org/sites/default/files/DRBU_Catalog_2015-2016.pdf
http://www.drbu.org/
http://www.drbu.org/sites/default/files/4.2_DRBU_Bylaws.pdf
http://www.drbu.org/about/mission-and-educational-objectives
http://www.thomasaquinas.edu/about/mission-history
https://www.stmarys-ca.edu/about-smc/our-mission
http://www.sjc.edu/
https://wascsenior.box.com/s/hyzghcfhoz9wb4leg7a3b4rdwgzpsl3f
https://wascsenior.box.com/s/3c7vrd10hg5pww4ilezgm7xx6cx2sfdt


11 of 100 

 

CFR 1.2 Institutional Purposes  
 
CFR 1.2 Educational objectives are widely recognized throughout the institution, are consistent with 
stated purposes, and are demonstrably achieved. The institution regularly generates, evaluates, and 
makes public data about student achievement, including measures of retention and graduation, and 
evidence of student learning outcomes. 
 
 

CFR 1.2 Institutional Response 
 
DRBU publishes its institutional learning outcomes (ILO) as well as the program learning outcomes (PLO) 
for its two degrees in the DRBU Catalog (Attachment 1.2.1 Excerpt from Catalog: ILOs and PLOs) and on 
the DRBU website. The web page entitled “Mission and Educational Objectives” also includes a short 
explanation on how the DRBU faculty derived the ILOs from the DRBU mission.  
 
DRBU professors developed and adopted an outcome assessment framework prior to the launch of the 
new MA program in Fall 2013 and have conducted assessment exercises at least semesterly since then. 
These included a summative assessment exercise based on evidence gathered from the first graduating 
MA cohort in the summer of 2015. DRBU’s response under CFR 2.6 contains discussions on assessment 
processes, progress of implementation of the assessment framework, and results of the first exercises.  
 
DRBU publishes data on the DRBU website concerning student achievement, including measures such 
as retention and graduation, and a summary of summative assessment exercises. 
 
 

CFR 1.2 List of Attached Evidences 
 
1.2.1 Excerpt from Catalog - ILOs & PLOs 
 

https://wascsenior.box.com/s/bt06wllnrondrymx8mmwe46wxcobv0p9
http://www.drbu.org/about/mission-and-educational-objectives
http://www.drbu.org/
https://wascsenior.box.com/s/bt06wllnrondrymx8mmwe46wxcobv0p9


12 of 100 

 

CFR 1.3 Integrity and Transparency 
 
CFR 1.3 The institution publicly states its commitment to academic freedom for faculty, staff, and 
students, and acts accordingly. This commitment affirms that those in the academy are free to share their 
convictions and responsible conclusions with their colleagues and students in their teaching and writing. 
 
Guideline: The institution has published or has readily available policies on academic freedom. For those 
institutions that strive to instill specific beliefs and world views, policies clearly state how these views are 
implemented and ensure that these conditions are consistent with generally recognized principles of 
academic freedom. Due-process procedures are disseminated, demonstrating that faculty and students 
are protected in their quest for truth. 
 
 

CFR 1.3 Institutional Response 
 
The founding of DRBU is based on the ideal that all individuals possess an inherent wisdom and that 
education serves as a catalyst that helps activate this inherent capacity. At DRBU, this ideal manifests 
itself in a deep engagement with primary texts from both East and West. These texts remind us that 
genuine learning begins with curiosity and is sustained by questions. Searching for answers often entails 
doubt and a healthy unsettledness. Students are entrusted with the ultimate responsibility for their own 
learning, because it is up to each individual to activate his or her own inherent capacity for an expansive 
and penetrating wisdom. 
 
In light of DRBU’s emphasis and trust in the students’ initiatives in their own “pursuit of wisdom,” 
academic freedom is a core institutional value. Moreover, because the university has a religious affiliation, 
the institution’s academic freedom policy (Attachment 1.3.1), which is published in the catalog, Faculty 
Governance Manual, and the website, underscores students’ and faculty members’ freedom to a) “decide 
which, if any, [Buddhist ideas and practices] to hold and accept” and b) subject “Buddhist ideas . . . to the 
same level of questioning and scrutiny as any others.” To that end, the policy notes that the university 
publishes grievance procedures (Attachment 1.3.2) in the catalog and Faculty Governance Manual 
designed to address “any pressure, overt or otherwise” that students and faculty may face “to subscribe 
to a particular ideology.”  
 
 

CFR 1.3 List of Attached Evidences 
 
1.3.1 Excerpt from Catalog - Academic Freedom Policy 
1.3.2 Excerpt from Catalog - Grievance Procedure 
 

https://wascsenior.box.com/s/m9va5n5zpchmeozc20cuhykuae4kgews
http://www.drbu.org/about/mission-and-educational-objectives/statement-academic-freedom
https://wascsenior.box.com/s/0nqjxy581l4lu5zvyi48a6aq4lzmw6ec
https://wascsenior.box.com/s/m9va5n5zpchmeozc20cuhykuae4kgews
https://wascsenior.box.com/s/0nqjxy581l4lu5zvyi48a6aq4lzmw6ec
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CFR 1.4 Integrity and Transparency 
 
CFR 1.4 Consistent with its purposes and character, the institution demonstrates an appropriate response 
to the increasing diversity in society through its policies, its educational and co-curricular programs, its 
hiring and admissions criteria, and its administrative and organizational practices. 
 
Guideline: The institution has demonstrated institutional commitment to the principles enunciated in the 
WSCUC Diversity Policy. 
 
 

CFR 1.4 Institutional Response 
 
DRBU is committed to responding to the diversity of today’s society. According to its mission, one of 
DRBU’s two pedagogical aims is to activate an inherent capacity “possessed by all individuals.” Further, 
the main impetus for the university’s reorganization efforts, begun in 2010, was to broaden its reach to a 
more diverse set of students (see Section 1). It is vital to DRBU that the opportunity to develop one’s 
potential be available to any applicant with adequate preparation and genuine interest in the university. 
This commitment permeates DRBU’s programs and policies. 
 
Educational and Co-curricular Programs 
 
DRBU’s commitment to respond to the diversity of today’s society is reflected in the very subject matter of 
its degree programs. Based on a view that primary texts provide a solid foundation for understanding the 
ideas, values, and ethos that govern contemporary life, and by including great works of Europe, America, 
China, and India, DRBU offers its students the opportunity to learn the ways texts from these diverse 
traditions help shape discourse and discovery today.  
 
According to DRBU’s statement of academic freedom, “students are free, and explicitly encouraged, to 
examine and to consider all the views they encounter, including their own.” This policy is practiced in 
DRBU’s discussion-centered classroom pedagogy, which encourages a wide variety of interpretation of 
the texts at hand. As long as students are able to ground their interpretation with evidence from a text, 
they are free to hold any view about it.  
 
At the same time, this classroom pedagogy challenges students to not only suspend, but also offer up 
their preconceived notions, views, and assumptions to be examined, modified, or even discarded upon 
discussion and reflection. DRBU’s small, discussion-driven seminars both demand and serve as 
opportunities to cultivate communication skills, including listening, expressing, and assessing information. 
These skills are important in the building and maintenance of a learning-focused community in and out of 
the classroom, and are invaluable for anyone who is seeking to be a contributing, functional member of 
today’s diverse society. 
 
Although formal organization of co-curricular programs and activities started only in Fall 2015, the first 
programs and activities are consistent with the diverse curricula of the degree programs (see CFR 2.11 
for a sample of DRBU co-curricular programs and activities from 2015-2016).  
 
Admissions Practices 
 
Admission to DRBU is based on consideration of several factors. First, an applicant must demonstrate 
adequate preparation, indicating a potential to thrive in the university’s demanding and rigorous program. 
The emphasis here is on “potential,” since no student is likely to thrive without careful attention to his or 
her individual needs. Second, an applicant must exhibit a certain amount of enthusiasm about the unique 
learning opportunity offered by this school.   
 

http://www.drbu.org/about/mission-and-educational-objectives/statement-academic-freedom
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When these qualities are evident, the admissions committee can be assured that a student has the 
potential for success in the DRBU program, and the student can be assured that DRBU will do everything 
in its power to support that student’s success. It is DRBU’s assumption that the sought-for qualities can 
be found in any individual, without distinction as to gender, class, ethnicity, sexual orientation, or gender 
identity.  
 
Consistent with this assumption, the faculty admissions committee employs a non-competitive, rolling 
process in considering each applicant’s qualifications to attend DRBU. Each applicant is evaluated on his 
or her own merits. The committee offers admission to one applicant at a time, until the number of 
students intending to enroll reaches DRBU’s goal for that year.  
 
DRBU’s commitment to student diversity can also be seen in its recruitment efforts. It is consistent with 
the DRBU mission to make the educational opportunities it offers available to as many qualified 
applicants as possible, and, to the best of its ability, to reflect California’s breadth and complexity in its 
student body. Of the 51 schools DRBU recruiters have visited, the majority are ethnically diverse, and 
approximately half qualify as Title 1 institutions (see Attachment 1.4.1 for visited high schools). This 
demonstrates the university’s commitment to reaching out to the broadest student pool possible.  
 
Finally, DRBU’s intention to support any capable and interested potential applicant can also be seen in its 
robust financial aid offers, which serve to increase socioeconomic diversity among its students. As shown 
in Attachment 3.4.4, for each of its three academic years, between 65% and 70% of the students received 
significant financial assistance in order to attend. DRBU intends to do its very best to continue this kind of 
concerted and substantial support for all qualified applicants. 
 
Administrative and Organizational Practices 
 
DRBU aims to establish transparent and inclusive administrative and organizational practices indicative of 
the integrated nature of its programs. For example, professors and administrators together form an 
integrated faculty, which aims to remove the traditional divide between teaching faculty and 
administrators (see CFR 3.7). 
 
Also, the faculty encourages its committees and administrative units to adopt decision-making processes 
and operational structures suited to their stated functions and responsibilities. After extensive discussions 
and research, the administrators and support staff who were organized under the Office of Campus Life 
decided to reorganize as the “Campus Life Circle.” After researching different organizational models, the 
group decided to create a simple structure called "group wisdom decision-making" based on "Holacracy," 
a governance system based on self-organization. The system includes a formal meeting structure that 
has an agenda-building process; defined roles for a secretary and facilitator; and criteria and a decision-
making process to establish policies. The system is explicitly inclusive and mission-based, requiring 
feedback from everyone (to encourage the flow of meetings) and relying on a common understanding of 
the group’s mission in order to determine the best course of action. 
 
Hiring Practices 
 
Currently, the gender, ethnicity, and age diversity among professors is comparable to that of the student 
population (see Attachment 3.1.3). DRBU is in the process of drafting its statement on diversity, which will 
be incorporated in the university’s personnel recruiting and hiring practices.  
 

https://wascsenior.box.com/s/leasggv64wkcxhgr2ocp6hj39k7tb1fa
https://wascsenior.box.com/s/ztewjs7hcm01tim8nj5kbgdwd5vnhegb
https://wascsenior.box.com/s/9526gxsafosgsm5c9fat4rsuxm4ot5eh
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In addition to adopting and circulating a statement on diversity and providing faculty and staff professional 
development opportunities in this area, DRBU plans to examine the larger campus experience of all 
university members. DRBU places great emphasis on the quality of student life and the quality of student 
work at DRBU. It also emphasizes the quality of faculty teaching and faculty contributions overall. While 
these emphases will be renewed and recurring, it is also important to examine the experience that the 
members of the DRBU community have of the larger learning and living environment, namely a unique 
campus shared by other communities, such as a Buddhist monastery, a nunnery, and K-12 schools. 
 
 

CFR 1.4 List of Attached Evidences 
 
1.4.1 High School Recruiting Visits 

https://wascsenior.box.com/s/leasggv64wkcxhgr2ocp6hj39k7tb1fa
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CFR 1.5 Integrity and Transparency 
 
CFR 1.5 Even when supported by or affiliated with governmental, corporate, or religious organizations, 
the institution has education as its primary purpose and operates as an academic institution with 
appropriate autonomy. 
 
Guideline: The institution does not experience interference in substantive decisions or educational 
functions by governmental, religious, corporate, or other external bodies that have a relationship to the 
institution. 
 
 

CFR 1.5 Institutional Response 
 
Dharma Realm Buddhist Association (DRBA) established DRBU in 1976 and set up a DRBU Board of 
Trustees as the university’s governing body. As part of its efforts to create two new degree programs and 
to pursue WSCUC accreditation, DRBU examined and set out to adjust its governance structure so that it 
both serves to advance DRBU’s mission and complies with relevant WSCUC Standards and CFRs.  
 
The process involved studying and consulting various documents such as bylaws of DRBU’s peer 
institutions and WSCUC’s Independent Governing Board Policy and Related Entity Policy. Consequently, 
the DRBA Board of Directors adopted the DRBU Charter in June 2012 (see Attachment 1.5.1), and the 
Board of Trustees of DRBU approved the amendments to the DRBU Bylaws in June 2013 (see 
Attachment 1.5.2).  
 
Through the DRBU Charter, the DRBA Board of Directors delegates to the DRBU Board of Trustees the 
powers and responsibilities to supervise, control, and manage the affairs and to determine the long-term 
educational policy of the university in accordance with the DRBU mission. These powers and 
responsibilities are listed in the charter, the bylaws, and DRBU’s response under CFR 3.9.  
  
DRBA has generously provided resources and support to DRBU since the university’s founding almost 40 
years ago, so that DRBU has never operated with a deficit (see CFR 3.4). In addition to delegating 
complete governance of the university to the DRBU Board of Trustees, the DRBA Board of Directors also 
affirms in the charter its intention to continue its longstanding and ongoing support for DRBU (page 3 of 
DRBU Charter) as well as its respect for the authority of DRBU professors to determine matters related to 
instruction—including the programs’ respective curriculum—and the academic freedom of members of the 
DRBU community (page 3 of DRBU Charter). Attachment 1.5.3 is a copy of WSCUC’s certification of 
related entity signed by the president of DRBA’s Board of Directors, stating that DRBA recognizes 
WSCUC’s standards and policies and will ensure fulfillment of DRBU’s responsibilities related to areas 
controlled or influenced by DRBA.  
 
Finally, as part of the trusteeship transition described in Section 3 and under CFR 3.9, the percentage of 
trustees who are also on the governing board of DRBA has been decreased from 63% to 35%.  
 
 

CFR 1.5 List of Attached Evidences 
 
1.5.1 DRBU Charter 
1.5.2 Board Meeting Minutes on Amending Bylaws 
1.5.3 WASC Certification of Related Entity 

http://www.wascsenior.org/content/independent-governing-board-policy
http://www.wascsenior.org/content/related-entities-policy
https://wascsenior.box.com/s/5ypzqvmdaz4g671pkycrw8dcnmrz21c6
https://wascsenior.box.com/s/5x9b059ri2bx8ci0u71tnoluytocc29p
https://wascsenior.box.com/s/n77l6gorstjyoou4qjmdn8ths325v2t5
https://wascsenior.box.com/s/5ypzqvmdaz4g671pkycrw8dcnmrz21c6
https://wascsenior.box.com/s/5x9b059ri2bx8ci0u71tnoluytocc29p
https://wascsenior.box.com/s/n77l6gorstjyoou4qjmdn8ths325v2t5
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CFR 1.6 Integrity and Transparency 
 
CFR 1.6 The institution truthfully represents its academic goals, programs, services, and costs to students 
and to the larger public. The institution demonstrates that its academic programs can be completed in a 
timely fashion. The institution treats students fairly and equitably through established policies and 
procedures addressing student conduct, grievances, human subjects in research, disability, and financial 
matters, including refunds and financial aid. 
 
Guideline: The institution has published or has readily available policies on student grievances and 
complaints, refunds, etc. The institution does not have a history of adverse findings against it with respect 
to violation of these policies. Records of student complaints are maintained for a six-year period. The 
institution clearly defines and distinguishes between the different types of credits it offers and between 
degree and non-degree credit, and accurately identifies the type and meaning of the credit awarded in its 
transcripts. The institution’s policy on grading and student evaluation is clearly stated and provides 
opportunity for appeal as needed. 
 
 

CFR 1.6 Institutional Response 
 
DRBU publishes or makes readily available information and policies addressing the questions in CFR 1.6 
and expressing its commitment to fair and equitable treatment of students. Students and the public will 
find this information in, among other places, the DRBU catalog and website. The following list shows their 
location in the catalog and on the web (if available): 
 

 
DRBU maintains complaint records filed with the Dean of Students for eight years. Beginning in Spring 
2016, the university will also compile and review statistical information to evaluate trends on a yearly 
basis.  
 
DRBU has no history of adverse findings against it with respect to violation of its policies. DRBU 
publishes data on student success (see CFR 1.2).  

INFORMATION DRBU CATALOG PAGE NUMBER  

Academic Goals - Mission 1 

Academic Goals - General 7, 10 

Academic Goals  11 (BA), 31 (MA) 

Programs  11-13 (BA), 31-32 (MA) 

Services Library (40), IT (64), Dining (63), Health (65), Career (66), 
Spiritual Advising (65), Disability (66) 

Cost of Attendance (BA, MA) 43 

Financial Aid Policy 44 

Tuition and Fees Refund Policy 51 

Audit Policy 52 

Grading Policy 54-56; bottom of 55 (appeal) 

Student Code of Conduct 67 

Rules of Residence 68 

Restorative Justice Procedure 70 

Policy on Harassment 71 

Notice on Discrimination 71 

Complaint and Grievance 72 

http://www.drbu.org/about/mission-and-educational-objectives
http://www.drbu.org/academics/our-philosophy-education
http://www.drbu.org/academics/undergraduate-program/program-description
http://www.drbu.org/academics/graduate-program/program-description
http://www.drbu.org/academics/undergraduate-program/what-we-study
http://www.drbu.org/academics/graduate-program/what-we-study
http://www.drbu.org/academics/library
http://www.drbu.org/campus-life/life-campus/dining-services
http://www.drbu.org/campus-life/life-campus/health-services
http://www.drbu.org/admissions/undergraduate/tuition-and-costs
http://www.drbu.org/admissions/graduate/tuition-and-costs
http://www.drbu.org/admissions/financial-aid
http://www.drbu.org/admissions/financial-aid/faq/refund-policy
http://www.drbu.org/campus-life/guidelines-students/code-conduct
http://www.drbu.org/campus-life/guidelines-students/rules-residence
http://www.drbu.org/about/regulatory-information/student-complaints-grievance-policy
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Because the programs are new, the sample size is very small. Four out of the six students who 
matriculated in the new MA in Fall 2013 graduated in Spring 2015. Of all the students who have entered 
the new BA program thus far, only one has withdrawn and failed to advance.  
 
Given the all-required and sequentially built nature of DRBU’s new programs, all required courses are 
offered in any given year and available for students enrolled in a degree program to be taken in 
sequence. By the same token, DRBU does not offer courses that are not required as part of the two 
degrees, and required courses are not open to those who are not enrolled in the associated programs.  
 
Under rare circumstances, auditors are allowed in a class, with the consent of the professor and the Dean 
of Academics. An audited class will only appear on the transcripts of students currently enrolled in one of 
the degree programs. In short, only one type of credit, namely that toward one of the two degree 
programs, is offered at DRBU.  
 
 

CFR 1.6 List of Attached Evidences 
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CFR 1.7 Integrity and Transparency 
 
CFR 1.7 The institution exhibits integrity and transparency in its operations, as demonstrated by the 
adoption and implementation of appropriate policies and procedures, sound business practices, timely 
and fair responses to complaints and grievances, and regular evaluation of its performance in these 
areas. Qualified independent auditors regularly audit the institution’s finances. 
 
 

CFR 1.7 Institutional Response 
 
In accordance with Internal Revenue Service guidelines, DRBU undergoes an annual external financial 
audit, conducted by an independent auditing firm (Vavrinek, Trine, Day & Co., LLP). While embedded in 
its parent organization, DRBA, and not separately incorporated, DRBU has always kept its own 
accounting separate from that of DRBA. DRBU’s auditors have not arrived at an adverse finding for at 
least the last five years. The following are the audit reports for the last three years: 
 

 2012-2013 Audit Report (Attachment 1.7.3) 

 2013-2014 Audit Report (Attachment 1.7.2) 

 2014-2015 Audit Report (Attachment 1.7.1) 
 
In addition to establishing new organizational structures and governance to support the new degree 
programs, the reorganization efforts have also involved developing new policies and procedures that are 
compatible and can support the new programs and are appropriate for a higher education institution. The 
policies listed under CFR 1.6 and others are a result of this effort, which has involved researching 
equivalent policies from other institutions and sometimes adopting and adapting them for DRBU.  
 
In practice, however, administrative staff may still not be clear on how to respond to a situation, even if 
the policies on the matter seem clear and sensible on paper. This is an area where DRBU has identified a 
concern and is working to address it.  
 
For example, if a student needs to withdraw from a course, what are the steps he or she and the 
administrative staff member(s) need to take? Withdrawing from a course in an all-required program has 
serious consequences for the student, as reflected in the corresponding DRBU policy (see Attachment 
1.7.4), and requires the Academic Dean’s permission. The policy stipulates that the student must submit 
the request in writing. But does DRBU have a form for that? To whom should the student submit the 
form? Should the student seek advice from the dean before or after filling out the form?  
 
To address such issues, DRBU is engaging in an ongoing effort to develop use cases and workflows to 
guide administrative staff when they respond to students and other members of the community on 
matters related to policies and procedures recently established or adopted.  
 
In developing these workflows or use cases, the DRBU administrative staff looks to adopt sound business 
practices that promote the value of transparency. Attachment 1.7.5 is the sample use case developed for 
the course-withdrawal policy, which was created following discussions among administrators and support 
staff from the Office of Academic Affairs and the Registrar’s Office. The use case included a table 
showing the participants and their role in approving the use case (see DRBU’s response to CFR 3.7 for 
discussions on how DRBU promotes transparency in its governance and administration).  
 

https://wascsenior.box.com/s/yx2tle9rsnok2oclwuxcx8fhsttlklc9
https://wascsenior.box.com/s/eh7mtkgr2lt1gw6xhymdu6sz9tvon1n6
https://wascsenior.box.com/s/xdnt65vilztvjphp2d7hs1fqzt8svc85
https://wascsenior.box.com/s/k7imif06hsigss5lh16hcoeshc0omx54
https://wascsenior.box.com/s/k7imif06hsigss5lh16hcoeshc0omx54
https://wascsenior.box.com/s/ard7gpr0cjw1qh220bk28cs2v1abi2v2
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The Office of Campus Life (now organized as the Campus Life Circle; see CFR 3.7) is responsible for 
developing the use case or workflows for handling student complaints and grievances. It is treating this as 
a high priority, to be completed in Spring 2016. Further, the function of responding to grievances and 
complaints has been designated as a unit under Campus Life and will undergo regular unit review (see 
Attachment 2.13.1 for DRBU’s operational unit review process) to evaluate its performance.  
 
 

CFR 1.7 List of Attached Evidences 
 
1.7.1 DRBU Auditor's Report 2014-2015 
1.7.2 DRBU Auditor's Report 2013-2014 
1.7.3 DRBU Auditor's Report 2012-2013 
1.7.4 Excerpt from Catalog - Withdrawal from Course Policy 
1.7.5 DRBU Use Case Specification Withdrawing from a Class 
 

https://wascsenior.box.com/s/nhv7snppl9w7roh6xqqw641s6z2nsi7h
https://wascsenior.box.com/s/xdnt65vilztvjphp2d7hs1fqzt8svc85
https://wascsenior.box.com/s/eh7mtkgr2lt1gw6xhymdu6sz9tvon1n6
https://wascsenior.box.com/s/yx2tle9rsnok2oclwuxcx8fhsttlklc9
https://wascsenior.box.com/s/k7imif06hsigss5lh16hcoeshc0omx54
https://wascsenior.box.com/s/ard7gpr0cjw1qh220bk28cs2v1abi2v2
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CFR 1.8 Integrity and Transparency 
 
CFR 1.8 The institution is committed to honest and open communication with the Accrediting 
Commission; to undertaking the accreditation review process with seriousness and candor; to informing 
the Commission promptly of any matter that could materially affect the accreditation status of the 
institution; and to abiding by Commission policies and procedures, including all substantive change 
policies. 
 
 

CFR 1.8 Institutional Response 
 
DRBU has taken several actions to demonstrate its commitment to interacting with WSCUC in the 
manner described in the CFR description. 
 
In a stipulation signed by the chair of the Board of Trustees and the president in 2013 (see Attachment 
1.8.1, Signed Stipulation), DRBU has formally agreed to abide by the standards, policies, and procedures 
established by WSCUC in its pursuit of senior college accreditation.  
 
Article 2, Section 14, of the DRBU Bylaws (see Attachment 1.8.2, Excerpt from Bylaws: Compliance) 
states that the Board of Trustees shall “ensure that the University is compliant with the applicable 
regulations, policies, procedures, and standards of external regulatory or accrediting bodies through 
which DRBU is seeking or has obtained accreditation or approval.” Further, it states that the board shall 
“contact accrediting and regulatory bodies should any violation to accreditation standards or regulations 
occur.” 
 
Finally, the Board of Trustees also approved a motion in March 2013 to comply with Commission 
Standards, Policies, and Procedures (see Attachment 1.8.3, Board of Trustees’ Meeting Minutes 
061713). 
 
Since gaining Eligibility to apply for WSCUC Initial Accreditation, DRBU has communicated this status 
according to the Commission’s strict guidelines. DRBU shares its Eligibility application material on its 
website to reciprocate the benefits it has received from other institutions’ sharing of their own such 
documents.  
 
 

CFR 1.8 List of Attached Evidences 
 
1.8.1 Signed Stipulation by Board Chair 
1.8.2 Excerpt from Bylaws - Compliance 
1.8.3 Board of Trustees' Meeting Minutes 061713 - WASC Compliance 

https://wascsenior.box.com/s/7672o3d4dra1humafulqj8zz85nzy70k
https://wascsenior.box.com/s/7672o3d4dra1humafulqj8zz85nzy70k
https://wascsenior.box.com/s/f6555ecxtph2xwpc074pp0xlpogc5kwc
https://wascsenior.box.com/s/1qy3y98m5u5a85erfqlepjk32lb6rgks
https://wascsenior.box.com/s/1qy3y98m5u5a85erfqlepjk32lb6rgks
http://www.drbu.org/about/regulatory-information/drbu-wasc-eligibility
https://wascsenior.box.com/s/7672o3d4dra1humafulqj8zz85nzy70k
https://wascsenior.box.com/s/f6555ecxtph2xwpc074pp0xlpogc5kwc
https://wascsenior.box.com/s/1qy3y98m5u5a85erfqlepjk32lb6rgks
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Standard 1: Synthesis/Reflections 
 
 

Standard 1: Synthesis/Reflection 1 
 
After completing this analysis, what are the 2 or 3 most important issues that should be emphasized in 
the review under this Standard? 
 
Institutional Response 
 
DRBU has been in existence since 1976, but has gone through significant changes since 2010. Virtually 
all aspects of the university have been examined and overhauled to align with DRBU’s rearticulated 
mission and to support the new degree programs launched in 2013 and 2014. Therefore, in some ways, 
DRBU can be seen as a “new” institution. This new identity is demonstrated not only by the rearticulated 
mission, but also by DRBU’s newly developed institutional learning outcomes (CFR 1.2), governance 
structure (CFR 1.5), and administrative practices in support of the new programs. (CFR 1.7) 
 
DRBU was established by DRBA and not separately incorporated. However, in the process of creating 
the new programs and their supporting governance and administrative structures, both DRBA and DRBU 
have gone to great lengths to ensure that DRBU’s primary purpose is education and that the university 
operates with autonomy from its parent in matters of decision-making and governance. (CFR 1.5) 
 
Although DRBU has a religious affiliation, namely with its parent DRBA (a Buddhist nonprofit religious and 
educational corporation), it does not strive to instill specific beliefs or worldviews in its students, nor 
demand them of its professors or staff. The university’s statement of academic freedom is a reflection of 
this stance. (CFR 1.3)  
 
 

Standard 1: Synthesis/Reflection 2 
 
Looking overall at the quality and effectiveness of the institution’s data gathering processes and its 
systems to support the review process, what are institutional strengths? 
 
Institutional Response 
 
DRBU’s strengths under Standard 1 include: 
 

 Centrality of the DRBU mission — The mission was developed during the early part of the 
university’s 2010 self-study, became the basis for its student learning outcomes, and drove all 
subsequent development of the university. (CFR 1.1, 1.2) 

 Protection of academic freedom — Mindful of its affiliation and the context of its campus, DRBU 
strives to promote academic freedom within its community with a strong statement to this effect, 
and a commitment to acting upon that statement in day-to-day activities. (CFR 1.3) 

 Commitment to integrity and transparency — At the institutional level, this commitment is shown 
by the careful demarcation that DRBU has created between itself and its parent, DRBA, in terms 
of autonomy of governance; the yearly, unqualified independent audits it commissions; and the 
incorporation of honest and transparent communications with external agencies in its bylaws. 
(CFR 1.5, 1.7, 1.8) 
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Standard 1: Synthesis/Reflection 3 
 
Looking again at the overall quality and effectiveness of the institution’s data gathering processes and 
systems, what are areas to be addressed or improved in the foreseeable future?  
 
Institutional Response 
 
DRBU’s areas to be addressed under Standard 1 include: 
 

 The main impetus of DRBU’s reorganization efforts, begun in 2010, was to broaden the 
university's reach to a more diverse set of students. Many of its practices in recruiting, 
admissions, financial aid, and organizational systems reflect this strong intention (CFR 1.4). 
However, the university currently lacks an institutional-level statement on diversity to provide 
coherent and consistent guidance in the areas listed in the CFR. Further, professional 
development opportunities in the area of diversity would greatly enhance trustees, faculty, and 
staff’s ability to respond to the growing diversity of the university community. Drafting the 
statement on diversity will also allow DRBU to examine new students’, faculty members’, and 
staff members’ experience with and adjustments to a unique campus—one that is, after all, 
shared by other communities, such as a Buddhist monastery, a nunnery, and K-12 schools. 

 Many governance and administrative systems and structures were redesigned to support the new 
degree programs. Therefore, faculty and staff are still in the process of developing and 
implementing a number of redesigned policies, procedures, and practices. (see CFR 1.7) 
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Standard 2: Achieving Educational Objectives Through Core Functions 
 
The institution achieves its purposes and attains its educational objectives at the institutional and program 
level through the core functions of teaching and learning, scholarship and creative activity, and support 
for student learning and success. The institution demonstrates that these core functions are performed 
effectively by evaluating valid and reliable evidence of learning and by supporting the success of every 
student. 
 
 

CFR 2.1 Teaching and Learning 
 
CFR 2.1 The institution’s educational programs are appropriate in content, standards of performance, 
rigor, and nomenclature for the degree level awarded, regardless of mode of delivery. They are staffed by 
sufficient numbers of faculty qualified for the type and level of curriculum offered. 
 
Guideline: The content, length, and standards of the institution’s academic programs conform to 
recognized disciplinary or professional standards and are subject to peer review. 
 
 

CFR 2.1 Institutional Response 
 
DRBU offers two degree programs: a BA in Liberal Arts and an MA in Buddhist Classics. In developing 
these programs, starting in 2011, DRBU studied and consulted with four peer institutions—Thomas 
Aquinas College (California), the Integral Program at St. Mary’s College of California, and St. John’s 
College (in Maryland and New Mexico)—that have a four-year undergraduate liberal arts program based 
on the study of classical texts. St. John’s College has an additional graduate institution that offers 
degrees in Western liberal arts as well as in Eastern classics. In carrying out this study, DRBU faculty 
read extensive materials provided by these institutions, conducted interviews with their faculty and staff, 
and visited St John’s College in New Mexico and the two colleges located in California.  
 
For purposes of designing and developing DRBU’s two new programs, its professors took into 
consideration best practices from these three colleges in areas such as program layout, number of units, 
text selection criteria, pedagogy and teaching methods, student academic preparation, difficulty of 
materials, pace of reading, and evaluation and feedback methods.  
 
While the content of DRBU’s two new degree programs is distinct from that offered at Thomas Aquinas 
College, St. Mary’s College’s Integral Program, and St. John’s College, in that DRBU’s BA students study 
Eastern philosophical thoughts in addition to the Western liberal arts, the structure and design of DRBU’s 
programs are largely similar to those of these peer institutions. The names of the degrees, length of the 
programs, number of credit hours, type and frequency of student course work, classroom methodology, 
and level of student access to and interaction with the faculty are all highly comparable. Attachment 2.1.1 
and 2.1.2 are excerpts from the DRBU Catalog explaining the course and credit requirements for the BA 
and MA degrees, respectively. 
 
In its original design, DRBU’s BA program had 128 units and a heavy course load during the freshman 
year. In May 2015, after vigorous debate based on the experience of teaching the first freshman BA 
cohort, the teaching faculty decided to lighten the freshman course load (from 34 units to 29 units) and to 
reduce the total number of expected BA units to 120.  
 
This program change is an attempt to ease the pressure on the freshmen so they can better acclimate not 
only to a rigorous academic program, but also to a new residential environment and work-study schedule. 
The teaching faculty will monitor and review the effect of this change during program review scheduled for 
Spring 2018.  
 
 

http://www.thomasaquinas.edu/
http://www.thomasaquinas.edu/
http://www.stmarys-ca.edu/the-integral-program
http://www.sjc.edu/
http://www.sjc.edu/
https://wascsenior.box.com/s/8y5c3vux1ojesdjw4ti24rslt1t3nnn8
https://wascsenior.box.com/s/3x6tgnecx2hjrdxvov3olw5i5qspwdmj
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A majority of DRBU’s teaching faculty (eight out of 13) holds doctoral degrees in a diverse range of fields 
spanning the liberal arts tradition. As DRBU is a teaching university, the professors’ primary responsibility 
is in classroom teaching and curriculum development. Because some professors (four) are part-time and 
several (seven) also hold administrative responsibilities, DRBU currently has the teaching capacity of six 
full-time equivalent professors. The current 6:27 (1:4.5) professor-to-student ratio and the projected ratio 
of 8:61 (1:7.6) in 2017-2018 compare favorably to the average of 1:11.7 among the 220 U.S. liberal arts 
colleges surveyed by the U.S. News in 2012. DRBU’s response under CFR 2.9 and 3.1 explains in detail 
DRBU’s professorial responsibilities and lists all professors’ curriculum vitae.  
 
 

CFR 2.1 List of Attached Evidences 
 
2.1.1 Excerpt from Catalog - BA Requirements 
2.1.2 Excerpt from Catalog - MA Requirements 

http://www.usnews.com/education/best-colleges/the-short-list-college/articles/2013/01/22/colleges-with-the-lowest-student-faculty-ratios
https://wascsenior.box.com/s/8y5c3vux1ojesdjw4ti24rslt1t3nnn8
https://wascsenior.box.com/s/3x6tgnecx2hjrdxvov3olw5i5qspwdmj
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CFR 2.2 Teaching and Learning 
 
CFR 2.2 All degrees—undergraduate and graduate—awarded by the institution are clearly defined in 
terms of entry-level requirements and levels of student achievement necessary for graduation that 
represent more than simply an accumulation of courses or credits. The institution has both a coherent 
philosophy, expressive of its mission, which guides the meaning of its degrees and processes that ensure 
the quality and integrity of its degrees. 
 
 

CFR 2.2 Institutional Response 
 
Entry Level Requirements 
 
DRBU’s rolling admission policy, application requirements, and other information related to admissions for 
its BA and MA programs are published in the DRBU Catalog (Attachment 2.2.1) and on the university’s 
website. Attachments 2.2.2 and 2.2.3 are copies of the application form for the BA and the MA programs, 
respectively. In summary, application requirements for DRBU’s two programs are: 
 

 Graduation (or presumption to have graduated prior to enrollment) from high school (for the BA 
degree program) or from college, with a baccalaureate degree (for the MA program).   

 Completed admission application form, including essays. 

 Two letters of recommendation. 

 Official academic transcript(s). 

 An in-person or video-conferenced interview with members of the Admissions Committee. 

 Submission of standardized test scores (highly recommended but not required, with the exception 
of the Test of English as a Foreign Language [TOEFL], on which a minimum score of 80 iBT is 
required for applicants who speak English as a second language). 

 
DRBU’s admission practice aims to give careful consideration, through a non-competitive, rolling process, 
to each applicant, and to evaluate each applicant’s qualifications to attend DRBU on his or her own 
merits.  
 
The Admissions Committee consists of three professors and four ex officio members—the Director of 
Admissions and Financial Aid, the university president, and the Deans of Academics and Students. It 
makes decisions by a simple majority of the professors on the committee. The committee considers each 
application holistically, to determine whether an applicant will be successful in his or her program of study 
and will be able to contribute positively to the DRBU community.  
 
DRBU’s response to CFR 1.4 describes several factors in considering an application, and they boiled 
down to two criteria that Admissions Committee members consider in making a decision: 1) the 
applicant’s understanding of and interest in DRBU’s unique educational model and campus environment, 
and 2) the applicant’s academic readiness.  
 
Because the two programs are new and use a somewhat unique educational model, Admissions 
Committee members have not been able to rely on a history of many graduates and students to draw 
precise inferences based on data in assessing any one applicant’s academic readiness for the program in 
question and (to a lesser extent) the applicant's actual understanding of and interest in DRBU’s 
educational model.  
 
In the future, a combination of increasing student enrollment and a higher number of graduates from 
which to draw data; careful tracking of application data and analyses to correlate these data with student 
success; and information and advice, including indicators of success from DRBU’s peer institutions, will 
help the Admissions Committee develop and refine its own set of success indicators for making 
admission decisions.  

https://wascsenior.box.com/s/mshx4rkkxjdmuw5jvt7suwmco3ry0zsj
https://wascsenior.box.com/s/067ie3zwa54hyz9oq9t1p5xw50grant8
https://wascsenior.box.com/s/giiwrq1yyp84cm1p5axlys2r4dr1sw71
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DRBU adopted a commercial student information system (SIS) with an integrated admission module prior 
to launching the new MA program and has been using it to track application data. The presence of three 
professors on the Admissions Committee provides an important source of direct qualitative feedback on 
student success and will also help shape the set of indicators of success. Finally, professors are in the 
process of developing and setting standards on what constitute student success in the two programs (see 
DRBU response under CFR 2.6).  
 
Expected Student Achievement Level at Graduation 
 
Based on DRBU’s mission and the institutional learning outcomes (ILO), DRBU professors developed a 
set of program learning outcomes (PLO) for each of the university’s two new degree programs. These are 
published on DRBU’s website as well as in the DRBU Catalog (see Attachment 1.2.1).  
 
In addition, careful consideration of factors such as suitability for higher education; appropriateness for 
the respective degree level and type of degree (BA in Liberal Arts and MA in Buddhist Classics); 
outcomes chosen by DRBU’s peer institutions; and for the BA, areas of core competency identified by 
WSCUC were carefully considered in the development of these outcomes. DRBU’s response to CFR 2.2a 
contains a detailed discussion of its BA PLOs and their correspondence with the areas of core 
competency. The MA PLOs are discussed in DRBU’s response to CFR 2.2b. 
 
DRBU developed an outcome assessment and a program review framework prior to the MA program’s 
launch in 2013 (see Attachment 2.6.1 and Attachment 2.7.1, respectively), with an aim to ensure the 
quality and integrity of DRBU’s degrees. Descriptions of these frameworks, including DRBU’s progress 
with their implementation, DRBU’s methods of setting standards by using them, and ways in which DRBU 
needs to improve in these areas can be found in DRBU’s responses to CFR 2.6 and CFR 2.7. In 
particular, the university began implementing the assessment framework with the MA program’s launch, 
including semesterly assessment workshops and a summative assessment exercise, after the program’s 
first graduation in Summer 2015.  
 
In addition to fulfilling the PLOs, students in both programs are required to complete significant, 
summative works prior to their graduation. These summative exercises are described in the DRBU 
catalog (See Attachment 2.2.4) and on its website.  
 
All BA students are required to present a final essay in the spring semester of their fourth year, as part of 
the Rhetoric and Writing strand. The process of writing the senior essay begins in the fall of senior year, 
when a student submits a senior essay proposal describing the topic and the organization of the essay, 
as well as the primary texts to be used. Students are then assigned a senior essay adviser with whom 
they are encouraged to meet frequently to review their progress. Students are also given an hour-long 
oral examination focusing on their senior essay. Both the senior essay and the oral examination must be 
successfully completed before graduation. 
 
Another culminating learning experience for all students in the BA program is the Capstone Seminar. This 
seminar aims to provide an opportunity for seniors to take stock of the knowledge, skills, and interests 
they have developed from all facets of their education at DRBU, and pursue an idea either more broadly 
or more in-depth. The Capstone Seminar has also been previously described in Section 3.  
 

http://www.drbu.org/about/mission-and-educational-objectives
https://wascsenior.box.com/s/bt06wllnrondrymx8mmwe46wxcobv0p9
https://wascsenior.box.com/s/blmyhz6a5l3hmyd492jac7cywx74nt6i
https://wascsenior.box.com/s/r49fc8i7ov73nyrma3sbkbx3swrw8y56
https://wascsenior.box.com/s/kdeny4mmq4lma83vmbwsug20fs7peq9f
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The culminating works that DRBU’s MA students must complete come in the form of semesterly strand 
essays instead of a single MA thesis. A focus strand essay is intended to be a serious and thoughtful 
examination of a particular question and its significance with relation to the study of classic Buddhist 
texts. Based on class readings, each student chooses a topic, reflects upon its wider implications, and 
explores its deeper meaning in relationship to the text. The essay is not intended to be a work of 
specialized research, but rather a careful examination based on a close reading of the original text. 
Students are encouraged to consult with their professor often in the process of writing their essay. The 
focus strand assignment for each semester is as follows: 
 

 First year, fall semester: Buddhist Texts 

 First year, spring semester: Comparative Hermeneutics 

 Second year, fall semester: Buddhist Hermeneutics 

 Second year, spring semester: Buddhist Texts 
 
Because students in DRBU’s first cohort of BA candidates are not expected to become seniors until Fall 
2018, the culminating experiences for the BA students have not yet been implemented. 
 
Professors have read strand papers from the first cohorts of the MA programs. All strand papers written 
by MA students have been collected and used as evidence with which to assess student learning 
outcomes during the first several assessment exercises attended by all professors, including during a 
summative exercise that took place in Summer 2015.  
 
DRBU’s Academic and Guiding Philosophy 
 
The DRBU Catalog begins with the section “Liberal Education at DRBU” (see Attachment 2.2.5 and the 
website). Together with its subsections “Toward a Classics Curriculum” and “Learning through Shared 
Inquiry,” this section aims to tease out the underlying philosophy, overarching goals, and educational 
visions that emanate from the DRBU mission.  
 
The philosophy, goals, and visions, which are encapsulated in DRBU’s institutional learning outcomes 
(ILOs), guide the meaning of the university’s two degree programs. The programs’ design follows closely 
and represents what the community deems the best vehicles to advance the DRBU mission and ILOs.  
 
A pursuit of wisdom is an important endeavor identified in the university’s vision of Buddhist liberal 
education. DRBU faculty encapsulated several important attributes associated with this endeavor, each of 
them appropriate in the context of today’s higher education, in the first of three DRBU institutional 
learning outcomes (ILOs): 
 

A liberally educated person will develop and practice skills for lifelong learning, which encompass 
sound judgment; the flexibility to constantly assess evolving internal and external conditions; and 
accordingly, the ability to reconsider, adjust, alter, or even abandon his or her course or stance. 
 

How does a classics-centered program like the ones offered at DRBU help students’ growth in the 
intellectual skills and abilities outlined in this learning outcome? Classical texts in the broad Buddhist 
tradition have pointed to a cluster of well-known conceptual tools often referred to as “the soil of wisdom.” 
The cluster consists of conceptual structures and frameworks for analyzing and evaluating information 
and personal experience that, when deeply engaged with, lead to insights and changes in one’s course of 
action or stance.  
 
Thorough and careful study of these structures has been a standard component of training for 
generations of Buddhist learners. A strong intellectual grasp and mastery of these structures is often 
considered to be a precursor of, if not a prerequisite, to advancement in the pursuit of wisdom. The 
examination of the soil of wisdom, which requires applying and developing one’s intellectual skills and 
capacities, is thus well suited to the arena of higher education.  

https://wascsenior.box.com/s/81i67kcuj8qtrmafcsichm94qpjeaith
http://www.drbu.org/academics/our-philosophy-education/liberal-education
http://www.drbu.org/academics/our-philosophy-education/classics-curriculum
http://www.drbu.org/academics/our-philosophy-education/shared-inquiry
http://www.drbu.org/academics/our-philosophy-education/shared-inquiry
http://www.drbu.org/about/mission-and-educational-objectives
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Further, the domains of the soil of wisdom—including the nature of human existence and consciousness, 
the workings of causality, and the interconnections between the personal, the social, and the natural 
worlds—are recurring themes that can be found in many seminal and abiding works from different 
classical traditions. These recurring themes help to define the scope of DRBU’s second ILO, as well as to 
inform the criteria for selecting texts to include in the two curricula: 
 

A liberally educated person will appreciate the methods of inquiry and insights suggested by the 
primary texts, particularly in the study of human nature, the workings of causality, and the 
complex interconnections between the personal, the social, and the natural worlds.  
 

Accordingly, in selecting texts for the curriculum, members of DRBU’s teaching faculty look for works that 
continue to shed light on the persisting inquiries, challenges, and possibilities of human existence, as well 
as works that are embedded with sophisticated methods of deep questioning, testing, and affirming. 
While a direct encounter with primary texts possessing these qualities is essential for achieving these 
desired outcomes, it is not in itself sufficient. Students’ dialogue with the demanding classical works can 
be one-sided, because the authors cannot furnish further clarification and arguments regarding what they 
wrote. DRBU’s mission states that “an orientation toward learning that is dialogical, interactive, probing, 
and deeply self-reflective” is needed to accomplish the aim of activating an “intrinsic wisdom possessed 
by all individuals.” A dialectical instruction method conducted in a small group, then, is an aspect of 
DRBU’s programs as important as the deeply self-reflective activities of reading and writing about 
classical primary texts.  
 
DRBU’s small seminars driven by discussions of the texts in the curriculum both demand and serve as 
opportunities to cultivate communication skills: listening, expressing, and assessing information. These 
skills are also important in the building and maintenance of a learning community in and out of the 
classroom, which is how DRBU envisions itself in its mission statement. Therefore, the last of the three 
DRBU ILOs is the following: 
 

A liberally educated person will communicate in a clear, nuanced, candid, and skillful manner. 
 

The mission statement and the three institutional learning outcomes are the basis of all subsequent 
developments at DRBU—including program and course learning outcomes—and serve as a guide in all 
DRBU’s activities. They are published in the DRBU Catalog and in key institutional documents and outlets 
such as the charter, the bylaws, and the DRBU website.  
 
 

CFR 2.2 List of Attached Evidences 
 
2.2.1 Excerpt from Catalog - Admissions 
2.2.2 DRBU BA Application 2015 
2.2.3 DRBU MA Application 2015 
2.2.4 Excerpt from Catalog - BA Strand & Focus Essay; MA Strand 
2.2.5 Excerpt from Catalog - Liberal Education at DRBU 
 
 
 

https://wascsenior.box.com/s/mshx4rkkxjdmuw5jvt7suwmco3ry0zsj
https://wascsenior.box.com/s/067ie3zwa54hyz9oq9t1p5xw50grant8
https://wascsenior.box.com/s/giiwrq1yyp84cm1p5axlys2r4dr1sw71
https://wascsenior.box.com/s/kdeny4mmq4lma83vmbwsug20fs7peq9f
https://wascsenior.box.com/s/81i67kcuj8qtrmafcsichm94qpjeaith
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CFR 2.2a Teaching and Learning 
 
CFR 2.2a Baccalaureate programs engage students in an integrated course of study of sufficient breadth 
and depth to prepare them for work, citizenship, and life-long learning. These programs ensure the 
development of core competencies including, but not limited to, written and oral communication, 
quantitative reasoning, information literacy, and critical thinking. In addition, baccalaureate programs 
actively foster creativity, innovation, an appreciation for diversity, ethical and civic responsibility, civic 
engagement, and the ability to work with others. Baccalaureate programs also ensure breadth for all 
students in cultural and aesthetic, social and political, and scientific and technical knowledge expected of 
educated persons. Undergraduate degrees include significant in-depth study in a given area of 
knowledge (typically described in terms of a program or major). 
 
Guideline: The institution has a program of General Education that is integrated throughout the 
curriculum, including at the upper division level, together with significant in-depth study in a given area of 
knowledge (typically described in terms of a program or major). 
 
 

CFR 2.2a Institutional Response 
 
DRBU’s Bachelor of Arts program offers students a general education in the best and broadest sense 
(see Attachment 2.2a.1 for detailed descriptions of the program). It specifically aims to provide students 
with a breadth of knowledge and skills that prepares them for lifelong learning and success in a wide 
range of advanced degrees and professions.  
 
The great works selected for the four classics strands (58 units) include many seminal writings that 
represent highlights or foundational readings in areas such as literature, philosophy, history, psychology, 
economics, and political sciences. The Mathematics and Natural Science strands (24 units) help students 
develop not only quantitative skills and knowledge in these areas, but also an understanding of the 
philosophical approaches to the disciplines. The Language strand (18 units) provides students with 
training in classical Chinese and Sanskrit in order to enhance their study and translation of classical texts, 
as well as help them to develop a nuanced understanding and appreciation of languages in general. The 
Rhetoric and Writing strand (eight units) provides opportunities for students to refine their writing skills, 
and the Music strand (six units) trains students to appreciate music with more nuance and sophistication.  
 
The ILOs, which encompass the areas of skills and capabilities appropriate for higher education that will 
enable, sustain, and further DRBU graduates’ lifelong learning, serve as the basis for the nine PLOs. A 
beginning level of intrinsic intellectual skills and abilities grouped under ILO 1, such as ethical awareness 
(PLO 1), the ability to adapt (PLO 2), critical thinking (PLO 3), and quantitative reasoning (PLO 4), are 
needed in learning and gaining familiarity with content knowledge (PLO 5) and the methods of inquiry 
(PLO 6) presented in the curriculum. These latter two PLOs are grouped under ILO 2. The very process 
of grappling with classical great works that present these content knowledge and methods of inquiry in 
turn sharpens and refines the intrinsic skills and abilities represented by PLOs 1-4 that are important for 
lifelong learning.  
 
The program’s discussion-driven instruction style and emphasis on writing provide students ample 
opportunities to hone the set of communication skills grouped under ILO 3: oral (PLO 7) and written (PLO 
8) communication skills; as well as to examine and reflect on the question of authority. The latter is a 
central issue in a program where primary texts make up virtually the entire curriculum. Students’ ability to 
identify and convey sources of authority (PLO 9) is then constantly exercised and refined throughout the 
program. 

https://wascsenior.box.com/s/3jheevniihhq6g20zum3tajjenwbqll7
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ILO PLO 

ILO 1: A liberally educated person will develop 
and practice skills for lifelong learning, which 
encompass sound judgment; the flexibility to 
constantly assess evolving internal and external 
conditions; and accordingly, the ability to 
reconsider, adjust, alter, or even abandon his or 
her course or stance. 

PLO 1: Demonstrate ethical awareness. 

PLO 2: Cultivate a flexibility of mind to adapt to 
evolving conditions. 

PLO 3: Demonstrate critical thinking skills. 

PLO 4: Exercise quantitative reasoning skills. 

ILO 2: A liberally educated person will appreciate 
the methods of inquiry and insights suggested by 
the primary texts, particularly in the study of 
human nature, the workings of causality, and the 
complex interconnections among the personal, 
the social, and the natural worlds. 

PLO 5: Appreciate and defend different systems of 
thought as conveyed within the primary texts in the 
areas of human nature, the workings of causality, 
and the complex interconnections among the 
personal, social, and the natural worlds. 

PLO 6: Demonstrate fluency in the tools and 
methods of inquiry from different traditions and 
disciplines presented in the curriculum. 

ILO 3: A liberally educated person will 
communicate in a clear, nuanced, candid, and 
skillful manner. 

PLO 7: Practice thoughtful and probing dialogue 
combined with close listening to assess the context 
and the character of the audience. 

PLO 8: Compose coherent arguments and 
narratives. 

PLO 9: Evaluate and responsibly share information 
resources. 

 
This list of nine PLOs encompasses the five core competencies of written (PLO 8) and oral (PLO 7) 
communication, quantitative reasoning (PLO 4), information literacy (PLO 9), and critical thinking (PLO 3). 
Further, the outcomes also show the program’s emphasis on the development of an appreciation for 
diversity (PLO 5) and ethical and civic responsibility (PLO 1).  
 
The discussion-driven pedagogy aims to foster a collaborative learning environment where students and 
professors with diverse backgrounds and opinions work together in wrestling with significant and difficult 
texts and topics. Underscored by PLO 9, this pedagogical approach aims to foster BA students’ ability to 
work on challenging issues with others who may have divergent opinions and views.  
 
Finally, examination of the complex interconnections among the personal, social, and the natural worlds 
(PLO 5) is a point of emphasis of the BA curriculum. Therefore, works like Life of the Buddha and the 
Bhagavad Gita and by authors such as Confucius, Thoreau, and Martin Luther King, Jr., invite students to 
engage in a rich dialogue internally and with others on the meanings of civic engagement. Such dialogues 
become the point of departure for any serious endeavors in that area.  
 
Although many learning activities in DRBU’s BA program—writing, interpreting and translating texts, and 
constructing mathematical proofs—involve creative, even innovative thinking, the areas of creativity and 
innovation are admittedly not explicitly emphasized in the program. The teaching faculty plans to examine 
how the BA program can foster creativity and innovation in students with the same seriousness as it 
responded to the ERC’s recommendation of expanding the curriculum to include exposure to 
contemporary scholars, as described in Section 3.  
 
Non-specialization is an intended element of the program’s design. Following the practice of other “Great 
Books”-type colleges, students at DRBU do not “declare a major.”  
 
 

CFR 2.2a List of Attached Evidences 
 
2.2a.1 Excerpt from Catalog - BA Program Description 

https://wascsenior.box.com/s/3jheevniihhq6g20zum3tajjenwbqll7
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CFR 2.2b Teaching and Learning 
 
CFR 2.2b The institution’s graduate programs establish clearly stated objectives differentiated from and 
more advanced than undergraduate programs in terms of admissions, curricula, standards of 
performance, and student learning outcomes. Graduate programs foster students’ active engagement 
with the literature of the field and create a culture that promotes the importance of scholarship and/or 
professional practice. Ordinarily, a baccalaureate degree is required for admission to a graduate program. 
Guideline: Institutions offering graduate-level programs employ, at least, one full-time faculty member for 
each graduate degree program offered and have a preponderance of the faculty holding the relevant 
terminal degree in the discipline. Institutions demonstrate that there is a sufficient number of faculty 
members to exert collective responsibility for the development and evaluation of the curricula, academic 
policies, and teaching and mentoring of students.  
 
 

CFR 2.2b Institutional Response 
 
The MA program is described in detail in the DRBU Catalog (see Attachment 2.2b.1). In short, DRBU’s 
Master of Arts in Buddhist Classics program has an all-required, sequentially built curriculum weaving 
together four strands of courses: Buddhist Texts, Comparative Hermeneutics, Buddhist Hermeneutics, 
and Language Tutorials. Spread over two years and a minimum of 39 units, the program is designed to 
expose students to key ideas and issues from within the Buddhist philosophical tradition as conveyed 
through its rich and diverse collected works.  
 
Successful completion of a baccalaureate degree is a prerequisite for enrollment in DRBU’s MA in 
Buddhist Classics program (see CFR 2.2). While the MA and BA programs share the same discussion-
driven pedagogy and reliance on primary texts, the MA in Buddhist Classics differs from the BA in Liberal 
Arts in three major ways. First, the MA program focuses on and aims to deepen the investigation of 
Buddhist texts. Second, the question of interpretation and meaning, which is central to both programs at 
DRBU, comes to the fore as students examine major methodological approaches to the theory and 
practice of interpreting texts and human experience from outside and within the broad Buddhist traditions 
in the program’s two strands on hermeneutics (Buddhist and Comparative). Finally, DRBU’s professors 
developed the MA PLOs to be more advanced than the BA PLOs and appropriate for an MA degree in 
the humanities.  
 
Ethical sensibility (PLO 1) is an important intellectual skill that corresponds to ILO 1. Aligned with ILO 2, 
PLO 2 and PLO 3 demand that students demonstrate a level of proficiency in the content knowledge and 
methods of inquiry presented in a curriculum centered on Buddhist texts. Fulfillment of these two PLOs 
additionally requires students to skillfully explain these methods of inquiry and knowledge to others while 
paying attention to the contemporary context.  
 
Similar to the BA program, the MA program values writing as a skill and challenges students to develop 
their voice as writers and hone their messages according to different audiences, including those with 
specialized field knowledge in areas related to the study of Buddhism.  
 
Even though the MA PLOs may seem to address the same types of skills as the BA PLOs, they are 
different in several ways. DRBU professors phrase the MA outcomes using words that represent higher 
levels of skills; for example, “ethical sensibility” (MA) versus “ethical awareness” (BA).  
 
The MA program follows the example of St John’s College’s MA programs in Liberal Arts and Eastern 
Classics, in those programs’ focus on primary texts as the literature of the field. In largely steering clear of 
secondary materials and using a discussion-centered pedagogy, DRBU’s MA program aims to facilitate 
students’ direct engagement with classical primary texts using conceptual models, themes, and critical 
methodology drawn from the broad Buddhist tradition. 
 

https://wascsenior.box.com/s/zz7bb63vm1qzzw3cfb6oxrlxdlhsgwf6
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Consistent with the integrated nature of DRBU’s two programs, the university’s governance, and the 
special roles professors have under DRBU’s pedagogical model (professors are not presumed experts in 
courses they teach, eschew lecturing, and are expected to learn to teach across the curriculum; see 
DRBU’s response to CFR 2.8 and 2.9), the DRBU Professor Plan of Employment (Attachment 2.9.1) 
states that one of the activities associated with the professors’ primary responsibility of effective teaching 
is to “work collectively to organize and determine all instructional matters such as content, methods of 
teaching, learning objectives, and methods of evaluation and assessment.”  
 
Therefore, DRBU has a single teaching faculty not compartmentalized by departments or by programs. 
DRBU believes its integrated teaching faculty is sufficient in number (1:4.5 professor-to-student ratio) and 
qualifications (eight out of 13 hold a doctoral degree in one of a diverse range of fields spanning the 
liberal arts tradition) to collectively exert responsibility for the development and evaluation of the curricula, 
academic policies, and teaching and mentoring of students for both of DRBU’s programs. DRBU has no 
formal category of adjunct teaching faculty.  
 

ILO PLO 

ILO 1: A liberally educated person will develop and 
practice skills for lifelong learning, which encompass 
sound judgment; the flexibility to constantly assess 
evolving internal and external conditions; and 
accordingly, the ability to reconsider, adjust, alter, or 
even abandon his or her course or stance. 

PLO 1: Exercise ethical sensibility. 

ILO 2: A liberally educated person will appreciate the 
methods of inquiry and insights suggested by the 
primary texts, particularly in the study of human nature, 
the workings of causality, and the complex 
interconnections among the personal, the social, and 
the natural worlds. 

PLO 2: Assess and articulate major Buddhist 
methods and practices. 

PLO 3: Explain insights gained from close 
reading of texts and their contemporary 
implications for the personal, the social, and 
the natural worlds. 

ILO 3: A liberally educated person will communicate in 
a clear, nuanced, candid, and skillful manner. 

PLO 4: Create sustained, coherent expositions 
and reflections for both general and specialized 
audiences. 

 
 

CFR 2.2b List of Attached Evidences 
 
2.2b.1 Excerpt from Catalog - MA Program Description 

https://wascsenior.box.com/s/gtolm75uidisucijz4en0zybhz3865uu
https://wascsenior.box.com/s/zz7bb63vm1qzzw3cfb6oxrlxdlhsgwf6
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CFR 2.3 Teaching and Learning 
 
CFR 2.3 The institution’s student learning outcomes and standards of performance are clearly stated at 
the course, program, and, as appropriate, institutional level. These outcomes and standards are reflected 
in academic programs, policies, and curricula, and are aligned with advisement, library, and information 
and technology resources, and the wider learning environment. 
 
Guideline: The institution is responsible for ensuring that out-of-class learning experiences, such as 
clinical work, service learning, and internships, which receive credit, are adequately resourced, well 
developed, and subject to appropriate oversight. 
 
 

CFR 2.3 Institutional Response 
 
DRBU has developed and published its institutional learning outcomes and the program learning 
outcomes based on its mission (see Attachment 1.2.1). The course outcomes are stated in each course’s 
syllabus (see Attachment 2.4.4 for samples). DRBU professors have been developing and refining rubrics 
for each of the PLOs, a task that serves as a precursor to setting standards of performance, which has 
reached an early milestone for the MA program but is still in progress for the BA program (see CFR 2.6).  
 
The DRBU's Academic and Guiding Philosophy section under CFR 2.2 describes how the ILOs shape the 
programs’ design, specifically with regard to the programs’ emphasis on primary texts, the criteria for 
selecting texts for the two curricula, and the choice of a discussion-centered pedagogy.  
 
DRBU’s response to CFR 2.8 discusses how the choice of this pedagogy and the integrated nature of the 
programs in turn define professors’ somewhat unique roles (though in line with DRBU’s peer institutions). 
DRBU’s discussion under CFR 2.9 shows how the criteria used for evaluating professors correspond to 
the professors’ roles as defined by the programs and the pedagogy, which then also lead to a specific 
hiring practice (namely that all professors are hired on the track to permanency, see CFR 3.10). Other 
policies or services that are part of the wider learning environment are also aligned with the student 
learning outcomes of DRBU. These policies or services include: 
 

 Because of the all-required and integrated nature of DRBU’s programs, students start the two 
programs solely as freshmen or first-year graduate students, respectively (see CFR 2.14). 

 Because students progress through the two programs according to a specified sequence, 
student-advising functions follow a cohort mentor model (see CFR 2.10). 

 Because DRBU’s programs focus students’ discovery on classical primary texts (see CFR 2.8), 
the development of DRBU’s library begins with the core collections of primary texts selected for 
the curricula or those closely related to them. Reading, discussion, writing, and translation are the 
main learning activities at DRBU. The degree programs require only a general personal computer 
with software for Internet access and email, productivity (word processing, spreadsheet, 
presentation software), and language learning. DRBU has library and information technology 
resources that adequately address the needs demanded by its programs. DRBU surveys 
students on their use of information resources (Attachment 2.3.1). The university also has short- 
and medium-term plans to develop these resources further (see CFR 3.5). 

 
DRBU’s two programs do not offer credit for out-of-class learning experiences.  
 
 

CFR 2.3 List of Attached Evidences 
 
2.3.1 Survey Results for Information Resources 

https://wascsenior.box.com/s/bt06wllnrondrymx8mmwe46wxcobv0p9
https://wascsenior.box.com/s/nprx4k787wkudm321tivjg254rww62v3
https://wascsenior.box.com/s/8crg1zmj1o5gvjtioa1l5hmr573dljgp
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CFR 2.4 Teaching and Learning 
 
CFR 2.4 The institution’s student learning outcomes and standards of performance are developed by 
faculty and widely shared among faculty, students, staff, and (where appropriate) external stakeholders. 
The institution’s faculty takes collective responsibility for establishing appropriate standards of 
performance and demonstrating through assessment the achievement of these standards. 
 
Guideline: Student learning outcomes are reflected in course syllabi. 
 
 

CFR 2.4 Institutional Response 
 
The DRBU faculty is composed of teaching personnel—the professors—and key administrators, and 
exercises its plenary powers through monthly faculty meetings (see CFR 3.7). However, the Faculty 
Governance Manual (Attachment 2.4.1) stipulates that only professors may vote on instructional matters 
during the faculty meetings ( Attachment 2.4.2) and that “[working] collectively to organize and determine 
all instructional matters such as content, methods of teaching, learning objectives, and methods of 
evaluation and assessment” is one of the primary responsibilities of the professors (Attachment 2.4.3). 
 
DRBU professors collectively developed the ILOs and the PLOs for the two programs prior to the new MA 
program’s launch (see CFR 1.2 and CFR 2.2). In response to the ERC’s recommendation to “continue 
work on developing measurable learning outcomes” (see Section 3), professors’ initial efforts in 
implementing DRBU’s assessment framework (see CFR 2.6) were devoted to improving the measurability 
of learning outcomes through the development of rubrics for each PLO for the two programs.  
 
The development and refinement of these rubrics are a necessary precursor to the professors’ collective 
task of setting standards of performance (see CFR 2.6). The tasks related to the development and 
refinement of the rubrics and learning outcomes occur during regular professors’ meetings and 
semesterly assessment workshops. Attendance at both of these is mandatory for DRBU professors 
(Attachment 2.4.3). 
 
The iterative process of developing rubrics for the PLOs, using the rubrics to assess student works, and 
further refining the rubrics based on that experience have led the professors to make changes to the two 
sets of PLOs, as follows: 
 

 The BA PLO, “translate verbal statements into other symbolic languages, including logic, 
mathematics, and musical notations, and vice versa” was deemed too convoluted and has since 
been revised to “exercise quantitative reasoning skills.” 

 In the process of coming up with rubrics for both, the MA PLO “adapt and reformulate principal 
Buddhist thoughts appropriate to context and audience” was found to overlap significantly with 
another MA PLO, “Assess and articulate major Buddhist methods and practices,” and was 
subsequently eliminated. 

 The respective MA and BA PLOs on ethics have been reworded to “Exercise ethical sensibility” 
(MA) and “Demonstrate ethical awareness” (BA). 

 
DRBU’s ILOs and the two programs’ PLOs are published in the DRBU Catalog (Attachment 1.2.1) and its 
website. Further, each syllabus states which of the PLOs the course is aiming to address according to the 
corresponding program’s curriculum maps (see Attachment 2.6.1), as well as the course learning 
outcomes relating to the PLOs listed on the syllabus (see Attachment 2.4.4 for sample syllabi).  
 
 

https://wascsenior.box.com/s/rri7sfknaryn7jn68dazzxm0p8oe06hv
https://wascsenior.box.com/s/rfppgmv6vltfesyuokzoon19c7javxqj
https://wascsenior.box.com/s/jro4v9a5iwchmv1raezgm44oy9qb6thx
https://wascsenior.box.com/s/jro4v9a5iwchmv1raezgm44oy9qb6thx
https://wascsenior.box.com/s/bt06wllnrondrymx8mmwe46wxcobv0p9
https://wascsenior.box.com/s/blmyhz6a5l3hmyd492jac7cywx74nt6i
https://wascsenior.box.com/s/nprx4k787wkudm321tivjg254rww62v3
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CFR 2.4 List of Attached Evidences 
 
2.4.1 DRBU Faculty Governance Manual 
2.4.2 Excerpt from Faculty Governance Manual - Professor Curriculum Oversight 
2.4.3 Excerpt from Faculty Governance Manual - Teaching Faculty Responsibilities 
2.4.4 Sample Syllabi

https://wascsenior.box.com/s/rri7sfknaryn7jn68dazzxm0p8oe06hv
https://wascsenior.box.com/s/rfppgmv6vltfesyuokzoon19c7javxqj
https://wascsenior.box.com/s/jro4v9a5iwchmv1raezgm44oy9qb6thx
https://wascsenior.box.com/s/nprx4k787wkudm321tivjg254rww62v3
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CFR 2.5 Teaching and Learning 
 
CFR 2.5 The institution’s academic programs actively involve students in learning, take into account 
students’ prior knowledge of the subject matter, challenge students to meet high standards of 
performance, offer opportunities for them to practice, generalize, and apply what they have learned, and 
provide them with appropriate and ongoing feedback about their performance and how it can be 
improved. 
 
 

CFR 2.5 Institutional Response 
 
The seminal and abiding works from Europe, America, China, and India that have been selected as part 
of the curriculum are not intentionally difficult, but they do demand the best effort from their readers. 
DRBU’s object is, after all, to provide a solid foundation for understanding the ideas, values, and ethos 
that govern contemporary life and shape the interconnected world in which we live. In return, these texts 
reward the readers with an opportunity to replicate or partake in each author’s transformative journey.  
 
The choice of texts is paired with a pedagogical model that maximizes direct engagement with them. Both 
DRBU degree programs consist of a series of seminars driven by questions and discussions around the 
texts at hand. When reading texts, each student inevitably brings to bear all of his or her previous 
experiences. These include knowledge, methods and strategies of inquiry, and language and intellectual 
skills, brought forth to make sense of and interpret the reading. The student’s engagement with the task 
of reading may also be affected by assumptions (examined or unexamined), opinions, biases, and 
predispositions, which may constrain or hinder any further, broader, or deeper explorations of these great 
works.  
 
A discussion-driven classroom pedagogy, coupled with a selection of quality texts, attempts to maintain a 
delicate balance. Students and professors alike are challenged to use all their resources to make sense 
of what they are reading, while not only suspending, but also offering up their preconceived notions, 
views, and assumptions to be examined, modified, or even discarded through discussions and reflections.  
 
Because both programs are sequentially built and integrated—specifically, students follow the same 
sequence in completing their all-required curriculum and are encouraged not to compartmentalize their 
learning—content knowledge from all previous and other current courses in the program are assumed in 
each course. Therefore, the discussions and reflections that take place in each class, though primarily 
focused on the materials at hand, come together to form the larger and more holistic exchange that the 
programs aim to foster.  
 
This type of instructional model highly values students taking initiative to push their own boundaries 
through direct reading of texts, asking probing questions, and participating in meaningful conversations in 
the classroom (and beyond). To this end, DRBU emulates the practices of its peer institutions that offer 
programs based on a similar model to minimize, and in many cases, eliminate reliance on specialized 
field expertise in learning and instruction.  
 
On the one hand, instances of field expertise, such as well-written and widely used textbooks, references 
to and citations of secondary sources written by experts, and lecturing by professors who specialize in 
their respective disciplines may convey organized and predigested nuggets or systems of knowledge and 
the methods used to acquire them. On the other hand, however well intentioned and brilliant, interjection 
of field expertise may act to displace the immediacy of primary texts and discussions shared by the 
seminar participants and can have the effect of concluding and undermining instead of opening up and 
encouraging students' further conversations and explorations on the texts at hand. 
 
With the emphasis on student initiative and with seminar discussions comprising the main mode of 
instruction, this pedagogical model provides students in every class opportunities to synthesize, apply, 
and practice what they have learned from all past and current courses in the program.  
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Other examples of program design and activities that involve students in their own learning include: 
 

 A main activity of BA math classes is demonstration of mathematical propositions primarily 
conducted by students. Each student takes a turn at leading the demonstration, while others 
assists through discussions and questions.  

 In DRBU language classes, students work together in translating small passages of Chinese and 
Sanskrit classical primary texts into English. 

 BA students perform a select set of experiments in the laboratory portion of the Natural Science 
classes. 

 In both degree programs, students engage in a series of spiritual exercises related to their 
respective curriculum in order to test theoretical soundness with an experiential index and as 
another way to appreciate the works they read. See Attachment 2.5.1 for a sample of exercises 
students have explored in conjunction with their classes. 

 Both programs engage students in significant summative exercises, as described in CFR 2.2. 
 
Thus far, many students who have enrolled in DRBU’s programs since their launch have needed time and 
effort to adjust to the model. Many students are accustomed to looking to the professors to provide the 
“right answers.” They tend to make assertions about the material based on prior knowledge, often from 
secondary, if not unsubstantiated sources. Finally, they have yet to learn the skills with which to make 
comments and raise questions that open up or deepen the conversation, and most importantly, to support 
their assertion and views using the primary materials at hand.  
 
To help students make improvements in this and other student outcome areas, professors provide 
students with ongoing feedback in class or during out-of-class exchanges, and through evaluation of 
student assignments.  
 
In addition, DRBU has followed its more established peers, such as St. John’s College and Thomas 
Aquinas College, in implementing a student conference process (beginning in Fall 2013). This serves to 
provide formal feedback to students.  
 
During these end-of-semester conferences, each student meets with the professors from his or her 
courses. The professors give substantive feedback to students on their strengths and weaknesses in 
learning based on the learning outcomes and how the students might improve in the next term. 
 
Students are also invited to provide feedback to their professors and DRBU. This can include describing 
highlights for them during the term and suggesting how the university can further support their learning 
and living experiences. A professor is assigned to take notes during each conference and to write up a 
report to keep with the student’s record (See Attachment 2.5.2 for a sample student conference report). 
The student conference process is also an important tool to gather feedback and information for DRBU’s 
ongoing outcome assessment and program review efforts (see CFR 2.6 and 2.7).  
 
Adjustments that professors must make in order to implement this pedagogical model, and some ways 
that DRBU has acted to smooth that transition, are discussed under CFR 3.3. 
 
 

CFR 2.5 List of Attached Evidences 
 
2.5.1 Spiritual Exercises 
2.5.2 Sample Student Conference Report 

https://wascsenior.box.com/s/1mmxdccvc19opjs6wd3ufhon68t3szyt
https://wascsenior.box.com/s/5ivmnvo8w6enr1x4lxmbgws9t7xc3v9m
https://wascsenior.box.com/s/1mmxdccvc19opjs6wd3ufhon68t3szyt
https://wascsenior.box.com/s/5ivmnvo8w6enr1x4lxmbgws9t7xc3v9m
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CFR 2.6 Teaching and Learning 
 
CFR 2.6 The institution demonstrates that its graduates consistently achieve its stated learning outcomes 
and established standards of performance. The institution ensures that its expectations for student 
learning are embedded in the standards that faculty use to evaluate student work. 
 
Guideline: The institution has an assessment infrastructure adequate to assess student learning at 
program and institution levels. 
 
 

CFR 2.6 Institutional Response 
 
DRBU professors’ collective oversight of instruction at DRBU extends to the activities of student learning 
outcome assessment, an important practice that helps to ensure the integrity of DRBU degrees. 
 
Assessment at DRBU takes the form of a set of instruction-related exercises and processes carried out in 
the spirit of self-reflection to gauge the university’s success in facilitating students’ development toward 
the educational objectives laid out in its mission. Given such understanding, assessment is an ongoing 
process that engages both teaching faculty and students and is enmeshed in many of DRBU’s core 
instructional practices and activities.  
 
Examples of these embedded assessment practices include close monitoring of student progress 
facilitated by the programs’ small discussion-centric classes; exchanges and collaborations between 
professors encouraged by their collective oversight over the curricula and the curricula’s integrated 
nature; and good channels for regular bi-directional feedback between students and professors. These 
channels are exemplified by DRBU’s semesterly student conferences, during which each student’s 
professors get together with the student to discuss his or her progress in learning and invite the student to 
reflect and respond (see CFR 2.5 for more on student conferences). 
 
In addition to these embedded activities and practices, DRBU’s assessment framework includes several 
elements aimed at providing structures and formal occasions for the institution’s self-reflection. 
 
These elements include student learning outcomes, the curriculum map, the assessment cycle, different 
types of assessment activities, and the assessment methodology (see Attachment 2.6.1 for a detailed 
description of DRBU’s outcome assessment framework). DRBU began implementing the assessment 
framework at the same time as the launch of the new MA degree in Fall 2013. The initial implementation 
efforts focus on the following: 
 

 Improving measurability of learning outcomes — DRBU responded to the ERC’s recommendation 
by constructing and refining rubrics for the two programs’ PLOs (see Section 3). Rubrics help to 
define levels of achievement or performance for corresponding PLOs and lead to consistency of 
scoring student works among professors, and provide more detailed information on the progress 
of student learning.  

 Introducing outcome assessment to teaching faculty — Engaging all professors in assessment 
exercises during regular professors’ meetings and semesterly assessment workshops help them 
gain familiarity with the purposes, processes, and terminology of outcome assessment. 

 Piloting different parts of the assessment process and procedures — While student enrollment in 
the two programs is still low, the professors and the Office of Academic Affairs piloted different 
processes and procedures to tease out potential issues and identify areas for improvement. For 
example, calibration was added to the procedure of analyzing and scoring student work after the 
first assessment workshop in January 2014. Calibration improves the precision of assessment 
results. Professors can also divide up student work to score separately after an initial exercise of 
calibration.  

 Refining the two sets of PLOs — An MA PLO was removed and two BA and one MA PLO were 
rephrased (See CFR 2.4). 

https://wascsenior.box.com/s/blmyhz6a5l3hmyd492jac7cywx74nt6i
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The teaching faculty performed a summative assessment exercise in August 2015 using works of the first 
MA graduates from the Class of 2015. This exercise included comparing students’ final works to some of 
their first works at DRBU across the four PLOs.  
 
Because of the small sample size, these assessment analyses remain primarily qualitative. The progress 
these four graduates made was evident in this comparison of works. The most noticeable areas of growth 
were under PLO 3 “explain insights gained from close reading of texts” and PLO4 “compose coherent and 
sustained narratives and reflections for [different] audiences.” Professors also noted that even with 
several revisions of the rubrics, it was still difficult to find evidence in these student works to score the 
rubrics for PLO 1 “exercise ethical sensibility.” The scores for different dimensions of the four rubrics 
range from two to four. Attachment 2.6.2 contains a brief summary of the first four assessment 
workshops, including the August 2015 summative exercise. 
 
These initial assessment exercises were valuable not only because their results largely confirmed the 
close knowledge professors have of a handful of students, but also because they helped to surface 
weaknesses and areas of needed improvement in DRBU’s assessment processes and operations: 
 

 Standards of performance — A result of the first summative assessment exercise is that 
professors agreed on a more holistic sense of the standards of performance required for 
graduation in the MA program. A student’s work from the time period close to graduation should 
provide sufficient evidence to score mostly “threes” across all dimensions of the four PLOs’ 
rubrics. Professors plan to set similar standards of performance at graduation for the BA program 
prior to the first group of BA students becoming seniors in Fall 2018.  

 Efficiency of outcome assessment processes — In the first two years of the MA program, 
professors have collectively read virtually all of the written works by MA students as evidence for 
outcome assessment. This coverage was possible because of low student enrollment, and 
perhaps even desirable because the curriculum and the assessment framework itself still required 
close scrutiny and troubleshooting. However, as DRBU begins to also carry out assessment 
exercises for the BA program, and as student enrollment grows, the teaching faculty and the 
Office of Academic Affairs need to develop a set of efficient practices to sustainably perform 
outcome assessment. 

 Documentation and reporting — Both qualitative and quantitative results of assessment 
exercises, including scores on outcome rubrics, quantitative and qualitative analyses, and action 
items require careful and consistent documentation. These results also need to be organized, 
published, and circulated throughout the DRBU community. Appropriate warehousing of 
qualitative and quantitative data and results of and from assessment exercises will assist DRBU’s 
future efforts in benchmarking standards of performance against external data, as well as in 
comparing student performance against its own historical data.  

 
The faculty created an Assessment and Program Review Committee, consisting of three professors, in 
Fall 2015. Its job was to begin coordinating the complex tasks needed in order to make improvements in 
the areas listed above. The initiatives with the highest priority to be implemented prior to Fall 2016 are: 1) 
incorporating MA standards of performance into instruction, including embedding them in the professors’ 
evaluation of student work; and 2) improving documentation and reporting practices for assessment 
results.  
 
 

CFR 2.6 List of Attached Evidences 
 
2.6.1 DRBU Academic Assessment 
2.6.2 Summary of Assessment Workshops 

https://wascsenior.box.com/s/8ofm0zqfg7cvtn2mx4q7y7o321rrb274
https://wascsenior.box.com/s/blmyhz6a5l3hmyd492jac7cywx74nt6i
https://wascsenior.box.com/s/8ofm0zqfg7cvtn2mx4q7y7o321rrb274
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CFR 2.7 Teaching and Learning 
 
CFR 2.7 All programs offered by the institution are subject to systematic program review. The program 
review process includes, but is not limited to, analyses of student achievement of the program’s learning 
outcomes; retention and graduation rates; and, where appropriate, results of licensing examination and 
placement, and evidence from external constituencies such as employers and professional organizations. 
 
 

CFR 2.7 Institutional Response 
 
The DRBU faculty adopted a program review framework in 2013 (see Attachment 2.7.1). When it 
becomes fully implemented, program review will be one of the most important processes at DRBU. 
Together with the review of operational units (such as the registrar’s office and the Office of Campus 
Life), this framework is integrated with DRBU’s strategic planning process, allowing the university to take 
stock of its current status, assess its progress in fulfilling its long-term vision and short-term priorities, and 
evaluate its effectiveness in carrying out its stated functions.  
 
This comprehensive evaluation then serves as the basis for the strategic planning activities for the next 
planning cycle. Coordinated with strategic planning efforts, program and unit reviews share the same five-
year cycle. Further, annual review activities such as collecting evidence and data and drafting program 
profiles keep the university abreast of its operations, contribute to the five-year comprehensive review, 
and inform the program’s annual planning and budgeting activities.  
 
The program review process serves two important functions: 1) to reflect on the programs’ priorities and 
stated functions and how they relate to those of the university, and 2) to evaluate how well these priorities 
are met and the various functions carried out.  
 
In order to make this evaluation, programs first need to adopt well-defined and useful criteria to apply in 
the review process. Based on the three high-level criteria of mission alignment, effectiveness, and 
sustainability listed in the 2018 DRBU Strategic Plan (see CFR 4.6) and DRBU’s institutional 
effectiveness review process (see CFR 4.6), the professors identified four program-level criteria to use for 
program review: 1) program alignment; 2) effective student learning; 3) professor quality and 
development; and 4) sustainable practices. Attachment 2.7.1 contains detailed descriptions of these 
criterion areas and lists examples of evidence that can be collected and used to evaluate the program in 
each.  
 
Attachment 2.7.1 also outlines different phases of the program review processes and their activities—
planning and preparation, gathering and compiling evidence, self-study, and summative review. After 
compiling a self-study report, an external reviewer is invited to read the report with its supporting evidence 
and provide comments and feedback. DRBU’s bylaws designate these reviewers formally as members of 
the Board of Visitors (see CFR 4.5). The faculty then reads the self-study report together with the external 
reviewer’s comments to formulate recommendations for improvement, and to inform the selection of 
strategic priorities for the next strategic plan. 
 
DRBU has begun to implement the program review framework in parts, the most significant of which is 
the outcome assessment framework described under CFR 2.6. Evidence and analyses gathered from 
outcome assessment efforts are used to thoroughly examine the programs’ effectiveness in advancing 
student learning. Other types of evidence or evidence-gathering activities that are underway include 
course evaluation data, student conference summaries (see CFR 2.5), evaluation of professors (see CFR 
3.2), graduation and retention data (see CFR 2.10), and surveys on writing tutors (see CFR 2.13).  
 
DRBU is scheduled to perform a program review for the first time in Spring 2018. The faculty set up a 
Committee on Assessment and Program Review in Fall 2015. The committee began to inventory and 
organize all the evidence-gathering activities. The committee will also coordinate conversations among 
professors for purposes of identifying and setting indicators of success for the different criteria. 

https://wascsenior.box.com/s/r49fc8i7ov73nyrma3sbkbx3swrw8y56
https://wascsenior.box.com/s/r49fc8i7ov73nyrma3sbkbx3swrw8y56
https://wascsenior.box.com/s/r49fc8i7ov73nyrma3sbkbx3swrw8y56
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Given that student and professor populations will remain small prior to 2018, much of the meaningful 
analyses will be qualitative, and will not require advanced analytics capabilities. However, capacity to 
organize, warehouse, and perform more advanced analytics will become increasingly important as DRBU 
grows beyond 80 students, as projected for 2020-2021. The initial plan for developing this capacity to 
assist future program review efforts will be discussed under CFR 4.2. 
 
 

CFR 2.7 List of Attached Evidences 
 
2.7.1 DRBU Academic Program Review 

https://wascsenior.box.com/s/r49fc8i7ov73nyrma3sbkbx3swrw8y56
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CFR 2.8 Scholarship and Creative Activity 
 
CFR 2.8 The institution clearly defines expectations for research, scholarship, and creative activity for its 
students and all categories of faculty. The institution actively values and promotes scholarship, creative 
activity, and curricular and instructional innovation, and their dissemination appropriate to the institution’s 
purposes and character. 
 
Guideline: Where appropriate, the institution includes in its policies for faculty promotion and tenure the 
recognition of scholarship related to teaching, learning, assessment, and co-curricular learning. 
 
 

CFR 2.8 Institutional Response 
 
The Glossary of the 2013 WSCUC Handbook of Accreditation cites Scholarship Reconsidered (1991), by 
Ernest Boyer, in defining four kinds of scholarship: discovery, integration, application, and teaching. In 
keeping with this definition, discovery, integration, and teaching are core scholarly activities at DRBU.  
 
Integration is one of the defining features of DRBU’s two programs and its governance. The “Toward A 
Classics Curriculum” section of the DRBU Catalog (Attachment 2.8.1) states that these two programs are 
integrated in that “their curricular strands are not stand-alone modules each advancing a 
compartmentalized area of study, but are intertwined threads (or ‘strands’) of a tightly woven fabric that as 
a whole result in a unified and requisite set of knowledge and intellectual skills.” Students and professors 
are thus encouraged to “reference all other parts of the curriculum pertinent to the discussions and extend 
the circle of their conversations beyond the classroom into other parts of their lives at DRBU.” BA 
students are also required to complete a senior essay and two Capstone seminars in their senior year, 
which invite them to integrate their learning at DRBU as their culminating experience. 
 
The nature of discovery itself is one of the central concerns for DRBU. Many texts are selected because 
they provide a solid foundation for understanding the ideas, values, and ethos that govern contemporary 
life and therefore shape every type of discourse and discovery. Texts are often chosen also because they 
are embedded with sophisticated methods of deep questioning, testing, and affirming. This central 
concern with the nature of discovery further comes to the fore in the MA program, as students examine 
the theoretical frameworks, interpretive models, and experiential elements of learning from outside and 
within the Buddhist traditions, in the programs’ two strands on comparative and Buddhist hermeneutics.  
 
DRBU’s second ILO helps define the expectations for discovery for DRBU professors and students:  
 

A liberally educated person will appreciate the methods of inquiry and insights suggested by the 
primary texts, particularly in the study of human nature, the workings of causality, and the 
complex interconnections among the personal, the social, and the natural worlds. 

 
DRBU does not expect the scholarly activities of discovery for students and teaching faculty to go beyond 
primary texts, mainly those included in the two all-required curricula.  
 
DRBU’s response under CFR 2.5 describes the rationales behind the two programs’ discussion-centered 
classroom pedagogy and the roles they play in fostering students’ active involvement in their own 
learning. In short, the pedagogical model favors the immediacy of the discussions on the texts at hand 
and students’ initiative over well-organized, even brilliant presentations of systems of knowledge. To 
facilitate students’ process of exploring what it is that’s worth knowing, professors do not assume their 
usual role of transmitting knowledge, but rather allow students to wonder, even to be a bit bewildered at 
times, as they struggle to figure things out for themselves. 
 

https://wascsenior.box.com/s/5q2x9uc2g4si2xlumt8vutderfgqnt6a
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Therefore, DRBU’s educational model, which is influenced by its views on integration, discovery and 
teaching, defines the role of teaching faculty as follows: 
 

 Professors act as guides, whose primary role is to encourage and assist students in the task of 
inquiring and knowing for themselves, rather than serving simply as a dispenser of well-organized 
systems of knowledge. Therefore, professors eschew the more common role to “profess,” or to 
interject their expertise, however well intentioned.  

 Students are encouraged to draw from all parts of the curriculum in their reflections and 
discussions. To promote and facilitate this integrated learning across the curriculum, and because 
professors are not presumed to be area experts in the classes they teach, they are expected to, 
with appropriate training and development, teach outside of their areas of academic training.  

 Because DRBU is primarily a teaching institution, and professors venture outside their academic 
background areas with extensive study of material in several disciplines in order to teach across 
the curriculum, the university does not expect its professors to conduct academic research.  

 Reflecting the broad and integrated nature of DRBU’s degree programs, and that, in time, most 
professors will teach partly outside of their areas of expertise, the teaching faculty is not 
organized by academic departments. No professor is assigned to any one class permanently, and 
all professors are collectively responsible for the review, development, and revision of the 
curricula.  

 
DRBU’s response to CFR 2.9 includes a discussion of how policies governing evaluation and promotion 
of professors (see Attachment 2.9.1) emphasize and value the scholarly activity of teaching and curricular 
and instructional innovation.  
 
 

CFR 2.8 List of Attached Evidences 
 
2.8.1 Excerpt from Catalog - Toward a Classics Curriculum 

https://wascsenior.box.com/s/gtolm75uidisucijz4en0zybhz3865uu
https://wascsenior.box.com/s/5q2x9uc2g4si2xlumt8vutderfgqnt6a
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CFR 2.9 Scholarship and Creative Activity 
 
CFR 2.9 The institution recognizes and promotes appropriate linkages among scholarship, teaching, 
assessment, student learning, and service. 
  
 

CFR 2.9 Institutional Response 
 
DRBU views discovery, integration, and curricular innovation as important components of effective 
teaching. The DRBU Professor Plan of Employment (see Attachment 2.9.1) qualifies professors’ primary 
responsibility of effective teaching with two areas of activities, therefore showing their linkages: 1) 
curricular and instructional innovation (‘work collectively to organize and determine all instructional 
matters such as content, methods of teaching, learning objectives, and methods of evaluation and 
assessment’), and 2) discovery and integration (‘make themselves as knowledgeable as possible about 
all aspects of the university’s programs). 
 
Even though, under DRBU’s pedagogical model, professors act primarily as guides to students’ learning 
and not as presumed experts in the classes they teach, DRBU recognizes that venturing outside one’s 
academic background areas to study materials in several disciplines is a serious scholarly endeavor. The 
Plan of Employment states that the Dean of Academics “may grant a professor course relief to perform 
alternate duties such as administrative work and auditing a course for the Professor’s development.” 
 
In addition to the primary responsibility of effective teaching, the Plan of Employment lists a set of 
secondary responsibilities, which include areas related to student learning (provide adequate evaluation 
and feedback to and advise students); assessment (contribute to other instruction-related activities, such 
as those related to assessment); and service (serve on standing and ad hoc faculty committees and 
attend all required faculty functions).  
 
Finally, the Professor Plan of Employment outlines five criteria used to evaluate professors for re-
appointment and permanent appointment, which reflect DRBU’s values of teaching, discovery, and 
integration:  
 

 Excellence in intellect and imagination. 

 Serious engagement with and commitment to DRBU’s programs, as demonstrated by continued 
learning in the areas they encompass, an increasing awareness and understanding of the deep 
questions the programs raise, and meaningful contribution to the learning of colleagues and 
students in the classroom and beyond. 

 Competence in leading small, seminar-style classes, demonstrated in part by modeling skills and 
methods for learning, close listening, and being a resourceful guide to student inquiry. 

 Willingness and ability to teach in all parts of DRBU’s programs. 

 Responsiveness to the needs of DRBU’s community as a civil and collegial member. 
 
DRBU’s president and the Dean of Academics piloted a cycle of professor evaluation in Spring 2015, 
using these five criteria. The Plan of Employment states no expectation for professors to conduct 
academic research.  
 
A collective feat of curricular innovation on the part of DRBU’s professors in these initial years of the new 
programs has been the development of the entire curriculum for the two programs (still in progress for the 
BA degree). This required particular innovation, given this somewhat unusual educational model. To 
support professors’ efforts in developing, preparing, and teaching a class for the first time, the Dean of 
Academics has been granting relief from classroom teaching to professors responsible for developing a 
new course.  
 

https://wascsenior.box.com/s/gtolm75uidisucijz4en0zybhz3865uu
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Although each program has a common curriculum, once the professors finish developing the remaining 
BA courses, course-development efforts will become incremental. However, since neither program’s 
curriculum is fixed, professors are always encouraged to propose refinements—adding a new text, 
changing the sections to include for an existing text—through the curricular-change procedure outlined in 
the Faculty Governance Manual (see Attachment 2.9.2). 
 
DRBU also supports professors’ efforts to learn and teach across the curriculum. Six out of the 13 
professors on the active roster have ventured outside their primary academic background to co-teach or 
audit other classes. This has occurred with more than 40% (20 out of 45) of all classes since the launch 
of the MA and BA programs. Given DRBU’s emphasis on integration, this trend is likely to persist as time 
goes on. 
 
 

CFR 2.9 List of Attached Evidences 
 
2.9.1 DRBU Professor Plan of Employment 
2.9.2 Excerpt from Faculty Governance Manual - Curricular and Instructional Change Procedure 

https://wascsenior.box.com/s/p3uuyblcq8f0qc022pq1akemx212lrxj
https://wascsenior.box.com/s/gtolm75uidisucijz4en0zybhz3865uu
https://wascsenior.box.com/s/p3uuyblcq8f0qc022pq1akemx212lrxj
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CFR 2.10 Student Learning and Success 
 
CFR 2.10 The institution demonstrates that students make timely progress toward the completion of their 
degrees and that an acceptable proportion of students complete their degrees in a timely fashion, given 
the institution’s mission, the nature of the students it serves, and the kinds of programs it offers. The 
institution collects and analyzes student data, disaggregated by appropriate demographic categories and 
areas of study. It tracks achievement, satisfaction, and the extent to which the campus climate supports 
student success. The institution regularly identifies the characteristics of its students; assesses their 
preparation, needs, and experiences; and uses these data to improve student achievement.  
 
Guideline: The institution disaggregates data according to racial, ethnic, gender, age, economic status, 
disability, and other categories, as appropriate. The institution benchmarks its retention and graduation 
rates against its own aspirations as well as the rates of peer institutions. 
 
  

CFR 2.10 Institutional Response 
 
DRBU tracks student success data, including graduation and retention rates and time to degree. The data 
are disaggregated by simple characteristics such as ethnicity and gender. The data for 2013-2014 and 
2014-2015 are shown on the DRBU website (see Attachment 2.10.1).  
 
Four out of the six MA students who matriculated in 2013-2014 graduated on time in May 2015. All MA 
students and six out of seven BA students who matriculated in 2014-2015 continued into the second year 
of their respective programs.  
 
Several other DRBU operational units also track other types of student information and data. Here are 
some examples: 
 

 The Office of Admissions and Financial Aid keeps abreast of data on students’ prior academic 
preparation and their personal and family financial information. It uses Blackbaud’s SIS to track 
admissions data. 

 The Registrar’s Office maintains official student records, including enrollment status, progress 
toward degree, and grades. The registrar also uses the SIS to help maintain and track student 
records and information. 

 The Office of Campus Life keeps track of and maintains a wide range of student information and 
records related to services provided by its various sub-units. For example, the Health Service 
maintains students’ confidential medical health files; the Dining Service surveys and keeps track 
of students’ dietary restrictions and needs; and the work study coordinator maintains a record of 
students’ work experiences gained through DRBU’s service scholarship program.  

 DRBU's Disability Service Coordinator will track information related to students’ declared 
disabilities. DRBU has not received such a student declaration since the programs’ launch. 

 The Office of Academic Affairs is in the process of systematically tracking assessment results and 
data on student learning (see CFR 2.6). 

 Different operational units (such as student activities and dining services) survey students to help 
assess their needs and experiences and have used these results to make improvements.  

 
With only six MA students matriculating in both 2013-2014 and 2014-2015, and seven matriculating in the 
BA program in 2014-2015, tracking and disaggregating this information has been a straightforward task. 
The tracking practices that operational units use to track and maintain various data, information, and 
records will likely remain adequate through at least 2019-2020, when total enrollment at DRBU (MA and 
BA combined) is projected to be 80 students.  
 

http://www.drbu.org/about/mission-and-educational-objectives/student-success
https://wascsenior.box.com/s/9yd54z32plpa85nny4fm13lix3brnjzp
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However, DRBU intends to develop a modest but robust capacity to systematically track data and 
information across the university and to perform analytics functions to help identify factors that impact 
student success. This capacity will become increasingly important as DRBU grows beyond 80 students by 
2020 or later. DRBU’s response to CFR 4.2 contains descriptions of the capacity DRBU intends to 
develop and its initial plans to build it. 
 
 

CFR 2.10 List of Attached Evidences 
 
2.10.1 Student Demographics 

https://wascsenior.box.com/s/9yd54z32plpa85nny4fm13lix3brnjzp
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CFR 2.11 Student Learning and Success 
 
CFR 2.11 Consistent with its purposes, the institution offers co-curricular programs that are aligned with 
its academic goals, integrated with academic programs, and designed to support all students’ personal 
and professional development. The institution assesses the effectiveness of its co-curricular programs 
and uses the results for improvement. 
 
 

CFR 2.11 Institutional Response 
 
DRBU began organizing co-curricular programs and activities in Fall 2015. The faculty appointed two 
professors and four campus life staff members to the newly created Committee on Co-Curricular Activities 
in August 2015.  
 
The committee’s initial tasks were: to establish a set of simple processes and procedures to review and 
approve co-curricular program or activity proposals; to study how to make co-curricular learning 
intentional, i.e., how to integrate student learning outcomes in their designs; to study how to carry out 
outcome assessments on co-curricular programs and activities; and to develop and solicit ideas from the 
DRBU community on the type of programs and activities that are aligned with its academic goals, 
integrated with academic programs, and designed to support all students’ personal and professional 
development.  
 
The committee drafted a mission statement that was approved by the faculty (see Attachment 2.11.1). It 
also designed a submission form for those at DRBU who wish to propose a co-curricular program or 
activity (see Attachment 2.11.2), which prompts the respondent to identify the learning outcome(s) that 
the program or activity is promoting. The proposal is an online form, which is automatically sent by email 
to the entire committee.  
 
Upon receiving an activity proposal online, the committee discusses the proposal at the next Co-
Curricular Activities meeting and responds to the respondent within two to four weeks. Minutes for each 
meeting are kept and approved by the entire committee at the following meeting. 
 
In Fall 2015, the committee approved and helped organize two guest lectures (see Attachment 2.11.3 for 
sample poster) and a movie series featuring “Century of the Self” (Adam Curtis, 2002), which enriched the 
assigned reading of Sigmund Freud in the MA Comparative Hermeneutics class. Dr. Shrikand Bahulkar, a 
professor of Sanskrit from India, lectured on “Buddhist Narrative Literature” and Rev. Heng Sure and Ven. 
Ming Hai spoke on “Applied Buddhism in the Modern World and Chinese Chan and Western Zen: 
Buddhist Solutions to Global Problems in the 21st Century.”  
 
The committee has a multi-week “Forum on Ethics and the Environment,” including a student panel on 
“Environmental Inspiration from the Great Books: Approaching Modern Issues with Wisdom from the 
Classics,” in the pipeline for Spring 2016 (see Attachment 2.11.4 for sample program description). In 
addition, the renowned archaeologist and Buddhist art historian Dr. Osmund Bopearachchi, Emeritus 
Director of Research at the French National Center for Scientific Research (CNRS-ENS, Paris), has 
accepted the committee’s invitation to lecture at DRBU in Spring 2016. 
 
The committee plans on exploring different techniques for conducting learning outcome assessment of 
the co-curricular activities. In addition to indirect evidence, the committee plans to create a post-activity 
survey to directly assess how well the activity complemented and informed the texts in the classroom; 
how well the activity contributed to students’ ethical awareness; whether the event has practical 
implications for students’ life, community, and world; whether the event developed any particular tools 
and methods of inquiry; and to accept other feedback and suggestions. The committee reviews the 
student surveys at the next committee meeting and decides on any steps to be taken to improve future 
programs.  

https://wascsenior.box.com/s/j14vl9md64q90um77r8vnyhl1ws62erx
https://wascsenior.box.com/s/ar5hcydvvzf7y0s1hcaqnbtd7advio5j
https://wascsenior.box.com/s/thkvegh5are1kwgtosg0ipghvsxj7l4b
http://www.drbu.org/events/drbu-film-screening-century-self
http://www.drbu.org/events/buddhist-narrative-literature
http://www.drbu.org/events/evening-lecture-and-qa-venerable-ming-hai-china
http://www.drbu.org/events/evening-lecture-and-qa-venerable-ming-hai-china
https://wascsenior.box.com/s/gbrxtrsg13tg9wamt0vpvwao06vk8h9o
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A student focus group for co-curricular activities to convene each semester is under consideration. The 
committee also plans on finalizing the co-curricular programs and activities calendar for 2016-2017 during 
Spring 2016, and on applying for funding for co-curricular activities in the 2016-2017 academic budget.  
 
 

CFR 2.11 List of Attached Evidences 
 
2.11.1 Co-curricular Activities Mission 
2.11.2 Co-Curricular Event Proposal 
2.11.3 Sample Poster 
2.11.4 Sample Program Description 

https://wascsenior.box.com/s/j14vl9md64q90um77r8vnyhl1ws62erx
https://wascsenior.box.com/s/ar5hcydvvzf7y0s1hcaqnbtd7advio5j
https://wascsenior.box.com/s/thkvegh5are1kwgtosg0ipghvsxj7l4b
https://wascsenior.box.com/s/gbrxtrsg13tg9wamt0vpvwao06vk8h9o
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CFR 2.12 Student Learning and Success 
 
CFR 2.12 The institution ensures that all students understand the requirements of their academic 
programs and receive timely, useful, and complete information and advising about relevant academic 
requirements. 
 
Guideline: Recruiting materials and advertising truthfully portray the institution. Students have ready 
access to accurate, current, and complete information about admissions, degree requirements, course 
offerings, and educational costs. 
 
 

CFR 2.12 Institutional Response 
 
The DRBU Catalog (Attachment 2.12.1) and the DRBU website are its two primary recruiting and publicity 
materials. Other materials such as flyers, brochures, and a Facebook Feed all refer back to the website. 
Both the catalog and website clearly describe DRBU’s programs, their requirements, the cost of 
attendance, and the university’s financial aid policies and practices (see DRBU’s response to CFR 1.6).  
 
DRBU’s all-required and sequentially built programs, though somewhat unusual, are arguably easier to 
understand than programs using an elective system. Students in both degree programs follow a 
predetermined sequence through the respective curriculum. Approximately one month prior to the start of 
every semester, students receive the course schedule in several ways: 
 

 Email — The Office of Academic Affairs announces the course schedule through an email to all 
students, faculty, and staff of the university. 

 Student Information System (SIS) — The Office of the Registrar publishes the course schedule 
on SIS and enrolls each cohort of students in their required list of courses. Students may access 
their course registration and register for language courses on SIS. 

 Faculty Cohort Mentors Meetings — Faculty mentors of each cohort discuss the required courses 
with students at the regular cohort meetings. Mentors may address any questions on the 
curriculum or gather student concerns and feedback regarding the course schedule at this time. 

 Bulletin Board — A paper copy of the schedule is posted on the bulletin board in the main lobby 
of the DRBU building.  

 
Cohort mentors (see Attachment 2.12.2) are two professors assigned to each student cohort at the 
beginning of each academic year. They serve many of the same functions as a faculty adviser would in 
another institution. Cohort mentors typically meet with the whole cohort together and help students with 
their academic plans, identify particular academic challenges, and locate academic support services. 
Students can request individual meetings with cohort mentors. 
 
As part of DRBU’s efforts to reach out to a diverse set of students, with the goal of increasing 
socioeconomic diversity at the university, it currently provides generous financial aid to degree students 
(see Attachment 3.4.4). Financial aid is offered on the premise that affordability should not be a 
determining factor in getting a DRBU education. Since the programs’ launch, between 65% and 70% of 
enrolled students have received financial aid from DRBU each year. The aid packages come in the form 
of service scholarships and DRBU grants. No student has been asked to take out a loan. See DRBU’s 
response to CFR 3.4 for more discussion of financial aid matters. 
 
 

CFR 2.12 List of Attached Evidences 
 
2.12.1 DRBU Catalog 2015-2016 
2.12.2 Excerpt from Catalog - Cohort Mentors 

https://wascsenior.box.com/s/hmcf7598sxzy1khtpkm8avj7mp8jif9j
http://www.drbu.org/
https://www.facebook.com/pages/Dharma-Realm-Buddhist-University/210801952287940?ref=br_tf
https://wascsenior.box.com/s/i8ea7ksp85euzetkn4xy32fjuh9x4u0d
https://wascsenior.box.com/s/ztewjs7hcm01tim8nj5kbgdwd5vnhegb
https://wascsenior.box.com/s/hmcf7598sxzy1khtpkm8avj7mp8jif9j
https://wascsenior.box.com/s/i8ea7ksp85euzetkn4xy32fjuh9x4u0d
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CFR 2.13 Student Learning and Success 
 
CFR 2.13 The institution provides academic and other student support services such as tutoring, services 
for students with disabilities, financial aid counseling, career counseling and placement, residential life, 
athletics, and other services and programs as appropriate, which meet the needs of the specific types of 
students that the institution serves and the programs it offers. 
 
 

CFR 2.13 Institutional Response 
 
DRBU is committed to supporting student success with appropriate academic support, campus life 
services, and other services. Because of the residential nature of DRBU’s two programs, students’ life on 
campus is an important part of their DRBU experience.  
 
Currently, with a higher-than-average staff-to-student ratio, students receive much attention, and 
administrators and support staff can attend to individual students’ needs on an almost case-by-case 
basis. However, as DRBU looks to welcome students in greater numbers and of greater diversity, it 
recognizes the need to establish processes and procedures to effectively and efficiently respond to their 
resulting needs and demands. Given that the new programs are themselves in their fledgling stages, 
many of these services are still being developed and refined.  
 
DRBU has established a unit-review process (see Attachment 2.13.1 and Attachment 2.13.2) for 
operational units listed below and will continue to assess the effectiveness of these services through 
ongoing and periodic comprehensive review as outlined in the process.  
 
Student Orientation 
 
DRBU welcomes each student in a number of ways. One of the primary ways is by providing clear and 
accessible resources. For example, once students have been admitted and declared an intention to 
enroll, they receive a welcome packet describing what to expect and what preparations to make for 
successful arrival on campus and transition into the campus community.  
 
Upon arrival, Campus Life hosts a several-days-long orientation. This includes a welcome reception, 
convocation, meals, tours, and a number of informative meetings. During student orientation, each 
student receives a list of resources ranging from disability support services to health services to dining 
services. The university catalog also contains a list of resource references for students’ use in locating 
services and identifying relevant policies. 
 
Frequent dorm meetings allow for check-ins with each student. Cohort meetings (described below) also 
allow for check-ins. In addition, the size of the DRBU community encourages a great deal of contact in 
both formal and informal settings. For example, walking down the hallway of either the university building 
or a dorm, students are likely to encounter people who will greet them and ask how they are. 
 
Campus Life 
 
Since embarking on the renewed vision of DRBU in 2010, the development of its campus environment for 
residential students has been at the forefront of conversations about its new programs. The new program 
began in 2013 with an MA cohort of six students. At that time, Campus Life as an organized office was an 
idea that had not yet taken shape. In the spring of 2014, the organization identified staff that would go on 
to develop the Campus Life organizational structure. This includes the Dean of Students, the faculty 
liaison to campus life, the residential life coordinators, and the student chaplain.  
 

https://wascsenior.box.com/s/nhv7snppl9w7roh6xqqw641s6z2nsi7h
https://app.box.com/files/0/f/6121578806/1/f_49889149066
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Beginning in May 2014, this group met on a weekly basis to define student service units, roles, and 
decision-making processes. When DRBU faculty meetings resumed in 2014, the group presented an 
outline for the Campus Life office's organization and immediately began to implement it. This included the 
careful development of the office’s mission and values, and a system for carrying out unit review for 
campus life.  
 
DRBU’s response to CFR 3.7 lists and describes the mission, values, organizational structure, and 
decision-making mechanism of the Campus Life Office in more detail. The following are important areas 
of service overseen by this office. 
 
Residential Life 
 
DRBU Residential Life unit strives to create a nurturing and vibrant community living environment, which 
supports student learning by providing for basic needs, encouraging collaboration and communication 
among students, and embodying and encouraging basic values of honesty, integrity, and consideration 
for our communities and for the world at large. 
 
When DRBU’s residential degree programs began in 2013, the university’s residential facilities consisted 
of two residence halls. The 2014-2015 academic year saw a great improvement in the women’s dormitory 
facilities. The men’s dormitory facilities were also improved with a newly remodeled residence hall. In the 
2015-2016 academic year, the incoming MA and BA cohorts joined current student residents, nearly filling 
the capacity of the existing residence halls (see CFR 3.5 for DRBU plans to develop student residential 
facilities). 
 
Dining 
 
DRBU’s Dining Services serve students, faculty, and staff of the university with a vegetarian diet. DRBU is 
committed to providing nutritious and satisfying food for all of its students. The university has been 
fortunate to benefit from existing dining services at the City of Ten Thousand Buddhas. Five 
Contemplations Dining Hall, located centrally on campus, serves three vegetarian meals a day to DRBU 
students, faculty, and staff, as well as to members of the larger community.  
 
The purposefully simple food prepared for monastics, though always ample in quantity and nutrition, has 
been challenging for some new students to adjust to. In response, DRBU began providing students 
access to kitchen facilities for occasional food preparation and warming, as a short-term solution.  
 
DRBU’s facility plans include procuring its own dining facility, independent of the larger community 
kitchen and dining hall. This will enable the school to more easily respond to and accommodate 
alternative dining needs. Among the areas we anticipate needing to focus on are more alternative menu 
options (gluten-free, sugar-free, and so on) and student access to fully functioning kitchens where they 
can prepare their own food when needed. DRBU’s response to CFR 3.5 shows the timeline for and 
information on the planned dining facility. 
 
Health Services 
 
DRBU is committed to the health and wellbeing of every student. DRBU Health Services promotes and 
maintains the health, safety, and wellbeing of students, faculty, and staff and strives to meet the needs of 
the entire DRBU community. DRBU Health Services provides physical exams, immunization and testing, 
office visits for minor illnesses and injuries, physical therapy, and referrals, as well as CPR and first aid 
training to the community. DRBU brought in a nurse practitioner in 2014. In 2015, the nurse practitioner 
took on the role of DRBU Health Services Administrator and began the process of a comprehensive 
health services self-study. 
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Restorative Justice 
 
In preparation for the incoming cohort of residential students in fall 2013, DRBU staff developed an initial 
draft of a disciplinary policy based on the core values of the university and the Office of Campus Life. 
Based on the ideals of community consideration and the goal of nurturing ethical sensibility in students 
(and ourselves), DRBU decided to integrate the philosophy of restorative justice into the university’s 
policy.  
 
Restorative justice is based on the ideal of community harmony. It views unlawful acts in terms of harm to 
relationships, and disciplinary practices as responding to opportunities to repair that harm. Restorative 
practices seek to actively build functional and sustainable communities by responding to transgressions 
with practical wisdom and compassion. 
 
Three staff members attended training at Restorative Resources in Santa Rosa, California. After many 
conversations and revisions, the university’s policy on restorative justice was approved and implemented. 
 
Financial Aid, Disability Services, Career Counseling 
 
As described under CFR 1.4 and 3.4, DRBU offers a robust financial aid package to all qualifying 
students. Because DRBU is committed to not allowing affordability to be a determining factor in anyone’s 
decision to attend DRBU, the admissions and financial aid processes are separated, though they may 
take place concurrently. Financial aid is awarded as students commence their programs, and is updated 
and renewed each year based on changes in personal and family financial situations. Currently, all DRBU 
financial aid awards are need-based. 
 
DRBU understands the importance of supporting all student needs, and considers it a high priority to 
provide services for students with disabilities of any kind. Given the small number of students who have 
enrolled so far, these kinds of services have not been utilized. An experienced disability service counselor 
is on staff, and resources are available to accommodate any student need that should arise. 
 
Career counseling occurs in a variety of ways. DRBU seeks to understand its students’ career interests 
through interviews and feedback forms. An experienced career counselor serves on the teaching faculty 
and serves in this additional capacity. The first undergraduate class does not expect to graduate until 
Spring 2019. The university intends to support this cohort, along with all of its successors, by every 
means necessary to identify and achieve post-graduation career goals. 
 
Tutoring 
 
DRBU has a well-developed tutoring facility and a strong tutorial staff. DRBU had a limited service at the 
start of the new MA program, but students’ need to have tutoring support in writing became apparent at 
the first semesterly outcome assessment workshop.  
 
DRBU made a concerted effort to expand this service. The university encourages tutors to occasionally 
attend professors' meetings and classes in order to gain familiarity with both the content and the student 
learning outcomes. DRBU also surveys students each semester to collect their comments and feedback 
on the tutors (Attachment 2.13.2, Student Survey on Tutors). Students are encouraged to make use of 
tutoring resources on an as-needed basis. Many are also required to meet with writing tutors. Tutoring 
resources are managed and coordinated by the senior writing tutor, who is an experienced and skilled 
writing tutor. Furthermore, the dean of academics and associate deans of Office of Academic Affairs meet 
with the tutors on a regular basis to discuss DRBU's academic expectations and student needs. 
 
 

https://wascsenior.box.com/s/2wc6j94vh18me4d2vx73ftwo46diqad8
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CFR 2.13 List of Attached Evidences 
 
2.13.1 Student Affairs Unit Review Process 
2.13.2 Sample Campus Life Unit Review Summary 
2.13.3 Tutoring Services Survey and Fall 2015 Results 
 
 

https://wascsenior.box.com/s/nhv7snppl9w7roh6xqqw641s6z2nsi7h
https://wascsenior.box.com/s/2wc6j94vh18me4d2vx73ftwo46diqad8
https://app.box.com/files/0/f/6121578806/1/f_49889154730
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CFR 2.14 Student Learning and Success 
 
CFR 2.14 Institutions that serve transfer students provide clear, accurate, and timely information, ensure 
equitable treatment under academic policies, provide such students access to student services, and 
ensure that they are not unduly disadvantaged by the transfer process. 
 
Guideline: Formal policies or articulation agreements are developed with feeder institutions that minimize 
the loss of credits through transfer credits. 
 
 

CFR 2.14 Institutional Response 
 
Due to the unique nature of DRBU’s two degree programs, DRBU does not accept transfer credits from 
other institutions. The curricula in DRBU’s BA in Liberal Arts and MA in Buddhist Classics are fully 
integrated and build sequentially. Individual disciplines are not studied in isolation from each other. All 
students follow the same prescribed course of studies. Therefore, degree students are admitted only as 
freshmen or first-year master’s students. DRBU’s transfer policy as described above can be found in the 
“Transfer Credits” (Attachment 2.14.1) and “Admissions” (Attachment 2.2.1) sections of its catalog.  
 
 

CFR 2.14 List of Attached Evidences 
 
2.14.1 Excerpt from Catalog - Transfer Credits 

https://wascsenior.box.com/s/c3gp563tmecs8wlaewbh5s2rgvo8h6ct
https://wascsenior.box.com/s/mshx4rkkxjdmuw5jvt7suwmco3ry0zsj
https://wascsenior.box.com/s/c3gp563tmecs8wlaewbh5s2rgvo8h6ct
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Standard 2: Synthesis/Reflections 

 
 

Standard 2: Synthesis/Reflection 1 
  
After completing this analysis, what are the 2 or 3 most important issues that should be emphasized in 
the review under this Standard? 
 
Institutional Response 
 
Emanating from its mission, DRBU’s institutional learning outcomes were the driving force behind its 
adoption of a somewhat uncommon pedagogical model (albeit a model based on careful study of several 
well-established regionally accredited institutions). In brief, this model is characterized by a strong 
emphasis on classical primary texts from several traditions; a discussion-driven classroom pedagogy; and 
an integrated, all-required and sequentially built curriculum. The ILOs influenced all program learning 
outcomes and academic policies; the roles and governance of the teaching faculty; the meaning of 
scholarship; and the character of instructional and learning-related programs and services. (CFR 2.1, 2.2, 
2.2a, 2.2b, 2.3, 2.5, 2.8, 2.9, 2.11, 2.13) 
 
DRBU formalized inquiries into all aspects of instruction and learning in its outcome assessment and 
program review frameworks. DRBU’s implementation of these frameworks started soon after the launch 
of the new MA program. Similar to the degree programs they aim to examine and inform improvements 
upon, these frameworks are new. Though early results are promising, both the frameworks and DRBU’s 
capacity to carry them out fully still have room for development and improvement. (CFR 2.6, 2.7) 
 
The roles taken on by DRBU professors are consistent with the programs’ model. The professors 1) 
encourage and assist students in the task of learning and knowing for themselves, thus eschewing the 
more traditional role of simply lecturing or “professing”; 2) teach across the two curricula, sometimes 
outside of their academic backgrounds; 3) are not organized by academic departments and are 
collectively responsible for the review, development, and revision of the programs and their curricula; and 
4) are not expected to conduct additional academic research. (CFR 2.5, 2.8, 2.9) 
 
 

Standard 2: Synthesis/Reflection 2   
 
Looking overall at the quality and effectiveness of the institution’s data gathering processes and its 
systems to support the review process, what are institutional strengths?  
 
Institutional Response 
 
DRBU’s strengths under Standard 2 include: 
 

 The integrated nature of the two DRBU degree programs — All parts of the BA and MA 
programs, including the curricula, classroom pedagogy, academic policies, professors’ roles and 
governance, co-curricular programs and activities, and advising and tutoring services, are 
integrated around and strongly aligned to DRBU’s institutional learning outcomes. (CFR 2.2, 2.3, 
2.11, 2.13, 2.14) 

 The two programs’ skill-based outcomes — Consistent with DRBU’s purpose of fostering skills 

and confidence for students’ lifelong learning, the learning outcomes for the two programs are 
largely skill-based. The BA PLOs span a range of skills that include the five core competencies. 
(CFR 2.2, 2.2a, 2.2b) 

 High-level student involvement and initiative in learning — The discussion-centered classroom 
pedagogy, in which professors facilitate discussion rather than solely lecture, feedback systems 
like the student conferences, and high professor-to-student ratios lead to significant levels of 
student engagement in their own learning. (CFR 2.5) 
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Standard 2: Synthesis/Reflection 3  
 
Looking again at the overall quality and effectiveness of the institution’s data gathering processes and 
systems, what are areas to be addressed or improved in the foreseeable future?  
 
Institutional Response 
 
DRBU’s areas of intended improvement under Standard 2 include: 
 

 Professors plan on refining the standards of performance for the MA program and developing and 
setting the standards of performance for the BA program. These tasks include refining the MA 
PLO rubrics and developing the BA PLO rubrics. (CFR 2.6) 

 Professors are working on incorporating the standards of performance for the MA program into 
their instruction, including how they evaluate student work and provide feedback to students. 
(CFR 2.4, 2.6) 

 The teaching faculty and the Office of Academic Affairs have plans to develop a set of efficient 
practices to sustainably perform outcome assessments for the two programs in anticipation of 
growing enrollment. (CFR 2.6, 2.7) 

 Professors will examine how the BA program can foster creativity and innovation consistent with 
DRBU’s purpose and the nature of the program. (CFR 2.2a) 

 The Office of Admissions and Financial Aid and the Admissions Committee plan on developing 
methods to analyze and correlate application data (once it becomes available) with student 
learning results, in order to identify a set of success indicators with which to assist the committee 
in making admissions decisions. (CFR 2.2) 

 The faculty Committee on Co-curricular Programs and Activities plans on exploring and 
developing methods to assess co-curricular learning. (CFR 2.11) 
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Standard 3: Developing and Applying Resources and Organizational Structures to 
Ensure Quality and Sustainability 
 
The institution sustains its operations and supports the achievement of its educational objectives through 
investments in human, physical, fiscal, technological, and information resources and through an 
appropriate and effective set of organizational and decision-making structures. These key resources and 
organizational structures promote the achievement of institutional purposes and educational objectives 
and create a high-quality environment for learning.  
 
 

CFR 3.1 Faculty and Staff 
 
CFR 3.1 The institution employs faculty and staff with substantial and continuing commitment to the 
institution. The faculty and staff are sufficient in number, professional qualification, and diversity and to 
achieve the institution’s educational objectives, establish and oversee academic policies, and ensure the 
integrity and continuity of its academic and co-curricular programs wherever and however delivered. 
 
Guideline: The institution has a faculty staffing plan that ensures that all faculty roles and responsibilities 
are fulfilled and includes a sufficient number of full-time faculty members with appropriate backgrounds by 
discipline and degree level. 
 
 

CFR 3.1 Institutional Response 
 
Teaching Faculty 
 
DRBU has 13 professors on its active roster (plus four inactive or emeritus professors). Because four of 
the current professors are part-time and seven also hold administrative responsibilities, DRBU currently 
has the teaching capacity of six full-time equivalent professors. 
 
Attachment 3.1.1 is the current roster of DRBU professors as published in the DRBU catalog and on the 
website. Attachment 3.1.2 further contains the professors’ short profiles, curricula vitae, part-time/full-time 
status, and administrative title (if any).  
 
DRBU’s student enrollment is projected to grow to 61 in 2017–2018. Even without hiring another FTE 
professor, a projected 6:61 (or 1:10) professor-to-student ratio compares favorably with the average of 
1:11.7 among 220 U.S. liberal arts colleges surveyed by the U.S. News in 2012. A staffing plan will be 
discussed later in this section.  
 
Because of the integrated nature of DRBU’s two degree programs and the somewhat unusual roles 
professors play under DRBU’s educational model (described under CFR 2.8), academic preparation and 
expertise in a specific academic discipline is not a primary criterion that DRBU uses in hiring and 
evaluating its professors, beyond the basic requirement of a post-baccalaureate degree (see CFR 2.9 for 
criteria DRBU uses for hiring, reviewing, and promoting professors). However, the current group of 13 
active professors all have advanced degrees—including eight who have earned a doctoral degree from 
external accredited institutions—in a wide range of academic fields, such as Buddhist studies, philosophy, 
rhetoric, history, education, molecular biology, material science, religious studies, and Southeast Asian 
studies. Eight out of the 13 active professors have prior teaching experience at the higher education level, 
though few have taught at a “Great Books” institution or program. 
 

https://wascsenior.box.com/s/m64poknr0qa2thrchmtgq8mb05wv3ebm
http://www.drbu.org/academics/faculty
https://wascsenior.box.com/s/l6pnkvuugo81poxfortfwpdynzic2y4f
http://www.usnews.com/education/best-colleges/the-short-list-college/articles/2013/01/22/colleges-with-the-lowest-student-faculty-ratios
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Despite modest compensation, the current roster of active professors remains committed to DRBU’s 
mission and educational vision. All professors have been with DRBU for at least two years, nine have 
been on faculty for at least five years, and five have served for at least 10 years. Currently, the gender, 
ethnicity, and age diversity among professors is comparable to that of the student population (see 
Attachment 3.1.3). DRBU’s response to CFR 1.4 contains a discussion of how DRBU intends to address 
the issue of diversity.  
 
Because professors’ primary responsibility is teaching in the two degree programs, and these two 
programs are both all-required and sequentially built, projecting staffing needs based on the total number 
of courses offered in a semester is a relatively straightforward matter. The table below shows the 
minimum number of FTE professors needed to cover all the classes in the two programs through 2017-
2018 with the following premises: 1) DRBU admits only one cohort per program in each annual admission 
cycle during this period; 2) with development, professors teach out of their areas of academic preparation; 
and 3) each FTE professor teaches four classes per semester as stipulated in the DRBU Professor Plan 
of Employment.  
 
DRBU is committed to fulfilling at least the minimum staffing need, if not more, to allow new professors 
time to adjust to DRBU’s discussion-centered pedagogy.  
 

*Projected numbers 
 
Administrative Personnel 
 
DRBU is committed to allocating sufficient resources to ensure that an adequate number of qualified and 
well-prepared administrators support student learning, student services, and university operations. 
DRBU’s projected enrollment will grow from 27 students in 2015–2016 to 61 in 2017–2018. During the 
same period, DRBU’s administrative capacity will grow from 19 to 20 FTE staff, resulting in a staff-to-
student ratio of 1:3.1 in 2017–2018, which compares favorably with the private four-year colleges average 
of 1:5.4. All but one member of the administrative faculty (senior administrators of DRBU, see CFR 3.7) 
have been with DRBU for at least five years. 
  
DRBU’s response under CFR 3.8 lists some important additions and changes in the last two years. 
Attachment 3.7.2 contains an organizational chart as well as brief profiles of members of the 
administrative faculty. Although DRBU’s administrative capacity is sufficient in number and qualification 
currently, needs have arisen to build capacity in several areas. These include university advancement, 
human resources, and institutional research. The DRBU faculty (both teaching and administrative) and 
the Administrative Council will discuss ways in which to build these capacities.  
 
Several administrators hold multiple positions on the administrative faculty. The Dean of Students also 
holds the position of Registrar, and the Director of Admissions and Financial Aid also holds the position of 
Director of Development and Strategic Planning. Because DRBU is small and will remain small for the 
next three years, these functions have been fulfilled adequately by these very capable administrators. 
However, as enrollment grows beyond 2018, these combined positions become obvious places to add 
new staff. The president will closely monitor the workload of these administrators to stave off capacity 
shortage in these key areas. 
 
 

ACADEMIC YEAR 2013-2014 2014-2015 2015-2016 2016-2017 2017-2018 

Total # of Courses 4 14 20 26* 31* 

FTE professors needed 1 4 5 7* 8* 

Actual FTE professors 6 6 6 7* 8* 

https://wascsenior.box.com/s/9526gxsafosgsm5c9fat4rsuxm4ot5eh
https://wascsenior.box.com/s/f5lwnheqzcsoadnib0ub4uajkkcgigtc
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CFR 3.1 List of Attached Evidences 
 
3.1.1 Excerpt from Catalog - Professor Profiles 
3.1.2 DRBU Professor Profiles and CVs 
3.1.3 Demographics of Professors and Students 

https://wascsenior.box.com/s/m64poknr0qa2thrchmtgq8mb05wv3ebm
https://wascsenior.box.com/s/l6pnkvuugo81poxfortfwpdynzic2y4f
https://wascsenior.box.com/s/9526gxsafosgsm5c9fat4rsuxm4ot5eh
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CFR 3.2 Faculty and Staff 
 
CFR 3.2 Faculty and staff recruitment, hiring, orientation, workload, incentives, and evaluation practices 
are aligned with institutional purposes and educational objectives. Evaluation is consistent with best 
practices in performance appraisal, including multisource feedback and appropriate peer review. Faculty 
evaluation processes are systematic and are used to improve teaching and learning. 
 
 

CFR 3.2 Institutional Response 
 
DRBU’s response to CFR 2.9 noted that the linkages between the scholarly activities of discovery and 
integration, curricular innovation, and teaching are recognized in the DRBU Professor Plan of 
Employment (Attachment 2.9.1). This plan also listed five qualitative criteria for evaluating professors’ 
performance for reappointment and permanent appointment. Consistent with DRBU’s emphasis on 
teaching, the integrated nature of the two programs, and the special roles professors play under a 
discussion-centered pedagogical model, three out of the five criteria focus on instruction, professors’ 
commitment to the model, and their willingness to move across the curriculum.  
 
The Professor Plan of Employment also states professors’ responsibilities, including non-teaching duties 
(committee work, student-advising, and academic affairs tasks such as participation in academic 
assessment activities), provides guidance on workload and criterion for designation of full-time or part-
time status, and outlines the process for a professor to gain permanent appointment.  
 
DRBU has implemented several aspects of the Plan of Employment. In Spring 2014, the Dean of 
Academics clarified that, to be considered full-time, a professor needs to teach or be granted relief from 
teaching four courses in a semester. The Office of Academics developed a procedure that gives 
professors opportunities to discuss their workload with the Dean of Academics, including course 
assignments and alternate duties such as developing a course, carrying out administrative work, and 
auditing a course for development (see Attachment 3.2.1). The dean finalizes professors’ course 
assignments and other duties for the next term after individual discussions with each professor on his or 
her proposal.  
 
Another aspect of the Plan of Employment that DRBU has begun to implement is evaluation. The Dean of 
Academics and the Office of Academic Affairs piloted a round of professor evaluations in Spring 2015 
(see Attachment 3.2.2). The pilot process begins with professors’ self reflection. The process asks 
professors to reflect on their work with respect to the five qualitative criteria stated in the Plan of 
Employment, especially around their teaching and efforts to venture outside their academic background. 
 
The reflection also includes samples of assignment prompts, student work samples corresponding to the 
prompts, and professors’ feedback to the students. This helps show how well professors integrate the 
student learning outcomes in their teaching. The process also invites professors to provide feedback to 
DRBU on how they can be supported further in their work and their development.  
 
A review panel for each professor is then convened to conduct the review and hold a conversation with 
the professor under review. Each panel comprises the dean as the chair, the university president, and a 
peer reviewer of each professor’s choice. The president then communicates the result of the review to the 
professors within a week of the panel. An appeal process for review decision is outlined in the Professor 
Plan of Employment. The dean and the president have solicited feedback on the process and will refine it 
for use in Spring 2016.  
 

https://wascsenior.box.com/s/gtolm75uidisucijz4en0zybhz3865uu
https://wascsenior.box.com/s/lxqbge87r5ok9qy7yxcb4soo3loi57bv
https://wascsenior.box.com/s/z0p5ub5cu1mgou56vvdpiy1euf7w08ec
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DRBU has also begun to explore similar processes to clarify and organize workload and evaluation of 
administrators and support staff. A similar procedure is being considered, which provides an opportunity 
to discuss the staff person’s workload and job responsibilities with supervisors before those are finalized 
(Attachment 3.2.3). Similarly, a review process for administrative personnel was piloted in Spring 2015 
(Attachment 3.2.4). Like the process for professors, the review begins with a self-reflection from a staff 
member, and concludes with a review conducted by a panel consisting of the staff member’s supervisor 
and a peer reviewer of the member’s choice. The process asks the staff member to consider how his or 
her work aligns with DRBU’s mission and how effectively his or her responsibilities have been fulfilled. 
The process also invites the staff member to provide feedback on how DRBU can support the staff 
member’s work and development.  
 
Virtually all current core teaching and administrative personnel at DRBU joined the university before Fall 
2013 and contributed significantly to the self study and the design and development of the new degrees 
and their supporting governance and administrative structures and systems. Without any formal 
recruitment practices and efforts, these employees chose to come to DRBU ahead of other career options 
because they were attracted to DRBU’s mission and educational vision and have a personal connection 
to the university or its parent DRBA.  
 
Because of their significant personal and professional dedication to the university through this period of 
transition, they are seen as founding members of the new programs. The process around their 
employment was handled with much mutual trust through the modest HR system that DRBU has had in 
place since before 2010. However, DRBU recognizes that the transition to the new programs and 
governance and administrative structures and the demand to expand its teaching and administrative 
capacity require more deliberate practices that are reflective of the change.  
 
Therefore, DRBU is in the process of developing a comprehensive human resources framework that will 
encompass recruitment, hiring, orientation, workload management, and incentives, as well as evaluation 
practices, processes, and procedures. This framework will reflect DRBU’s purpose, the nature of its 
programs, and the type of governance described in DRBU’s bylaws, Faculty Governance Manual, and the 
Professor Plan of Employment. The Plan of Employment and the practices that saw initial implementation 
described above will serve as building blocks for the comprehensive framework. 
 
Recognizing the importance of this project, the university has allocated significant resources to it. This 
has included hiring a consultant with experience in higher education HR, whose task is to design and 
implement an HR framework over a 12- to 18-month period. This framework includes adding and training 
HR staff (see Attachment 3.2.5). DRBU plans on adopting the HR framework prior to March 2016. 
 
 

CFR 3.2 List of Attached Evidences 
 
3.2.1 Professor Workload Form 
3.2.2 Pilot Professor Evaluation 2015 
3.2.3 Admin Staff Workload Form 
3.2.4 Pilot Staff Evaluation 2015 
3.2.5 HR Consultancy Report 3-11-2015 
 

https://wascsenior.box.com/s/t96rv1pllk1nb6gcvuhfi9ddf5fukwak
https://wascsenior.box.com/s/4n0akku4kncntt5ry825wep155xffa2i
https://wascsenior.box.com/s/qcg2x2b3cuz8pwbvrm1g8lytjnt6x066
https://wascsenior.box.com/s/lxqbge87r5ok9qy7yxcb4soo3loi57bv
https://wascsenior.box.com/s/z0p5ub5cu1mgou56vvdpiy1euf7w08ec
https://wascsenior.box.com/s/t96rv1pllk1nb6gcvuhfi9ddf5fukwak
https://wascsenior.box.com/s/4n0akku4kncntt5ry825wep155xffa2i
https://wascsenior.box.com/s/qcg2x2b3cuz8pwbvrm1g8lytjnt6x066
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CFR 3.3 Faculty and Staff 
 
CFR 3.3 The institution maintains appropriate and sufficiently supported faculty and staff development 
activities designed to improve teaching, learning, and assessment of learning outcomes. 
 
Guideline: The institution engages full-time, non-tenure-track, adjunct, and part-time faculty members in 
such processes as assessment, program review, and faculty development. 
 
 

CFR 3.3 Institutional Response 
 
Continuing professional development for faculty and staff is an important enhancement to DRBU’s 
teaching and administrative capacity. The university’s budget for professional development of all 
personnel (teaching and administrative) has grown from $11,000 ($440 per FTE personnel) in 2013-2014 
to $13,000 ($480 per FTE personnel) in 2015-2016. DRBU has provided professional development 
opportunities to all its personnel. 
 
During the same period, full- and part-time professors, administrators, and staff members have attended 
internal and external workshops, training sessions, and conferences in a wide variety of areas, such as 
assessment, regulation compliance, legal issues in student services, restorative justice, sexual-
harassment awareness and prevention, student information systems, enrollment management, and 
accreditation.  
 
DRBU has also arranged conference calls with and visits to other “Great Books” colleges—St John’s 
College, Thomas Aquinas College, and Shimer College—on multiple occasions. These allow DRBU 
professors, administrators, and staff members to learn from and exchange ideas with counterparts from 
comparable institutions.  
 
This last type of professional development opportunity was especially valuable for DRBU professors, 
administrators, and support staff. Information, documents, and shared experiences from St John’s 
College and Thomas Aquinas College significantly impacted the design of the new programs and their 
supporting systems and structures. Visits to these campuses helped to turn the abstract idea of a liberal 
arts college into a lived experience and realistic vision for the DRBU visitors.  
 
On these visits, generously and graciously hosted by these colleges (three visits to Thomas Aquinas 
College and two to St John’s College in Santa Fe), DRBU groups ranging from one to 15 members toured 
the facilities, observed classes, and spoke with members of the colleges’ teaching faculty and 
administrators. A wide range of issues was discussed: instruction, students, operation and administration, 
and institutional governance. Interactions with and assistance from these colleges continued after the 
visits in the form of email exchanges and phone conversations on specific questions from DRBU. The 
university plans on maintaining these important relationships.  
 
To assist professors’ adjustment to teaching under DRBU’s pedagogical model, especially for those who 
are venturing outside of their academic background, the university provides opportunities to observe or 
co-teach a class with a more senior member of the teaching faculty. These arrangements allow the junior 
professors to gain familiarity with the materials and hone their skills in leading seminar discussions on 
primary texts. Thus far, the higher-than-average professor-to-student ratio has allowed these co-teaching 
arrangements to take place in more than 60% of classes taught since the new programs’ launch. Five 
professors have observed classes taught by senior professors.  
 
However, maintaining this scale of co-teaching arrangement is not a sustainable practice beyond the 
short-term future. The teaching faculty will work with the Dean of Academics to develop and adopt a 
sustainable system for professor development, which may include judicious use of co-teaching 
assignments. 
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The university plans on maintaining an appropriate level of resources to support professional 
development for administrative faculty and staff members for the foreseeable future. Based on the areas 
needing further development, DRBU plans on providing professional development opportunities for 
professors, administrators, and trustees in the areas of board governance, program review, federal 
regulation compliance (such as FERPA, Title IV, and Title IX), human resources, and institutional 
research. A set of professional development policies and procedures will be included in the HR system 
that DRBU plans on adopting prior to March 2016. 
 
 

CFR 3.3 List of Attached Evidences 
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CFR 3.4 Fiscal, Physical and Information Resources 
 
CFR 3.4 The institution is financially stable and has unqualified independent financial audits and 
resources sufficient to ensure long-term viability. Resource planning and development include realistic 
budgeting, enrollment management, and diversification of revenue sources. Resource planning is 
integrated with all other institutional planning. Resources are aligned with educational purposes and 
objectives. 
 
Guideline: The institution has functioned without an operational deficit for at least three years. If the 
institution has an accumulated deficit, it should provide a detailed explanation and a realistic plan for 
eliminating it. 
 
 

CFR 3.4 Institutional Response 
 
Because of the persistent and generous support from its parent DRBA, DRBU has never operated with a 
deficit since its inception in 1976. Every year, the university applies for an institutional grant from DRBA to 
support its operations. DRBA also provides DRBU the use of a well-equipped campus, which houses 
classrooms, offices, dormitories, and a library.  
 
DRBU undergoes an unqualified financial audit annually, conducted by an independent auditing firm. 
DRBU’s auditors have not arrived at an adverse finding for at least the last five years. See Attachments 
for CFR 1.7 for audit report for the last three completed academic years. 
 
DRBA’s Board of Directors has reaffirmed its continuing support to the university by adopting a formal 
DRBU Charter (Attachment 1.5.1) in June 2012. This states that “DRBA will continue to furnish the 
University with resources to sustain DRBU’s short- and long-term operations” in order to further the 
Association’s educational mission. Attachment 3.4.1 is a letter of support signed by the president of the 
DRBA Board of Directors, reiterating DRBA’s commitment to support the university.  
 
DRBA purchased and earmarked for DRBU’s use a five-acre educational compound in downtown Ukiah, 
approximately three miles away from DRBU’s main campus in Talmage. This $3.2 million purchase is the 
latest gesture of commitment to sustaining DRBU’s short- and long-term operations.  
 
In response to the ERC’s recommendation to “create greater self-sufficiency for the university” in Section 
3, DRBU would like to draw attention to the fact that, as a percentage of the adjusted total DRBU budget, 
DRBA’s annual grant has been on a gradual decline. This trend is expected to continue, despite DRBA 
having shown a strong commitment to continuing its support for DRBU. The slack has been taken up by 
tuition and donor contributions. In addition, development efforts have led to a generous donation of $1 
million, which boosted the DRBU endowment fund to $3 million.  
 
The discussions under Section 3 and DRBU’s three-year projected budget (Attachment 3.4.2) furnish 
more details on these positive trends in DRBU’s diversification of revenue sources.  
 
Budgeting is an annual exercise undertaken by all parts of DRBU. Administrators from programs and 
operational units are asked to reflect on their current activities in an annual summary report (Attachment 
3.4.3). They are also asked to propose projects and initiatives for the upcoming year and request 
resources to be allocated for them. These requests accompany the programs and units’ proposed budget, 
which are submitted to the senior administrators (the president, the two deans, and the vice president) 
overseeing their units.  
 
The senior administrative leaders, during several administrative council meetings (see CFR 3.7 on 
Administrative Council), speak with faculty or staff from each program and unit to discuss priorities and 
resource allocation. The final budget is then submitted to the Board of Trustees for approval.  

https://wascsenior.box.com/s/5ypzqvmdaz4g671pkycrw8dcnmrz21c6
https://wascsenior.box.com/s/ircju5ekwe79306n51te7pcjfc8ycsx8
https://wascsenior.box.com/s/kjkftnp71fqhj9x2kivqjqzbf25qm817
https://wascsenior.box.com/s/7jnhrood6e7h29ctmky9x2yi6jonqa1r
https://wascsenior.box.com/s/7jnhrood6e7h29ctmky9x2yi6jonqa1r
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In this way, budget planning is driven by programs and units’ reflections and programmatic plans, and 
harmonized based on institutional-level priorities through discussions among the four senior 
administrative leaders.  
 
The three-year projected budget contained in Attachment 3.4.2 shows that, through this process, the 
DRBU budget has shown consistency with its educational purposes and objectives. Expenditure under 
the instructional and academic support categories account for the largest percentage (38%) of the total 
budget. Although these two categories remain flat compared to the overall increase in the budget, this is a 
reflection of the investment DRBU made earlier in having a higher-than-needed professor-to-student ratio 
in support of designing and developing the new programs.  
 
The two areas that will see faster growth than the overall budget are student services and development 
and communications. These are consistent with the strategic priorities of recruiting and retaining students. 
These two categories include both the budget for providing services to existing students, as well as for 
outreach to and recruiting of prospective students. Further, the higher-than-overall growth rate of 
development expenses underscores DRBU’s intention to continue to diversify its revenue sources and to 
support the development of its capital infrastructure.  
 
DRBU’s annual budget process has also led to fairly realistic budgeting. The table below shows DRBU’s 
actual expenditure in the past two academic years compared to its projected expenditure for those two 
years (contained in DRBU’s June 2013 Eligibility submission): 
 

ACADEMIC YEAR 2013-14 2014-15 

Total expenditure projected in 2013 $1,438,527 $1,689,380 

Actual total expenditure $1,367,186 $1,729,116 

% difference 5.22% -2.30% 

 
DRBU offers generous financial aid to a high percentage (65% to 70%) of its current students (see 
Attachment 3.4.4), which stems from DRBU’s intention to foster socioeconomic diversity within its student 
population. If and when DRBU gains WSCUS Candidacy or Initial Accreditation, and if DRBU decides to 
participate in the federal financial aid program, tuition and fees will likely account for a higher percentage 
of DRBU’s revenue, due to student financial aid and the federal work-study program. (Work-study under 
DRBU’s service scholarship and DRBU Grant are the two forms of aid DRBU currently provides to 
students). However, the decision to participate in such federally funded programs is an important one, 
which trustees and faculty will deliberate on if and when it becomes a possibility. 
 
In-kind donations, primarily in the form of instructional and administrative functions performed by DRBU 
faculty and staff who are monastics, have also been an important contribution to DRBU’s financial 
stability. Based on their vows of poverty, monastic faculty and staff members donate their salaries back to 
DRBU. Monastic faculty and staff are treated no differently from their lay colleagues in terms of 
governance, and are held to the same standards for hiring, evaluation, and promotion. Given that 
monastic students will remain an important constituency for the foreseeable future, DRBU expects to 
continue to rely on and value the services of monastic faculty and staff who have the requisite academic 
and professional qualifications.  
 
DRBU has also been able to keep costs down due to a flat and modest salary structure. The president, 
for example, earns essentially the same salary as a new professor. The salary level for a professor or 
director-level administrator is comparable to that of a new teaching faculty member at St John’s College 
or Thomas Aquinas College.  
 

https://wascsenior.box.com/s/kjkftnp71fqhj9x2kivqjqzbf25qm817
https://wascsenior.box.com/s/ztewjs7hcm01tim8nj5kbgdwd5vnhegb
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DRBU has operated in a manner akin to a start-up since 2010, while it has been designing, developing, 
and implementing its new programs. During this period, its mission and educational vision have attracted 
faculty and staff with strong qualifications and professional experiences (see CFR 3.1 and 3.8). The 
dedication of faculty and staff to maintaining the current salary structure has afforded DRBU financial 
flexibility to continue its growth and to offer generous financial aid to its students.  
 
DRBU is examining its compensation structure as part of the development of its HR framework (see CFR 
3.2). The university is committed to continuing its recruitment and retention of quality faculty and staff and 
will make appropriate adjustments as necessary. This may include developing a scale for salary growth 
as DRBU’s enrollment growth and development efforts lead to a stronger and more diverse financial 
base. 
 
Capital Facility Development 
 
DRBU operates on the campus of the City of Ten Thousand Buddhas (CTTB) in Ukiah, California. The 
campus is owned by DRBU’s parent, DRBA, free and clear, without legal encumbrances. Several major 
buildings have been designated to support the university’s education programs.  
 
Developing the buildings and infrastructure of the university campus is one of the four strategic priorities 
listed in the DRBU 2018 Strategic Plan (see Attachment 4.6.1). DRBU is currently working on several 
facility projects in different phases. Attachment 3.4.5 shows a list of DRBU’s facility projects, their square 
footage, and their expenditure or projected cost between 2013 and 2020.  
 
The projects that have the highest priorities are (see Attachment 3.4.6 for projected facility capacity of all 
DRBU buildings through Spring 2020): 
 

 Female dormitory — DRBU completed construction on the first phase of the women’s dormitory in 
March 2015 and plans on completing the second phase prior to Fall 2016. The two phases 
combine to provide 38 single rooms for female students, sufficient to meet the projected 
enrollment of approximately 41 (half of 81) female students in 2019-2020. DRBU has begun to 
plan for additional female dorm rooms beyond 2020. 

 Male dormitory — DRBU completed renovation of 10 rooms on the CTTB campus for male 
students prior to 2013-2014. Enrollment projections for 2016-2017 and beyond exceed this 
capacity. The university has begun renovation of 30 additional dorm rooms at the Sudhana 
Center, DRBU’s newly purchased compound in downtown Ukiah. Facility and campus life staff 
are developing plans to begin providing residential life, dining, communications, and 
transportation services to the Sudhana Center prior to Fall 2016. 

 Main university building — Labeled “Building 123” or “B123” on the DRBU campus map 
(Attachment 3.4.7), the future main university building covers 65,000 square feet. When fully 
renovated, it will adequately house the large majority of DRBU’s instructional, student service, 
and administrative functions at DRBU’s maximum enrollment projection of 450 BA and MA 
students. Currently, DRBU is working with Siegel & Strain Architects (Emeryville, CA) to design 
the renovation project. The university plans to begin construction on the first phase of the project 
in Spring 2016. It aims to provide 27,000 square feet of facility and include classrooms, offices, 
conference rooms, a student lounge, and a reading room in the south wing of the building. See 
Attachment 3.4.8 for initial floor plans. 

 
Other future facility renovation projects in DRBU’s plans include a science laboratory for the BA program, 
the university library, a dining facility, and a compound housing the art complex and the student center 
(see CFR 3.5 for discussions on the development of the university library). In Spring 2014, DRBU created 
the administrative faculty position of Director of Campus Planning and Design to coordinate DRBU’s 
facility projects. In addition to interacting with external contractors such as architects and construction 
companies, this director also participates in CTTB’s overall campus master planning process, in order to 
coordinate DRBU’s facility projects with those of the rest of the CTTB campus. 

https://wascsenior.box.com/s/mx5jq0y8qdy1m31my2wu10lqf3zuxz4z
https://wascsenior.box.com/s/1mwafjnnodxbonoropwmjzkgdni69sr3
https://wascsenior.box.com/s/zumbv899qx8uistjtljq9gx2j4ihp6hh
https://wascsenior.box.com/s/o0d76ixx1e327tsdhfzndd77m48izfc4
https://wascsenior.box.com/s/u2jvtztwzmi1qjt0li38hd3fzbiul8qi
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Thus far, the university’s parent, DRBA, has generously provided most of the project funding, with 
DRBU’s development efforts contributing a small portion. Although DRBU has plans to ramp up its 
development efforts, DRBA has communicated its commitment to continue supporting DRBU’s facility 
development. The first several high-priority projects are likely to follow the existing pattern and be 
primarily funded by DRBA (and supplemented by DRBU development efforts).  
 
 

CFR 3.4 List of Attached Evidences 
 
3.4.1 Letter of Support from DRBA 
3.4.2 Three-year Projected Budget 
3.4.3 Unit Annual Summary Report Form 
3.4.4 Admissions and Financial Aid 
3.4.5 Inventory of DRBU Facility Projects 
3.4.6 Projected Facility Capacity 
3.4.7 DRBU Campus Map 
3.4.8 Future DRBU Building Floor Plans 
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https://wascsenior.box.com/s/zumbv899qx8uistjtljq9gx2j4ihp6hh
https://wascsenior.box.com/s/o0d76ixx1e327tsdhfzndd77m48izfc4
https://wascsenior.box.com/s/u2jvtztwzmi1qjt0li38hd3fzbiul8qi
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CFR 3.5 Fiscal, Physical and Information Resources 
 
CFR 3.5 The institution provides access to information and technology resources sufficient in scope, 
quality, currency, and kind at physical sites and online, as appropriate, to support its academic offerings 
and the research and scholarship of its faculty, staff, and students. These information resources, 
services, and facilities are consistent with the institution’s educational objectives and are aligned with 
student learning outcomes.  
 
Guideline: The institution provides training and support for faculty members who use technology in 
instruction. Institutions offering graduate programs have sufficient fiscal, physical, information, and 
technology resources and structures to sustain these programs and to create and maintain a graduate-
level academic culture. 
 
 

CFR 3.5 Institutional Response 
 
In support of DRBU’s new programs’ emphasis on primary texts, it has a university library and a reading 
room (housed in two separate buildings) that allow students, faculty, and staff access to the Buddhist, 
Indian, Chinese and Western primary texts.  
 
The reading room, centrally located in the university building together with all the classrooms and offices, 
provides ready access to over 2,000 course reserve materials. These include the core collection of texts 
that are read in DRBU’s MA and BA curricula and those that are closely related to the curricula, as well as 
relevant subject materials and reference works.  
 
The reading room, which also serves as the student lounge, has become a central hub of student learning 
activities. It is equipped with a computer and a self-checkout system for faculty, staff, and students, and 
operates on the same catalog system as the university library. The reading room is open during the same 
hours as the university building, from 7 a.m. to 10:30 p.m. daily. 
 
The university library (see Attachment 3.5.1), which is housed in a separate building, has been in 
existence since DRBU’s founding in 1977. In that period of time, the library has amassed over 50,000 
volumes, which mainly support the six DRBU legacy degree programs that have since been sunsetted. 
Though the library’s current collection had not been procured to specifically support DRBU’s new primary-
source-based degree programs, its large collection of Chinese and Sanskrit language Buddhist, Chinese, 
and Indian classical texts are good resources for Chinese and Sanskrit language study and translation, 
important activities in the new programs. The university library’s hours are Monday to Friday 8:00 to 11:00 
a.m. and 1:00 to 5:30 pm., and Sundays from 8:00 to 11:00 a.m. and 3:00 to 5:30 p.m.  
 
Purchasing decisions for both the library and the reading room are driven by the needs of the university’s 
programs, and are overseen by the faculty Library Committee (see Attachment 3.7.4). The Library 
Committee, which consists of three university professors (as voting members) as well as the university 
president, Dean of Academics, and DRBU librarian (as ex-officio members), also directs the development 
of the library collection and interacts with university professors to ensure that the collection is serving their 
needs as DRBU’s coursework is developed and refined.  
 
Given the programs’ focus on primary texts, DRBU places no expectation on faculty and students to 
conduct academic research outside of the primary texts in the curricula (see CFR 2.8 and 2.9). Therefore, 
the reading room and the library adequately meet the scholarly needs of DRBU’s small faculty and 
student population.  
 

https://wascsenior.box.com/s/wef8ikfrkt5sylrld2mvoexi9pzg5b2n
https://wascsenior.box.com/s/bo5hygdb54zgkavnpesnc55siae9z3q0
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However, DRBU recognizes that, among its growing faculty and student population, interest in scholarly 
activities outside the scope defined by the programs surely exists. DRBU intends to develop library 
resources to reasonably accommodate this interest and to support personal intellectual pursuit among 
those in the wider DRBU community. The university has near-term and long-term plans for expanding and 
enhancing its information and learning resources. The plans and activities for the near term (one to three 
years) include: 
 

 Library catalog system — The university library staff has, for the past five years, worked on 
migrating the entire collection from a previous proprietary classification system to the Library of 
Congress Classification system, and implementing the Koha integrated library system (ILS). The 
migration and implementation is near completion. 

 Remote access to catalog — Remote online access to the DRBU library catalog became 
available in Fall 2014. Users can also reserve and renew books remotely. 

 Interlibrary loan agreements — With the implementation of the Koha ILS near completion, library 
staff has begun to investigate the prospect of establishing interlibrary loan agreements with other 
libraries. 

 Procurement — To continue building up the core collection of the primary texts and related 
materials that directly support the two degree programs, the Library Committee and the Office of 
Academic Affairs have developed a process for professors to request books and materials for 
procurement. 

 Academic journals — Currently, the library makes available a small set of electronic resources to 
its users (see Attachment 3.5.2). The library committee plans to regularly survey professor and 
student interest in using digital academic journals, so to gauge the need to expand its offerings. 

 Reading room in future main university building — The current design for the renovation of the 
future main university building (see CFR 3.4 and Attachment 3.4.6 and 3.4.8) includes a 600-
square-foot reading room. This will combine with the current reading room to house up to 8,000 
volumes of the core collections directly supporting the program. Based on the projection of 81 
students in 2020, and without counting the 50,000 volumes in the main library, the collection in 
the two reading rooms leads to a student-to-volume ratio of 1:100. This ratio is comparable to 
those of the accredited institutions offering similar types of programs. In 2010, St. John’s College, 
in Annapolis, Maryland, had 184.08 books, serial backfiles, and other paper materials per FTE 
student; Thomas Aquinas College had 175.61; and St. Mary’s College of California, 76.13, 
according to the National Center for Education Statistics’ Library Statistics Program.  

 
Beyond 2018, the most significant project in the area of information and learning resources will be the 
renovation and relocation of the main library. The designated site is a 14,500 square foot, single-story 
structure with high ceilings, ample natural light, and an open floor plan. DRBU anticipates that the new 
library will be completed sometime in the early 2020s. It will house a collection of (a) Buddhist, Indian, 
Chinese, and Western classics, (b) language resources, and (c) music to support the BA music strand. In 
addition, it will make available for viewing the university’s valuable collection of rare editions of Buddhist 
texts, provide space and equipment for practicing language skills, and substantially increase individual 
and group study space. (See Attachment 3.4.5 for projected timeline of the library renovation.) 
 
The heart of DRBU’s learning activities are its open and direct discussions of primary texts. With a few 
exceptions (such as a projector used in language courses), the most advanced forms of technology 
needed in class are pens, paper, and books. DRBU leaves to the discretion of each class’s professor 
whether to allow use of electronic devices (such as e-readers) in class, a policy published in the catalog 
(see Attachment 3.5.3).  
 
DRBU’s faculty has determined that its educational programs require general-use personal computers 
(PC) with software for Internet access and email; productivity (word processing, spreadsheet, 
presentation softwares); language learning; and library resources search and, in the case of online 
holdings, access.  
 

https://wascsenior.box.com/s/v2js0cdunc1c22mz2tb8zbh08okkg8pu
https://wascsenior.box.com/s/zumbv899qx8uistjtljq9gx2j4ihp6hh
https://wascsenior.box.com/s/u2jvtztwzmi1qjt0li38hd3fzbiul8qi
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Currently, DRBU has available for student use several computer clusters, with a total of 10 PCs equipped 
with such software. It has plans to increase that total to 24 before Fall 2016. These computer clusters are 
also equipped with printers. Given DRBU’s relatively low enrollment projection for year 2020 (i.e., 81 
students) and the prevalence of computer ownership among today’s students, the faculty anticipates that 
the 24 workstations should be sufficient to meet students’ needs for the upcoming academic years. DRBU 
intends to expand its computer capacity as its student enrollment grows.  
 
The computer cluster in the university building is open during the same hours as the building, from 7 a.m. 
to 10:30 p.m. daily. The clusters in the dormitories are open 24 hours a day. Training on the university’s 
computing resources is available during new student orientation and by appointment through the Office of 
Campus Life. The university building also provides wireless Internet access, which students can make 
use of through their personal laptops.  
 
 

CFR 3.5 List of Attached Evidences 
 
3.5.1 Excerpt from Catalog - The University Library 
3.5.2 Electronic Resources 
3.5.3 Policy on Digital Devices 
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CFR 3.6 Organization Structures and Decision-making Processes 
 
CFR 3.6 The institution’s leadership, at all levels, is characterized by integrity, high performance, 
appropriate responsibility, and accountability. 
 
 

CFR 3.6 Institutional Response 
 
The DRBU Charter, DRBU Bylaws (see CFR 3.9), and the Faculty Governance Manual (see CFR 3.7) 
describe how authority and responsibility are delegated from the Board of Trustees to the president and 
the faculty. The organizational chart (see CFR 3.8) in turn shows the distribution of these authorities and 
responsibilities for operating the university and its programs to the professors, administrators, and support 
staff.  
 
Correspondingly, the same line of authority and delegation shows (in the reverse direction) how and to 
whom each level of leadership is accountable. Senior leaders, such as the president and the dean of 
academics, are also accountable to the faculty. Though the Board of Trustees has the power to review 
and appoint the president, the faculty (teaching and administrative) has a role in the review of the current 
president and the selection of candidates for the next president (see Attachment 3.6.1). A candidate to 
serve as the Dean of Academics is selected from among the professors by the president after 
consultation with a special faculty committee (see Attachment 3.6.2). 
 
DRBU has practices including outcome assessment (CFR 2.6), program and unit review (CFR 2.7 and 
4.1), faculty and staff evaluation (CFR 3.2), and independent financial audits (see CFR 1.7 and 3.4) to 
ensure the integrity of its degree programs and operations. Other examples of integrity displayed by 
different levels of leadership include the following: 
 

 To become compliant with DRBU’s revised bylaws, and to address the ERC’s concerns about the 
university’s autonomy, seven out of the (maximum) 19 trustees resigned to allow election of new, 
at-large or independent trustees (see section 3 and CFR 3.9). 

 All DRBU’s trustees have signed a conflict of interest statement based on the corresponding 
section in the bylaws (see Attachment 3.6.1). 

 DRBU’s professors and administrators have willingly accepted the university’s flat and modest 
salary structure. The financial flexibility gained from such dedication allows DRBU to continue 
growing and to offer generous financial aid to students (see 3.4). 

 
Practices such as outcome assessment; program, unit, and institutional effectiveness reviews; and 
personnel evaluation (including the board’s evaluation of the president) make DRBU’s leadership at 
different levels accountable for their performance, indirectly or directly. 
 
In its letter, the ERC commends DRBU for the “depth of consideration and care exhibited in its 
application,” showing a “thorough understanding of the 23 Eligibility Criteria with strong evidence that it 
has the potential to achieve accreditation further growth,” and demonstrating “a strong program with solid 
academics, a qualified administration, faculty, and staff” (Attachment 0.1.3). 
 
 

CFR 3.6 List of Attached Evidences 
 
3.6.1 Excerpts - Faculty Review and Selection of President 
3.6.2 Excerpt from Faculty Governance Manual - Dean of Academics Selection 
3.6.3 Signed Conflict of Interest Forms by Trustees 
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CFR 3.7 Organization Structures and Decision-making Processes 
 
CFR 3.7 The institution’s organizational structures and decision-making processes are clear and 
consistent with its purposes, support effective decision-making, and place priority on sustaining 
institutional capacity and educational effectiveness. 
 
Guideline: The institution establishes clear roles, responsibilities, and lines of authority. 
 
 

CFR 3.7 Institutional Response 
 
Article 5 of the DRBU Bylaws (Attachment 3.7.1) describes the delegation of the responsibilities of 
administration and oversight of DRBU’s operations and programs from the Board of Trustees to the 
university president and the faculty. The Board of Trustees holds the university administration 
accountable, with powers to appoint, set the term for, review, and dismiss the university president (see 
CFR 3.9). The same article of the bylaws defines the DRBU faculty as comprising: 
  

 Administrative officers, responsible for organization and advancing the mission and carrying 
forward the work of the university, and  

 Instructional staff, including professors and assistant professors, who are responsible for 
delivering DRBU’s curricula to students. 

 
Under the president’s leadership, faculty (both teaching and administrative) and administrative staff 
members are organized under three areas of activities—academics, student affairs, and finance and 
administration. A senior administrator—a dean or vice president—is delegated by the president to head 
each of these areas and take charge of two to three operational units.  
 
Director-level administrators—associate deans, directors, the registrar, and the librarian—who report to a 
dean or the vice president and are supported by staff members in each unit run these operational units. 
The president, the three senior administrators, and the 10 director-level administrators are administrative 
members of the DRBU faculty and are the key administrators at the university. Attachment 3.7.2 depicts 
DRBU’s organizational chart, including names and brief job descriptions of the key administrators. 
 
The DRBU president receives assistance from other members of the Administrative Council, the 
“executive committee” of the DRBU faculty, in the university’s governance, direction, and development. 
The council is made up of the president, the Dean of Academics, the Dean of Students, and the Vice 
President for Finance and Administration. These senior administrators use the council meetings to 
consult with each other and discuss important matters requiring high-level executive decisions.  
 
The council has no additional powers beyond the combined administrative prerogatives delegated to the 
four senior administrators by the bylaws and the Faculty Governance Manual. Though not stipulated in 
the governance manual, the president has adopted a simple majority rule among the four senior 
administrators as the standard for making executive decisions on important matters discussed at the 
council meetings. 
 
According to the bylaws and the Faculty Governance Manual (Attachment 3.7.3), the DRBU faculty (both 
teaching and administrative) is delegated the authority and the responsibility to “prescribe academ ic 
curricula, to adopt and refine instructional methods, and to carry on all of the educational and 
administrative functions of the University,” and has “oversight of the non-academic life on the University 
campus.” In other words, the faculty has plenary powers to deliberate on and make important policy 
decisions or set guidelines on all aspects of the university. These policies and guidelines are then carried 
out or implemented by professors and administrators in their respective areas.  
 

https://wascsenior.box.com/s/o162esh826jm84mzu8zxonxhcmuxposw
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The integration of professors and key administrators is a practice consistent with DRBU’s vision of a 
collegial learning community formed around two integrated programs, and has been adopted by several 
“Great Books” and other liberal arts colleges. This practice aims to remove the traditional divide between 
teaching faculty and administrators. In addition, it fosters a deeper understanding of the programs among 
administrators and a higher level of involvement in the university’s governance among professors. 
 
The faculty meeting exercises the plenary powers described above by making decisions and formulating 
recommendations on educational and administrative policies and guidelines. Called by the president, 
these meetings require a quorum of a simple majority of faculty members, with the condition that no less 
than a simple majority of professors is present. Although all members of the faculty deliberate on all 
matters, only professors can vote on matters related to instruction.  
 
Between 2010 and Spring 2015, the faculty met at least weekly. Many non-faculty staff members also 
joined in. These frequent and inclusive meetings were necessary at that time, due to the fact that design, 
development, and implementation of the new programs and other aspects of the university required a 
high level of collaboration and coordination across different units. However, as student enrollment 
increased in the years following the launch of the new programs, and faculty and staff members shifted 
their attention and time toward teaching and serving increasing number of classes and students, the 
weekly meeting schedule involving a large number of DRBU professors, administrators, and staff became 
unsustainable.  
  
Therefore, the faculty began to explore different meeting formats, aiming to balance the values of 
effectiveness, transparency, and inclusiveness with the need to create efficiency and sustainable 
practices, in Fall 2015. Practices that have been adopted toward this end include: 1) reducing the number 
of meetings from weekly to once or twice a month and 2) delegating appropriate responsibilities to faculty 
committees (see Attachment 3.7.4 for descriptions of standing faculty committees) and administrative 
units and relying on them to make recommendations for faculty decisions. The faculty intends to adopt a 
set of formal procedures for faculty meetings reflecting these changes, to complement those outlined in 
the Governance Manual, in Spring 2016. 
 
The Instruction Committee is a faculty committee that serves important roles in curricular and instructional 
oversight and academic administration of the programs. According to the Faculty Governance Manual, up 
to six professors who are elected by their peers sit on the Instruction Committee. The committee assists 
the dean in making administrative decisions or formulating proposals on issues related to instruction, 
such as the curriculum, pedagogy, employment and evaluation of professors, course assignment and 
scheduling, and program review and outcome assessment. It also plays an important role in the review 
and appointment of the president when the Board of Trustees initiates such proceedings.  
 
Given the current small number of professors (six FTE and 13 in terms of head count), the professors 
elected to expand the membership of the Instruction Committee to include all professors in Fall 2013. As 
the number of professors grows, the faculty will assess this temporary alteration annually, and decide 
when to revert the membership of the committee to accord with the Governance Manual. 
 
The faculty discussions on faculty meeting process and procedure are part of the university-wide effort for 
different organizations to develop, adopt, and refine decision-making processes and operational 
structures suitable to their stated functions and responsibilities. To illustrate with an example, 
administrators and support staff, with leadership from the Dean of Students and the professor liaison for 
student services, took the initiative to develop an operational model and decision-making mechanism for 
the group. This initiative includes careful development of its mission and values, and a system for carrying 
out unit review for campus life (see Attachment 3.7.5 for mission and Campus Life). 
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The campus life structure implemented in 2014 was largely based on holacracy, an organizational system 
in which a group is self-organized and reaches decisions collaboratively. At this time, the Office of 
Campus Life was reimagined organizationally as a circle of collaborating coordinators. The coordinators 
would be responsible for individual service “units,” which met together to discuss their roles and propose 
any policies that would impact multiple roles.  
 
This specific method of working in collaborative circles has proved to be harmonious, functional, and 
effective. These aspects continue to improve with the group’s increased role transparency and clear 
decision-making processes. This governance structure has proven itself to be consistent with Campus 
Life’s mission to create a vibrant, nurturing, collaborative community. Its implementation has become, in 
and of itself, an expression of that mission. 
 
The campus life circle initially identified six areas of student services: residential life, dining, health, 
spiritual life, student activities, and work-study. These areas were created as sub-circles—self-organizing 
groups that met separately to work in parallel, in order to holistically address student needs. 
 
In 2014, “Group Wisdom” was adopted as the decision-making process used in the campus life circle and 
all subcircles—which govern campus life units such as residential life, dining, and so on (Attachment 
3.7.6, Campus Life Organization Model). This was an adaptation of holacracy’s integrative decision-
making model for the Campus Life group. The model consists of a facilitated conversation around 
whether or not a specific proposal would advance the group’s mission and how it could be improved to 
better advance the group’s mission. In such a conversation, all members are explicitly asked to contribute 
their input so that the diversity of the group is always reflected in the final decision. 
 
DRBU developed a unit review process for operational units such as the Office of Campus Life (see 
Attachment 2.13.1 and Attachment 2.13.2). Different units’ operational structure and decision-making 
mechanism and their impact on the units’ effectiveness and efficiency will be examined as part of the 
review. 
 
 

CFR 3.7 List of Attached Evidences 
 
3.7.1 Excerpt from Bylaws - Article 5 
3.7.2 DRBU Organizational Chart 
3.7.3 Excerpts from Bylaws & Faculty Governance Manual - Faculty Responsibilities 
3.7.4 Excerpts from Faculty Governance Manual - Standing Faculty Committees & Administrative Council 
3.7.5 Campus Life Mission 
3.7.6 Campus Life Organization Model 

https://wascsenior.box.com/s/4z6uemddvna6z9lpbmfw10grmg56yj9l
https://wascsenior.box.com/s/4z6uemddvna6z9lpbmfw10grmg56yj9l
https://app.box.com/files/0/f/6121578806/1/f_49889140434
https://app.box.com/files/0/f/6121578806/1/f_49889149066
https://wascsenior.box.com/s/o162esh826jm84mzu8zxonxhcmuxposw
https://wascsenior.box.com/s/f5lwnheqzcsoadnib0ub4uajkkcgigtc
https://wascsenior.box.com/s/o0u1z2t27h1b9d9u2m8j692frt66wp29
https://wascsenior.box.com/s/bo5hygdb54zgkavnpesnc55siae9z3q0
https://wascsenior.box.com/s/c7ml06pos1rppta357onlqik01tuzfwv
https://wascsenior.box.com/s/4z6uemddvna6z9lpbmfw10grmg56yj9l
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CFR 3.8 Organization Structures and Decision-making Processes 
 
CFR 3.8 The institution has a full-time chief executive officer and a chief financial officer whose primary or 
full-time responsibilities are to the institution. In addition, the institution has a sufficient number of other 
qualified administrators to provide effective educational leadership and management. 
 
 

CFR 3.8 Institutional Response 
 
Appointed by the board, DRBU’s president serves as the chief executive officer of the university, whose 
powers and responsibilities include general supervision, control, and direction of its general affairs, 
faculty, administration, and education policies. Attachment 3.8.1 describes the president’s primary 
responsibilities in greater detail.  
 
Dr. Snjezana Akpinar, who has served at DRBU since 1989 in various roles and as the president since 
1995, retired from the leadership post in June 2014. In September 2014, the Board of Trustees approved 
a nomination from the Trustee and Faculty Presidential Nomination Committees, and appointed Dr. 
Susan Rounds as DRBU’s next president. Dr. Rounds previously served on the teaching faculty of 
Dominican University as a professor and as the director of Dominican’s Ukiah Campus Credential 
Programs. Prior to being appointed president, Dr. Rounds served as an adviser on DRBU’s Accreditation 
Steering Committee and worked with the ALO to prepare materials for DRBU’s eligibility application. The 
appointment proceedings for Dr. Rounds followed the process outlined in Article 3 of the DRBU Bylaws. 
Dr. Rounds’s CV can be found in Attachment 3.8.2. 
 
Since Fall 2009, Mr. Doug Powers has served on a full-time basis as DRBU’s Vice President for Finance 
and Administration and chief financial officer. The vice president for finance and administration has the 
primary responsibility, under the president, for administering the university’s financial affairs and non-
academic internal affairs. Attachment 3.8.3 describes this position in more detail.  
 
DRBU has a higher-than-average staff-to-student ratio, as described under CFR 3.1. Administrative 
faculty, as described in CFR 3.7, consists of experienced administrators who are committed to DRBU. All 
but one member of the Administrative Faculty has been with DRBU for at least five years. Each of the four 
senior administrators has at least 10 years’ experience in higher education, either in teaching or 
administration. 
 
In Spring 2014, DRBU also hired Ms. Angela Justice as the Director of University Relations. Her main 
responsibility is student recruitment. The university also promoted Ms. Kristine Go to the newly created 
administrative faculty role of Director of Campus Planning and Design. These personnel moves were 
consistent with two of the strategic priorities identified in the 2018 Strategic Plan. The organizational chart 
in Attachment 3.7.2 also includes a brief profile for each for each member of the administrative faculty.  
 
 

CFR 3.8 List of Attached Evidences 
 
3.8.1 Responsibilities of the President 
3.8.2 President Susan Rounds CV 
3.8.3 Vice President for Finance and Administration Job Description 
 
 
 
 
 

https://wascsenior.box.com/s/ozvouod0sz5vrmrtay1193d1h05pk9zi
https://wascsenior.box.com/s/zpmn7jh9nkofwnq38iqdkm4to4bvhugw
https://wascsenior.box.com/s/ux8e7pvq5s4ghowghtkxoy3bxik3usmj
https://wascsenior.box.com/s/f5lwnheqzcsoadnib0ub4uajkkcgigtc
https://wascsenior.box.com/s/ozvouod0sz5vrmrtay1193d1h05pk9zi
https://wascsenior.box.com/s/zpmn7jh9nkofwnq38iqdkm4to4bvhugw
https://wascsenior.box.com/s/ux8e7pvq5s4ghowghtkxoy3bxik3usmj
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CFR 3.9 Organization Structures and Decision-making Processes 
 
CFR 3.9 The institution has an independent governing board or similar authority that, consistent with its 
legal and fiduciary authority, exercises appropriate oversight over institutional integrity, policies, and 
ongoing operations, including hiring and evaluating the chief executive officer. 
 
Guideline: The governing body comprises members with the diverse qualifications required to govern an 
institution of higher learning. It regularly engages in self-review and training to enhance its effectiveness. 
 
 

CFR 3.9 Institutional Response 
 
Dharma Realm Buddhist Association (DRBA) established DRBU in 1976, and set up a DRBU Board of 
Trustees as the university’s governing body. As part of the efforts to create two new degree programs and 
to pursue WASC accreditation, DRBU examined and set out to adjust its governance structure so that it 
both serves to advance DRBU’s mission and complies with relevant WASC Standards and CFRs.  
 
The process involved studying and consulting various documents such as bylaws of DRBU’s peer 
institutions and WASC’s Independent Governing Board Policy and Related Entity Policy. Consequently, 
the DRBA Board of Directors adopted the DRBU Charter (Attachment 1.5.1) in June 2012, and the DRBU 
Board of Trustees approved amendments to the DRBU Bylaws in June 2013.  
 
Through the DRBU Charter, the DRBU Board of Trustees has the powers and responsibilities to 
supervise, control, and manage the university’s affairs and to determine its long-term educational policy in 
accordance with the DRBU mission. These powers and responsibilities, which are listed both in the DRBU 
Charter and the Bylaws, include: 
 

 Determining the board’s membership and officers. 

 Making decisions around appointing the university’s president, notably setting the term of office, 
conducting reviews, and issuing dismissals. 

 Participating in the university’s strategic planning activities, and approving its strategic plans. 

 Reviewing, approving, and monitoring the progress of annual budgets as submitted by the 
university administration. 

 Ensuring that resources are available to sustain the university’s ongoing and continuing 
operation. Commissioning annual external independent financial audits and reviewing and 
adopting the auditors' findings. 

 
In addition to stating the Board of Trustees’ powers and responsibilities, the DRBU Bylaws also aim to 
encompass all the other necessary policies, processes, and procedures for governing the university. 
 
The change of trustee composition in response to the ERC’s recommendation, specifically to one with at 
least a simple majority of “at-large” or independent trustees, has been described in Section 3. These new 
trustees—who include a retired member of San Francisco State University’s teaching faculty, a former 
president of National Taipei University, a founding partner of a Silicon Valley law firm, a former member of 
the San Francisco Board of Supervisors and retired attorney, and a cofounder of an innovative service-
based nonprofit organization—bring with them different areas of expertise as well as diverse 
perspectives. This will surely strengthen the governance of DRBU (see Attachment 3.9.1 for the roster 
and brief profiles of DRBU Trustees). 

https://wascsenior.box.com/s/5ypzqvmdaz4g671pkycrw8dcnmrz21c6
https://wascsenior.box.com/s/zxc6scnodk8rxnfjgockfa16gfgaf0a4
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As the work of altering the composition of trusteeship reaches a milestone, the board has begun to 
identify important tasks that it plans on undertaking in the short- and medium-term future, in addition to 
carrying out its normal functions. For the remainder of 2016, the board’s main tasks will be to familiarize 
the new trustees with their roles and responsibilities and to continue implementing DRBU’s governance 
structure as described in the bylaws. These tasks include: 
 

 Devising a system to evaluate the performance of the president. The DRBU Bylaws outline high-
level processes for appointing, evaluating, and terminating the president. The trustees will 
develop procedures based on the bylaws to firm up the evaluation process by clarifying such 
things as the term for the current president, the interval for evaluation, the timing of the next 
evaluation, and the criteria for such review. The trustees plan on completing this task prior to the 
March 2016 WSCUC site review. 

 Develop policies and procedures to evaluate the Board of Trustees’ effectiveness. The trustees 
plan on completing this task prior to the March 2016 WSCUC site review. 

 Provide training opportunities, such as workshops, to existing and new trustees on the state of 
DRBU, board governance, and accreditation.  

 Activate the board’s standing committees. Active committees are important for the overall 
functioning of the Board of Trustees. Because all four standing committees are required to have a 
majority of at-large trustees (and only at-large members can sit on the Audit Committee), the 
board was unable to adequately seat the committees during its transition so as to include more 
at-large trustees. Immediately following their election, the chairperson appointed new trustees to 
fill up the standing committees. Members of each of the committees are tasked to explore the 
functions and responsibilities of their respective committees and to devise processes and 
procedures for making decisions and taking action.   

 Appoint external reviewers to the Board of Visitors. Trustees will work with the faculty and 
university leadership to identify candidates to serve on the Board of Visitors as external reviewers 
for DRBU’s quality assurance processes. 

 
Two important functions that the board will focus on beyond the next six to twelve months are 
development and strategic planning. Trustees will work together with the Vice President for Finance and 
Administration and the Director of Development and Strategic Planning to devise and implement a 
development plan to support DRBU’s anticipated program and infrastructural expansions in the short and 
medium term future. Trustees will also prepare to engage and participate in DRBU’s institutional 
effectiveness review and strategic planning activities scheduled to take place in Spring 2018.  
 
 

CFR 3.9 List of Attached Evidences 
 
3.9.1 Trustee Roster and Biographies 

https://wascsenior.box.com/s/zxc6scnodk8rxnfjgockfa16gfgaf0a4
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CFR 3.10 Organization Structures and Decision-making Processes 
 
CFR 3.10 The institution’s faculty exercises effective academic leadership and acts consistently to ensure 
that both academic quality and the institution’s educational purposes and character are sustained. 
 
Guideline: The institution clearly defines the governance roles, rights, and responsibilities of all categories 
of full- and part-time faculty. 
 
 

CFR 3.10 Institutional Response 
 
The oversight of curriculum and other instructional matters is the exclusive right and responsibility of 
DRBU’s teaching faculty, or the professors. The DRBU Charter (Attachment 1.5.1) states the intention of 
DRBU’s parent, DRBA, to respect the authority of DRBU professors to determine matters related to 
instruction, including the programs’ curriculum. The Faculty Governance Manual (Attachment 2.4.1) also 
states that “only Teaching Faculty may vote on instructional matters.”  
 
The Governance Manual further frames professors’ curricular and instructional oversight as a collective 
responsibility: “The Professors shall be responsible for maintaining, revising, and improving the programs 
to best further the University’s mission. With the Dean of Academics as their leader, Professors shall 
deliberate and decide on all instructional matters as a group.” 
 
DRBU’s teaching faculty has two ranks—professors with permanent appointments, and those without. 
Sometimes these two ranks are referred to as senior and junior professors, respectively. DRBU’s 
educational model and criteria for evaluating professors encourage, even demand that professors teach 
different parts of the curriculum outside of their academic background.  
 
The longer professors teach at DRBU, the more valuable they become to the university, as they are able 
to teach more parts of the curriculum. Considering the resources DRBU will devote to training and 
developing new professors to teach in this way, all professors are hired on a track toward permanency.  
 
This view of the value of professors to DRBU is also reflected in the lack of difference between the two 
professorial ranks in terms of governance. With two exceptions related to the appointment and absence 
of the Dean of Academics (see Attachment 3.10.1), the two ranks have the same rights, authorities, and 
responsibilities, including collective oversight over curricular and instructional matters. Although 
professors without permanent appointments also have the title “assistant professors,” to differentiate them 
from those with permanent appointments, the term “professors” in the DRBU Bylaws, Faculty Governance 
Manual, and the Plan of Employment refers to both the permanent and the nonpermanent (or assistant) 
professors. With regard to authorities, rights, and responsibilities, DRBU does not distinguish between 
full- and part-time professors.  
 
In addition to professors, two other groups of personnel work to support instruction and student learning 
at DRBU. Instructors aid professors in teaching, often in language courses, and tutors (primarily for 
writing, currently) assist students in their study. Both groups are encouraged to attend professors’ 
meetings and functions so as to gain familiarity with the programs. Neither group has power or 
responsibility related to instructional or curricular oversight.  
 
 

CFR 3.10 List of Attached Evidences 
 
3.10.1 Excerpt from Faculty Governance Manual - Appointment & Absence of Dean of Academics 

https://wascsenior.box.com/s/5ypzqvmdaz4g671pkycrw8dcnmrz21c6
https://wascsenior.box.com/s/rri7sfknaryn7jn68dazzxm0p8oe06hv
https://wascsenior.box.com/s/s2hp5dtkwtrsap1esizhftewi34g7eak
https://wascsenior.box.com/s/s2hp5dtkwtrsap1esizhftewi34g7eak
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Standard 3: Synthesis/Reflections 
 
 

Standard 3: Synthesis/Reflection 1 
 
After completing this analysis, what are the 2 or 3 most important issues that should be emphasized in 
the review under this Standard? 
 
Institutional Response 
 
Attracted by DRBU’s mission and educational vision, a group of new faculty and staff have joined forces 
with existing teaching and administrative leaders and support staff since 2010, to reorganize DRBU. The 
whole community’s efforts led to the new BA and MA degree programs and their supporting governing 
and administrative systems and structures. (CFR 3.2, 3.4, 3.6) 
 
Currently, DRBU has higher-than-average per-student teaching and administrative capacities and is not 
under immediate pressure to expand. However, the university leadership will consider measures to allow 
DRBU to retain and develop current personnel as well as to attract and add new personnel more 
systematically. (CFR 3.2, 3.3) 
 
Part of the efforts in reorganizing DRBU involved designing, developing, and implementing new 
governance and administrative structures and systems consistent with the new degree programs and 
educational model. Implementation of these new structures and systems meant transitioning to these 
structures and systems 1) from previous systems and structures that were in place to support the legacy 
programs prior to 2010, and 2) from a flexible and non-hierarchical organizational structure conducive to 
the creative endeavors of designing and developing new programs, adopted during DRBU’s period of 
self-study between 2010 and 2013. (CFR 3.7) 
 
These transitions are very much still a work in progress. All DRBU organizations, including the faculty and 
its committees and various operational units (such as the Office of Academic Affairs and the Office of 
Campus Life) look to balance the values of effectiveness, transparency, and inclusiveness with the need 
to create efficient and sustainable practices in their implementation efforts. (CFR 3.7) 
 
With the generous support of its parent DRBA, DRBU has never operated with a deficit. Also, unqualified 
independent audits that the university commissions yearly have not yielded any adverse findings. The 
financial support DRBU receives from DRBA extends to the use of a well-equipped campus and 
continuing support of the university’s facility developments. At the same time, DRBU has worked and will 
continue to work on diversifying its revenue sources. The most prominent of these sources are tuition 
from growing student enrollment and generous financial contributions from donors. (CFR 3.4) 
 
 

Standard 3: Synthesis/Reflection 2 
 
Looking overall at the quality and effectiveness of the institution’s data gathering processes and its 
systems to support the review process, what are institutional strengths? 
 
Institutional Response 
 
DRBU’s strengths under Standard 3 include: 
 

 Financial strength — While DRBU continues to increase the proportion of revenue from tuition 
and donor contribution, its parent DRBA has acted as an important safety net. DRBA helps 
sustain the university’s operations and growth through contributions to its annual operations and 
facility improvements and upgrades. (CFR 3.4) 
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 Strong faculty and staff — DRBU faculty (teaching and administrative) and staff have excellent 
qualifications and have shown strong commitment to the university. Their dedication has also 
afforded DRBU the financial flexibility it needs to continue its growth and offer generous financial 
aid packages to its students. (CFR 3.1, 3.2) 

 Trustees with diverse backgrounds and expertise —The DRBU Board of Trustees responded to 
the WSCUC ERC’s recommendation to alter its membership to include a simple majority of at-
large, or independent trustees. This transition, aimed at demonstrating DRBU’s autonomy of 
decision-making from its parent, DRBA, has been completed. The new trustees elected in this 
transition have strong backgrounds in finance, higher education, board governance, 
development, and community leadership. They also bring a diverse set of perspectives to 
DRBU’s quality-assurance and planning activities. (CFR 3.9) 

 Collegial community — DRBU has developed governance and administrative structures and 
systems to support the new programs. These systems and structures are designed to be 
consistent with the programs’ values of integration and transparency. Together with the 
community’s strong commitment to the mission and vision of DRBU and a pedagogical model that 
encourages dialogue, the university has developed a collegial community of learning. (CFR 3.7) 

 
 

Standard 3: Synthesis/Reflection 3 
 
Looking again at the overall quality and effectiveness of the institution’s data gathering processes and 
systems, what are areas to be addressed or improved in the foreseeable future? 
 
Institutional Response 
 
DRBU’s areas to be addressed under Standard 3 include: 
 

 Expanding its development and recruiting efforts, guided by careful planning, so as to create a 
strong base of financial sustainability in addition to DRBA’s longstanding commitment of support. 
(CFR 3.4) 

 Developing a comprehensive human resources framework that will encompass recruitment, 
hiring, orientation, workload management, and incentives, as well as evaluation practices, 
processes, and procedures. This framework will reflect DRBU’s purpose, as well as the nature of 
its programs. This framework also incorporates DRBU’s statement on diversity, as well as a 
policy regarding professional development of faculty and staff. (CFR 3.2, 3.3) 

 Developing a sustainable system with which to continue DRBU support of professors’ teaching 
outside of their academic background across the two curricula as well as assisting current and 
new professors’ adjustments to the programs’ discussion-driven pedagogy. (CFR 3.3) 

 Improving the Board of Trustees’ functioning, given that the substantial transition of its 
membership has reached a milestone. These plans include devising a system to review the 
president’s performance; activating its standing committees; seeking and providing training 
opportunities to trustees relevant to their roles in governance; working with the faculty to identify 
external reviewers for DRBU’s quality assurance processes; and assisting in DRBU’s 
development efforts. (CFR 3.9) 

 Develop DRBU campus facilities, continuing to expand its capacity in this area to meet the 
demands of university programs and growing enrollment. (CFR 3.4) 

 Through DRBU’s faculty library committee, including the librarian, continuing to expand the 
university’s information resources. The most significant projects will be the addition of a new 
reading room in the future main university building, and the relocation of the main library to a 
newly renovated site in approximately five years. (CFR 3.5)  
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Standard 4: Creating an Organization Committed to Quality Assurance, 
Institutional Learning, and Improvement 
 
The institution engages in sustained, evidence-based, and participatory self-reflection about how 
effectively it is accomplishing its purposes and achieving its educational objectives. The institution 
considers the changing environment of higher education in envisioning its future. These activities inform 
both institutional planning and systematic evaluations of educational effectiveness. The results of 
institutional inquiry, research, and data collection are used to establish priorities, to plan, and to improve 
quality and effectiveness. 
 
 

CFR 4.1 Quality Assurance Processes 
 
CFR 4.1 The institution employs a deliberate set of quality assurance processes in both academic and 
non-academic areas, including new curriculum and program approval processes, periodic program 
review, assessment of student learning, and other forms of ongoing evaluation. These processes include: 
collecting, analyzing, and interpreting data; tracking learning results over time; using comparative data 
from external sources; and improving structures, services, processes, curricula, pedagogy, and learning 
results. 
 
 

CFR 4.1 Institutional Response 
 
DRBU employs a deliberate set of quality assurance processes: 
 

 Learning outcome assessment — DRBU professors have engaged in outcome assessment 
activities since the launch of the two new degree programs. Please see DRBU’s response to CFR 
2.6 for extensive discussion of its outcome assessment framework and activities. 

 Academic program review — DRBU professors adopted a program review framework in 2013 
(see CFR 2.7 for detailed descriptions). The Office of Academic Affairs and professors have 
started to carry out ongoing review activities such as outcome assessment, course evaluation, 
student conferences (see CFR 2.5), professor evaluation (see CFR 3.2), graduation and retention 
data gathering (see CFR 2.10), and surveying students on writing-tutor performance (see CFR 
2.13). DRBU is scheduled to perform the self-study and summative review phases of its first 
program review in Spring 2018.  

 Unit review for operational units — DRBU has developed and adopted a review process for 
operational units such as the Office of Campus Life (see Attachment 2.13.1). This office has 
begun to implement the review process (see Attachment 2.13.2 for sample annual review 
summary).  

 Personnel review — DRBU piloted personnel-review processes for both teaching and 
administrative personnel in Spring 2015 (see CFR 3.2). 

 
The processes listed above collect, analyze, and interpret data. For example, the program review process 
sets out the four criteria that professors will use to review the programs’ performance. The review process 
further suggests different data or evidence the two programs can collect to be reviewed under each 
criterion.  
 
Also, the DRBU outcome assessment process (Attachment 2.6.1) describes four different types of 
assessment activities, two of which are “gathering and compiling evidence of learning” and “analyzing 
evidence.”  
 

https://wascsenior.box.com/s/nhv7snppl9w7roh6xqqw641s6z2nsi7h
https://wascsenior.box.com/s/2wc6j94vh18me4d2vx73ftwo46diqad8
https://wascsenior.box.com/s/blmyhz6a5l3hmyd492jac7cywx74nt6i
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Finally, embedded within each of these assessment or review processes is an interpretation of the 
results, which naturally gives rise to thoughts about potential adjustments. For example, during one of the 
semesterly assessment workshops, professors needed to interpret whether the lack of evidence found in 
student works with which to score rubrics for MA PLO 1, “exercise ethical sensitivity,” was because 1) the 
assignment did not prompt students sufficiently to demonstrate progress in the PLO, 2) learning in PLO 1 
did not take place in that class, 3) the students lacked ethical sensitivity, or 4) the rubrics needed to be 
adjusted to better align to the outcome. After in-depth discussion, professors concluded that they need to 
construct better assignment prompts by which students can demonstrate learning in PLO 1.The outcome 
assessment process tracks learning results over time. Professors engaged in a summative assessment 
exercise after the first MA cohort graduated in May 2015. This exercise included comparing students’ final 
works to some of their first works at DRBU across the four PLOs and showed students’ progress (or lack 
thereof) in the different PLOs. DRBU has had only one cohort of MA graduate since the new programs 
launched, but it has thus far collected all student work, which will allow professors to compare learning 
results across different cohorts.  
 
Also built into these DRBU processes are steps to propose adjustments and changes to structures, 
services, processes, curricula, and pedagogy. The final step of a program review cycle is to perform a 
summative review, which takes into consideration the result of the program’s self-study and comments 
and feedback from an external reviewer, in order to propose an action plan involving changes to the 
program.  
 
The last of the four outcome assessment activities is “proposing and implementing adjustments to 
program.” In the past two years, DRBU has made changes to different aspects of its instruction based on 
results of quality assurance processes such as outcome assessment. Here are some examples: 
 

 Three PLOs have been revised, and one MA PLO removed (see CFR 2.4). 

 Rubrics for PLOs went through iterations of changes (see CFR 2.4 and Section 3). 

 BA degree unit distribution was modified to help ease freshmen adjustment to new programs 
(CFR 2.1). 

 Tutoring capacity for writing was increased and the tutoring service underwent efforts to improve 
its organization (Attachment 2.13.2).  

 
DRBU has focused mainly on developing its capacity to gather, warehouse, analyze, interpret, and report 
evidence and data internally thus far. Faculty and staff have used external data from public sources and 
peer institutions to inform their decisions, if not always in a systematic way.  
 
For example, DRBU considered the teaching faculty-to-student ratio and cohort size from Thomas 
Aquinas College and St John’s College in setting such ratio and cohort sizes for DRBU. Similarly, DRBU 
gave weight to information from these two colleges regarding frequency and length of student 
assignments, thus helping determine such measures in DRBU’s two degrees. DRBU plans on 
investigating the use of external performance data in future quality assurance activities. 
 
 

CFR 4.1 List of Attached Evidences 
 

https://wascsenior.box.com/s/2wc6j94vh18me4d2vx73ftwo46diqad8
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CFR 4.2 Quality Assurance Processes 
 
CFR 4.2 The institution has institutional research capacity consistent with its purposes and 
characteristics. Data are disseminated internally and externally in a timely manner, and analyzed, 
interpreted, and incorporated in institutional review, planning, and decision-making. Periodic reviews are 
conducted to ensure the effectiveness of the institutional research function and the suitability and 
usefulness of the data generated. 
 
 

CFR 4.2 Institutional Response 
 
Institutional research (IR) is “a range of activities involving the collection, analysis and interpretation of 
information descriptive of an institution and its activities, including its students and staff, programs, 
management and operations” (Zimmer, B; 1995). The findings of these activities inform trustees, faculty, 
and all levels of administrators in their planning and decision-making.  
 
Although DRBU has yet to establish a formal IR organization, it has engaged in activities of collection, 
analysis, and interpretation of information descriptive of DRBU (see CFR 2.10 and 4.1). The university 
further has established quality assurance processes that make use of the outcomes of these activities to 
inform decision-making about programs, instructions, policies, and services (see CFR 2.6, 2.7, and 4.1). 
Further, DRBU’s current near one-to-one personnel-to-student ratio (25 FTE personnel and 27 full-time 
students), the interactive classroom pedagogy, and integrated nature of the programs and their 
governance have led to faculty and staff members’ developing a close knowledge of the students and 
university operations. These conditions reduce the current urgency of developing DRBU’s formal and 
organized IR capacity.  
 
However, anticipating the need for DRBU to become more deliberate, efficient, and organized in the use 
of evidence in decision-making as it enters the next phase of growth in terms of enrollment, personnel, 
and facility, DRBU plans on building a robust IR capacity. The goal is to reach a capacity appropriate to 
its modest size—taking into account that the enrollment projection for 2019-2020 is 80 students, and that 
DRBU’s long-term maximum enrollment is 450.  
 
In particular, the university is looking to develop its capacity to perform the following functions: 
 

 Serve as a resource for technique methodologies of IR and the design and execution of 
information systems and surveys. 

 Serve as a primary contact with external agencies with respect to information reporting. 

 Respond to internal and external data requests, including national statistical surveys and 
questionnaires. 

 Produce educational and organizational studies, reports, and summaries. 

 Develop and maintain a cycle of regular institutional studies, reports, and databases designed to 
support DRBU’s recurring decision-making needs. 

 Serve as a reliable source for comprehensive and authoritative information about DRBU. 
 
DRBU plans on building its IR capacity by assigning IR responsibilities to an existing administrator and 
allocating resources for this administrator to receive the necessary education and training to become an 
IR professional. Tentatively, the ALO, who has a professional background in quantitative analysis as a 
research engineer and a management consultant, has been identified as a candidate to serve as DRBU’s 
institutional researcher. The president will assign this responsibility in Spring 2016. 
 
 

CFR 4.2 List of Attached Evidences 
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CFR 4.3 Institutional Learning and Improvement 
 
CFR 4.3 Leadership at all levels, including faculty, staff, and administration, is committed to improvement 
based on the results of inquiry, evidence, and evaluation. Assessment of teaching, learning, and the 
campus environment—in support of academic and co-curricular objectives—is undertaken, used for 
improvement, and incorporated into institutional planning processes. 
 
Guideline: The institution has clear, well-established policies and practices—for gathering, analyzing, and 
interpreting information—that create a culture of evidence and improvement. 
 
 

CFR 4.3 Institutional Response 
 
DRBU’s evidence-driven quality assurance processes—learning outcome assessment, program review, 
unit review, and institutional effectiveness review—were developed concurrently with the new degree 
programs. They were adopted by the DRBU faculty before any student matriculated into the new 
programs. Further, DRBU began implementing these processes and collecting and tracking information 
as soon as the programs were launched (see CFR 2.6 and 2.10).  
 
These quality assurance processes involve all members of DRBU. For example, the outcome assessment 
process requires the participation of all professors. Both the program review and the unit review have at 
their core a self-study conducted by the faculty and staff members of the programs and operational units. 
The outcomes of these review processes need to be adopted by the faculty, which is made up of 
professors and key administrators of DRBU.  
 
Finally, the ALO is likely to become DRBU’s institutional researcher. Given his existing roles at DRBU (a 
professor and the ALO), he is in the position to foster a “culture of evidence.” These three conditions—
DRBU having begun developing and implementing quality assurance processes from the start of the new 
programs; the involvement of all members of DRBU in the relevant processes; and the plans for an 
institutional researcher with operational influence at DRBU—serve to demonstrate that DRBU leadership 
at all levels is committed to improvement based on the results of inquiry, evidence, and evaluation. 
 
Although the MA program is only in its third year of existence (and the BA degree in its second), DRBU 
professors and administrators have already undertaken many parts of these quality assurance processes, 
including outcome assessment, personnel evaluation, and campus life unit review, in order to improve 
instruction and services. The results of these early quality assurance activities have led to planning 
decisions (such as bolstering the writing tutor service and making adjustments to degree unit distribution; 
see CFR 2.13 and CFR 2.1, respectively).  
 
DRBU is keenly aware that these quality assurance processes are still new (as are the programs 
themselves). Not only will they see iterative improvements, the faculty and staff will doubtless need to 
develop their understanding of them. As DRBU’s IR capacity develops (see CFR 4.2), for example, faculty 
and staff will need training on how to use this resource in their quality assurance activity. Therefore, in the 
process of developing its IR capacity, DRBU will establish policies, practices, and training on gathering, 
analyzing, and interpreting information.  
 
 

CFR 4.3 List of Attached Evidences 
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CFR 4.4 Institutional Learning and Improvement 
 
CFR 4.4 The institution, with significant faculty involvement, engages in ongoing inquiry into the 
processes of teaching and learning, and the conditions and practices that ensure that the standards of 
performance established by the institution are being achieved. The faculty and other educators take 
responsibility for evaluating the effectiveness of teaching and learning processes and use the results for 
improvement of student learning and success. The findings from such inquiries are applied to the design 
and improvement of curricula, pedagogy, and assessment methodology. 
 
Guideline: Periodic analysis of grades and evaluation procedures are conducted to assess the rigor and 
effectiveness of grading policies and practices. 
 
 

CFR 4.4 Institutional Response 
 
According to the DRBU Professor Plan of Employment, one of the responsibilities of DRBU professors is 
to “contribute to other instruction-related activities such as those related to assessment.” Members of 
DRBU’s teaching faculty, or professors, have all made important contributions to the design and 
development of the new programs, including institutional, program, and course learning outcomes; rubrics 
for PLOs; processes for outcome assessment and program review; and academic policies.  
 
Virtually all active professors have participated in all assessment meetings and workshops thus far. 
Because the first MA cohort was small (of the six who entered the program, four graduated on time), all 
professors read virtually all written works prepared by the students during DRBU’s first assessment 
exercises.  
 
While this level of coverage was obviously not sustainable and has not continued beyond the first two 
years, it demonstrated the professors’ involvement in assessment activities. These, along with program 
review, are the most central processes at DRBU, and allow ongoing inquiry into the process of teaching 
and learning. Assessment activities additionally help assure that standards of performance set by DRBU 
professors can and will be achieved. Given the integrated nature of DRBU’s two degree programs and 
their governance, as well as the small size of the teaching faculty, DRBU will naturally sustain a high-level 
of teaching faculty involvement in these processes.  
 
Engagement in inquiry concerning processes for teaching and learning has led to rich discussions at 
faculty meetings and assessment workshops. More importantly, it has led to adjustments of curricula, 
pedagogical approaches, and assessment methodologies. Among the adjustments that professors have 
subsequently made include: 
 

 Three PLOs were revised, and one MA PLO removed (see CFR 2.4). 

 Rubrics for PLOs went through iterations of changes (see CFR 2.4 and Section 3). 

 BA degree unit distribution was modified to help ease freshmen adjustment to new programs 
(CFR 2.1). 

 Assessment methodology was improved by adding a calibration step (see CFR 2.6). 

 Capacity for writing tutoring was increased and tutoring service was better organized. 
 
After increasing DRBU’s capacity to offer writing tutoring, several professors gathered drafts of student 
work before and after the tutors had spent time assisting students. Although DRBU has not used rubrics 
for the writing PLO to compare drafts of student work before and after tutoring, the professors easily 
noticed qualitative improvements. DRBU also began to survey students on the performance of the writing 
tutors who worked with them. Such follow-up work allows DRBU to “close the loop” on adjustments made 
based on assessment findings.  
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DRBU professors believe that letter grades do not contain sufficient detail to provide meaningful feedback 
on the various aspects of students’ progress (or the lack thereof) in learning. Therefore, DRBU professors 
also give students feedback through extensive comments on their written work and on their performance, 
the latter during semesterly student conferences (see CFR 2.5).  
 
However, grades remain a necessary form of feedback for students. Given the youth of DRBU’s programs 
and the fact that many courses have been taught only once or twice, DRBU has not performed an 
analysis of the rigor and effectiveness of its grading policies and practices. The professors have agreed 
upon general standards of performance for MA students (see CFR 2.6) and will develop standards for the 
BA degree when the first BA cohort becomes seniors in Fall 2018. The professors’ next task will be to 
incorporate these standards into their grading and evaluation of students’ performance. DRBU will 
perform periodic analysis of grading practice in the future. 
 
 

CFR 4.4 List of Attached Evidences 
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CFR 4.5 Institutional Learning and Improvement 
 
CFR 4.5 Appropriate stakeholders, including alumni, employers, practitioners, students, and others 
designated by the institution, are regularly involved in the assessment and alignment of educational 
programs. 
 
 

CFR 4.5 Institutional Response 
 
During the DRBU self-study that started in 2010, the university consulted many external advisers in the 
process of designing and developing its new programs. These included faculty members and 
administrators from other institutions and students from colleges offering similar education models to the 
one adopted by DRBU. The university has since formalized ways to gather input from external 
stakeholders in the assessment and alignment of educational programs: 
 

 Appointing trustees from diverse backgrounds — DRBU’s governing board elected five new 
trustees in response to the ERC’s recommendation on this (see Section 3 and CFR 3.9). 
Together with existing trustees, the group’s diverse backgrounds—education and teaching, 
business, medicine, nonprofit and social work, local politics—correspond well to the fields that 
graduates of DRBU’s peer institutions, like St John’s College and Thomas Aquinas College, 
gravitate toward after graduation. Through themselves or others in their personal and 
professional networks, these trustees bring perspective as practitioners and employers to 
DRBU’s quality assurance and planning activities. 

 Following the Advisory Board and Board of Visitors clauses in the bylaws (see Attachment 4.5.1) 
— DRBU’s bylaws include clauses requiring it to set up an advisory board and a board of visitors. 
These can be judiciously set up with different stakeholders so as to provide the university 
trustees, leadership, and faculty with additional external perspectives. The Board of Visitors has 
been designated to serve the function of external reviewer for the program and unit-review 
processes that DRBU developed. 

 Incorporating external reviewers in program and unit (such as the Office of Campus Life and 
Office of University Relations) review processes — Both DRBU’s program review and unit review 
processes (see CFR 2.7 for program review and CFR 4.1 for unit review) use an external 
reviewer toward the end of the self-study stage. The resulting feedback is then submitted together 
with the internal report and evidence to the DRBU faculty for evaluation and action 
recommendations.  

 Using multiple channels to invite and receive student feedback — DRBU regularly conducts 
student surveys in an assortment of areas—course evaluation, tutor evaluation, student activities, 
dining services, and work-study questionnaires (see CFR 2.10 for examples). The university also 
conducts semesterly student conferences for all students and invites feedback and input on how 
to make improvements.  

 Exit interviews with graduating students — DRBU conducts an exit interview with every 
graduating student (see Attachment 4.5.2).  

 
DRBU will continue to refine the above ways of involving external stakeholders, and will develop ways to 
engage other important stakeholders, such as alumni and parents. 
 
 

CFR 4.5 List of Attached Evidences 
 
4.5.1 Excerpt from Bylaws - Advisory Board & Board of Visitors 
4.5.2 Exit Interview for Graduating Students 
 

http://www.sjc.edu/career-success/
http://thomasaquinas.edu/alumni/profiles-leadership
https://wascsenior.box.com/s/dozlsiu46y9rugyebbbcmbceofakm8qm
https://wascsenior.box.com/s/1ukyeib5x2ijvzt8099fy6bwgs5hzgzp
https://wascsenior.box.com/s/dozlsiu46y9rugyebbbcmbceofakm8qm
https://wascsenior.box.com/s/1ukyeib5x2ijvzt8099fy6bwgs5hzgzp
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CFR 4.6 Institutional Learning and Improvement 
 
CFR 4.6 The institution periodically engages its multiple constituencies, including the governing board, 
faculty, staff, and others, in institutional reflection and planning processes that are based on the 
examination of data and evidence. These processes assess the institution’s strategic position, articulate 
priorities, examine the alignment of its purposes, core functions, and resources, and define the future 
direction of the institution. 
 
 

CFR 4.6 Institutional Response 
 
Planning is a core activity at DRBU, and the university’s two new programs and current pursuit of regional 
accreditation can certainly be attributed, at least partially, to its planning efforts since 2010. 
 
With an intention to reach a diverse set of students and pursue regional accreditation, DRBU undertook a 
self-study to affirm its mission and devise a strategy to reorganize. The self-study led to the creation of 
two new degrees and the sunsetting of the six legacy programs.  
 
In fall 2012, DRBU trustees and members of faculty and staff began drafting the university’s five-year 
strategic plan (Attachment 4.6.1). The aim was to succinctly articulate DRBU’s mission, long-term 
educational vision, and strategic priorities through 2018, and to formalize a strategic planning and 
effectiveness review process.  
 
The four strategic priorities outlined in the strategic plan are:  
 

 Obtain WSCUC candidacy. 

 Implement academic programs. 

 Recruit and retain the initial cohorts of students. 

 Develop buildings and infrastructure at our university campus. 
 

Several aspects of the planning process are worth highlighting here. First, even though the strategic 
planning activities, including the drafting of the plan document, are coordinated by a committee of 
trustees and faculty members, the committee is charged with working with the entire DRBU community. 
Together, they are responsible for reviewing the university’s progress on the current plan and drafting the 
plan for the next cycle. Second, the process outlines the tasks for the committee during the planning 
phase. These tasks include: 

 

 Reaffirming and interpreting the DRBU mission and long-term vision. 

 Understanding the internal and external context for DRBU and describing the near-term vision. 

 Identifying near-term strategic priorities and high-level criteria for review. 
 

After an implementation phase, during which university leadership will make annual plans according to 
the strategic priorities identified in the strategic plans, the third phase of activities will consist of carrying 
out DRBU’s quality assurance processes. These include program review (Attachment 2.7.1), unit review 
(Attachment 2.13.1), and institutional effectiveness review (Attachment 4.6.2). These reviews evaluate 
the evidence that has been gathered in light of criteria in the following three areas listed in the strategic 
planning process: 
 

 Alignment with DRBU’s mission and educational goals — How well do the functions of a program 
or unit align with the university’s overall mission and strategic priorities? How well does a program 
or unit serve the needs of the university community? 

 Effectiveness — How well does a program or unit carry out its core functions? How effectively 
does a program or unit contribute in due part to the university’s strategic priorities? What is the 
quality of programs and services offered by the program or the unit? 

https://wascsenior.box.com/s/mx5jq0y8qdy1m31my2wu10lqf3zuxz4z
https://wascsenior.box.com/s/r49fc8i7ov73nyrma3sbkbx3swrw8y56
https://wascsenior.box.com/s/nhv7snppl9w7roh6xqqw641s6z2nsi7h
https://wascsenior.box.com/s/4humbbx5ncqwc28bve8pavu4rflqzjo9
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 Sustainability — How efficiently does a program or unit carry out its stated functions? How well 
does a program or unit manage its resources? How well does it plan ahead? Does the program or 
unit have sustainable practices in place? 

 
Therefore, collectively, all the program and unit reviews make up and culminate in the institutional 
effectiveness review for the university. Their results will inform activities for the next strategic planning 
cycle. These program and unit reviews are scheduled for the same five-year intervals as DRBU’s 
strategic planning cycle. 
 
Incidentally, the March 2016 WSCUC site review marks the halfway point in DRBU’s current strategic 
planning cycle. The self-study in preparation for the site review has served the function of a mid-term 
review, and much of this institutional report discusses DRBU’s progress in the four strategic priorities 
listed above, though it is not organized according to them.  
 
DRBU is currently preparing to conduct program and unit reviews leading up to the summative reviews in 
Spring 2018. Trustees and faculty will appoint the strategic planning committee to coordinate the planning 
activities in Spring 2017. 
 
 

CFR 4.6 List of Attached Evidences 
 
4.6.1 2018 DRBU Strategic Plan 
4.6.2 Institutional Effectiveness Review Process 

https://wascsenior.box.com/s/mx5jq0y8qdy1m31my2wu10lqf3zuxz4z
https://wascsenior.box.com/s/4humbbx5ncqwc28bve8pavu4rflqzjo9


92 of 100 

 

CFR 4.7 Institutional Learning and Improvement 
 
CFR 4.7 Within the context of its mission and structural and financial realities, the institution considers 
changes that are currently taking place and are anticipated to take place within the institution and higher 
education environment as part of its planning, new program development, and resource allocation. 
  
 

CFR 4.7 Institutional Response 
 
DRBU’s activities since 2010 demonstrate that it has the flexibility to assess evolving internal and external 
conditions and to accordingly readjust and alter course.  
 
Incidentally, these are abilities enumerated in DRBU’s first of three institutional learning outcomes. With 
an intention to reach a more diverse set of students than it had at the time, DRBU realized the importance 
of regional accreditation. After affirming its mission and educational vision, the university carefully studied 
different degree programs and institutions. In the process, DRBU also observed these institutions’ 
resilience while facing the difficult financial environment the United States was in at the time. In response, 
DRBU adopted an educational model it deemed most capable of optimizing three key factors: alignment 
to its mission of providing quality liberal arts education in the broad Buddhist tradition; suitability for higher 
education and therefore capable of gaining regional accreditation; and robustness under financial duress 
and therefore likely to achieve long-term sustainability.  
 
Given DRBU’s attention to the above considerations, its design and development of the two degree 
programs using the new model and their governance and administrative systems and structures, as well 
as the sunsetting of six legacy programs, can be viewed as logical consequences. DRBU devoted 
resources to designing, planning, and preparing for the new programs by adding quality personnel and 
renovating its facilities.  
 
DRBU is now in the third year of offering its new degree programs, and the initial positive responses from 
prospective and current students, trustees, faculty, and staff affirm DRBU’s rational but significant 2010 
decision to shift course.  
 
Though currently without a formal “futuring” function, DRBU is well positioned to develop this capacity. 
The university already has a strategic planning function under the Office of Development and Strategic 
Planning. This office’s director and the ALO, who were among the first hires following DRBU’s 
reorganization efforts in 2010 and coordinated DRBU’s strategic planning efforts (see CFR 4.6), both 
have professional backgrounds in management consulting and experience advising corporations and 
government agencies in their long-range planning efforts. DRBU plans to develop its “futuring” capacity 
alongside its institutional research capacity to inform its future strategic-planning efforts and activities.  
 
 

CFR 4.7 List of Attached Evidences 
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Standard 4: Synthesis/Reflections 
 
 

Standard 4: Synthesis/Reflection 1 
 
After completing this analysis, what are the 2 or 3 most important issues that should be emphasized in 
the review under this Standard? 
 
Institutional Response 
 
DRBU developed several important quality assurance processes concurrently with offering the two new 
degrees. The faculty adopted these before any student matriculated into the new programs. These 
processes—such as outcome assessment; academic program review; review for operational units such 
as the Office of Admissions and Financial Aid and Registrar’s Office; and institutional effectiveness 
reviews—involve all members of DRBU. Faculty and staff have begun to implement these processes; 
some saw implementation as early as the launch of the MA program. (CFR 4.1, 4.3, 4.4) 
 
On the other hand, DRBU recognizes that these processes, similar to the new degrees themselves, are 
less than three years old. Faculty and staff need training and experience to become familiar with these 
processes. Added to the challenge is the fact that the processes are still subject to revision, refinement, 
and further development. Further, the urgency and scale of their implementation, especially in terms of 
the sophistication and complexity of data analytics tools that support these processes, need to be 
balanced against DRBU’s small size and the relative simplicity of its program structures and operations. 
(CFR 4.1, 4.2, 4.3) 

 
DRBU’s current progress can be attributed at least partly to its planning efforts between 2010 and 2013. 
The university further formalized its strategic planning process and integrated it with DRBU’s quality 
assurance processes, thus allowing evidence-driven reflection to inform planning decisions. (CFR 4.6) 
 
 
Standard 4: Synthesis/Reflection 2 
 
Looking overall at the quality and effectiveness of the institution’s data gathering processes and its 
systems to support the review process, what are institutional strengths? 
 
Institutional Response 
 
DRBU’s strengths under Standard 4 include: 

 

 Culture of evidence — DRBU developed and adopted quality assurance processes prior to the 
start of the new programs and began implementation soon after. The energy and resources the 
university has devoted to these—for example, to the outcome assessments—at the nascent 
stage of the programs’ development clearly demonstrates DRBU’s commitment to a culture of 
evidence. (CFR 4.3) 

 Flexibility — In undertaking a significant reorganization effort to replace six existing programs with 
two new ones and to overhaul virtually the entire university, DRBU’s capacity to be flexible and to 
respond to changing internal and external conditions is manifestly evident. (CFR 4.6, 4.7) 
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Standard 4: Synthesis/Reflection 3 

 
Looking again at the overall quality and effectiveness of the institution’s data gathering processes and 
systems, what are areas to be addressed or improved in the foreseeable future?  
 
Institutional Response 
 
DRBU’s areas to be addressed under Standard 4 include: 
 

 Developing a set of indicators of success for different criteria of its quality assurance processes.  

 Developing and adopting consistent and clear practices and protocols for reporting results and 
findings from the implementation of quality assurance processes such as outcome assessment. 

 Because of low enrollment and higher-than-average professor-to-student ratio, DRBU has had no 
need to improve efficiency of the processes and procedures of outcome assessment and other 
quality assurance processes. As DRBU begins to carry out quality assurance processes for two 
degree programs and a growing student population, the Office of Academic Affairs and the 
Committee on Assessment and Program review will work on improving the efficiency of these 
processes.  

 With low enrollment and small faculty and staff, developing IR capacity has not been a high 
priority. However, DRBU recognizes the need to become more deliberate, efficient, and 
organized in the use of evidence in decision-making as it enters the next phase of growth in terms 
of enrollment, personnel, and facilities. DRBU plans on building a robust institutional research 
(IR) capacity appropriate to its modest size by assigning IR responsibilities to an existing 
administrator and allocating resources for this administrator to receive the necessary education 
and training. 

 When DRBU’s capacity to gather, warehouse, analyze, interpret, and report internal evidence and 
data becomes more mature, through the development of its IR capacity, it plans on using 
appropriate external data to help the future exercise of benchmarking its standards of 
performance for student learning and other aspects of the university’s operation. 
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Section 5: Identification of Other Changes or Issues the Institution    
Is Facing 
 
This section of the report should briefly identify any other significant issues or changes that are likely to 
occur at the institution in the upcoming five years that are not described in preceding sections (e.g., 
changes in key personnel, major new anticipated programs, modifications in the governance structure, or 
significant financial results). This information will help the visiting team gain a clearer sense of the current 
and anticipated future status of the institution. 
 
 

Institutional Response 
 
DRBU is currently an integrated auxiliary of DRBA under IRS regulations governing religious nonprofit 
organizations (which DRBA is). However, when the university begins to receive more than 50% of its 
revenue from sources other than DRBA, it will no longer be considered an integrated auxiliary of DRBA 
and will need to file for separate incorporation. 
  
Also, if and when DRBU gains WSCUC initial accreditation, and in a scenario in which DRBU decides to 
receive government funds, such as federal student financial aid, DRBA and DRBU may decide to have 
the university separately incorporate. Either or both scenarios may take place within the next five years, 
resulting in DRBU’s incorporation as its own legal entity. 
  
If and when DRBU gains WSCUC initial accreditation, DRBU intends to seek the ability to issue I-20s to 
international students. This will require not only obtaining Student and Exchange Visitor (SEVP) 
certification, but committing resources toward new types of student support as well as compliance with 
U.S. government reporting and recordkeeping requirements.  
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Section 6: Preparation for Reaffirmation Under the 2013 Handbook of 
Accreditation 
 
The 2013 Handbook of Accreditation focuses major attention on new areas of emphasis, which will take 
significant time and effort to address. This component of the report asks the institution to anticipate how 
they will prepare for three areas when they seek reaffirmation following the granting of Initial Accreditation 
(Please do not focus on the content of these areas but on the processes that will be used):  

 
a) Degree Programs: Meaning, Quality, and Integrity of Degrees 
b) Educational Quality: Core Competencies, and Standards of Performance at Graduation, and 
c) Sustainability: Preparing for the Changing Higher Education Environment.  
 
 

Institutional Response 
 
Based on CFR 2.2 and the general guidelines stated in WSCUC’s “Meaning, Quality, and Integrity of 
Degrees FAQs,” DRBU sees its program review (see Attachment 2.7.1) and outcome assessment (see 
Attachment 2.6.1) to be the most suitable processes for the university to use in examining and addressing 
the meaning, quality, and integrity of its two degrees.  
 
DRBU’s program review process lists four review criteria—program alignment, effective student 
learning, professor quality and development, and sustainable practices. When evaluating a degree 
program’s performance under program alignment, the program review process suggests examining how 
a program’s core activities help to advance students toward DRBU’s educational goals. Educational 
goals—which specify the knowledge and abilities DRBU expects its students to have upon graduation—
are an important part of a degree’s meaning.  
 
WSCUC’s “FAQs” further characterize a degree as having high quality and integrity when students who 
are “offered a rich and coherent educational experience that is designed, delivered, and assessed by 
appropriately qualified [teaching] faculty” can meet “appropriately relevant and challenging learning 
goals.” Therefore, review of a degree program’s functioning under the program review criteria of 
professor quality and development and effective student learning goes a long way toward 
determining the quality and integrity of the degree. This is because outcome assessment, which is the 
most direct and important tool for gathering evidence for review under the criteria of effective student 
learning, is also the process DRBU professors use to set standards of performance that students should 
meet upon graduation for the program learning outcomes. These PLOs collectively encapsulate the 
program’s learning goals. 
 
The set of nine program learning outcomes for DRBU’s BA degree includes five core competencies (see 
DRBU’s response to CFR 2.2b). DRBU’s outcome assessment will inform professors of student 
performance in these five core competency PLOs. DRBU will further use the IR capacity it plans to 
develop (see CFR 4.2) to identify appropriate external data—perhaps from DRBU’s peer “Great Books” 
colleges—to help benchmark DRBU students’ performance in these five PLOs.  
 
Finally, sustainability is a high-level criterion for DRBU’s institutional effectiveness review, which is a 
culmination of all of DRBU’s program and operational unit reviews, and lends itself to addressing 
component “c” listed above. DRBU plans to aid the examination of its effectiveness under the criterion of 
sustainability with the newly developed “futuring” capability described under CFR 4.7.  

http://www.wascsenior.org/content/2013-handbook-accreditation-quick-reference-guide
http://www.wascsenior.org/content/2013-handbook-accreditation-quick-reference-guide
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Section 7: Conclusion: Reflections and Plans for Improvement 
 
In this concluding component, the institution assesses the impact of the self-study, reflects on what it has 
learned in the course of the self-study, and discusses plans for improvement. This component also 
provides the institution an opportunity to make a case for whether substantial compliance has been 
achieved with the four Standards and 39 Criteria for Review. 
 
 

Institutional Response 
 
The conclusion of this institutional report represents a milestone in an intense period of self-reflection and 
change for DRBU. This self-reflection period has been roughly broken up into two phases. Creative 
activities of program design and development and planning were the primary focus of the first phase 
between Fall 2010 and Spring 2013. The launch of the new MA program and the ERC’s approval of 
DRBU’s Eligibility application marked the transition to the second phase, in which implementation of the 
new programs as well as teaching and providing services to students were added to the mix.  
DRBU faculty and staff saw the ERC’s approval of Eligibility in December 2013 as a validation of their 
efforts and of the direction DRBU has taken. It also has served to bookmark the beginning of the current 
self-study, leading to the drafting of the institutional report and the upcoming March 2016 WSCUC site 
review.  
 
This five-year long self-reflection has brought the community even closer together around DRBU’s 
mission and educational vision. It has renewed the community's sense of purpose with regard to enacting 
the vision of Buddhist liberal education through the new BA and MA programs. The self-study has also 
served as a constant reminder to be purposeful and deliberate in our choices and actions in enacting this 
vision of liberal education. Finally, the self-study has provided an opportunity for trustees, faculty, and 
staff to thoroughly examine all aspects of DRBU; which has, in the process, revealed the university’s 
strengths as well as areas that need development and improvement. An inventory of both are captured in 
this report, which will assist DRBU leadership in prioritizing plans for improvement in the short- and 
medium-term future.  
 
Throughout this report, DRBU aims to describe its strengths and areas that need improvement and 
further development specific to each CFR. The reflection/synthesis sections also provide a compilation of 
both these strengths and areas of improvement for the four Standards. DRBU has also attempted to 
articulate clearly its understanding of the Standards’ core principles and intentions through the university’s 
responses to all the CFRs and the relevant operations they encompass. Because of the integrated nature 
of DRBU’s programs, the university’s emphasis on transparency, its inclusive governance, and the small 
faculty and staff, this understanding is shared by a wide cross section of leadership, faculty, and staff 
appropriate to their areas of responsibilities.  
 
Further, DRBU believes that the report has more than adequately shown that it has successfully 
implemented important structures, processes, and practices allowing for sustainable operations as 
encompassed in the CFRs. This success is based in large part on the widely shared understanding of 
DRBU’s mission and educational vision and of the principles embodied in the Standards among DRBU’s 
trustees, leadership, faculty, and staff. DRBU especially wishes to highlight the following strengths: 
 

 A clearly articulated mission and a set of institutional learning outcomes, which are well integrated 
with the university's programs, policies, governance, and practices. 

 Consistent with DRBU’s mission and ILOs, programs and related core and support functions that 
are purposefully designed, implemented, and carried out by dedicated faculty and staff who have 
strong qualifications. These faculty and staff are organized under structures and decision-making 
mechanisms that value inclusion, transparency, and collaboration. 
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 Financial strength to sustain ongoing operations and facility development and to support future 
growth, which is derived from increasing revenue from tuition and donor contributions, and faculty 
and staff’s dedication to reducing cost. The longstanding and generous financial support from the 
university’s parent organization, DRBA, is an important part of this strength. At the same time, the 
support from DRBA does not impact DRBU’s strong autonomy in terms of decision-making and 
ownership of curricular and instructional matters.  

 A culture of evidence, as shown by DRBU’s early adoption and implementation of carefully 
designed quality-assurance processes. 

 Flexibility and seriousness in efforts to improve and develop, as exhibited by DRBU having 
undertaken a significant transformation to better advance its mission. 

 
With the new programs in their third year of operation (second year for the BA program) and much of the 
university having gone through significant redesign and reorganization, DRBU is keenly aware that many 
areas across the university still require adjustment, improvement, and further development. DRBU both 
expects and welcomes this challenge. However, DRBU believes that the tasks that must be carried out to 
improve and develop in these areas are well understood by relevant faculty and staff and accounted for in 
the university’s planning. The most important areas requiring improvement and further development are: 
 

 Policies, procedures, and practices for recruiting, hiring, welcoming, and orienting new faculty and 
staff members, and for further developing all university personnel. DRBU will improve these 
policies, procedures, and practices to allow for purposeful capacity growth. 

 Systems for examining the impact of the larger campus environment on students’ overall 
experience at DRBU. 

 Capacities to systematically gather, warehouse, analyze, interpret, and report evidence and data. 
DRBU has already been gathering, storing, analyzing and interpreting many forms of evidence 
and data, although these efforts currently lack an overarching organization and efficiency.  

 Implementation of the newly redesigned policies, procedures, and practices. Although these new 
administrative and governance systems are purposefully designed to support the new program, 
DRBU is still in the process of developing its capacity to fully respond to the needs of faculty, 
staff, and students working in and through these systems.  

 Student recruitment. DRBU needs to expand its capacity in this area to ensure the continuing 
healthy but measured growth in enrollment. 

 University development. DRBU needs to expand its capacity in this area to create a more robust 
and diversified financial basis to allow for further operations and facility expansions. 

 
Therefore, the plans for improvement with the highest priority for the next several years are: 
 

 Adopting a comprehensive human-resources framework that includes policies, procedures, and 
practices for recruiting, hiring, welcoming, and orienting new personnel, and policies for 
continuing professional development of faculty and staff.  

 Developing systems and methods for examining the impact of the larger campus environment on 
students’ overall experience at DRBU.  

 Allocating resources for the development of DRBU’s capacity to use evidence and data to assist 
decision-making in planning and improvements. This includes developing DRBU’s IR and 
“futuring” capacities.  

 Providing administrative personnel with training and support to assist their transition to the new 
administrative and governance systems. 

 Strengthening the Board of Trustees, which has several new at-large trustees, by orienting them 
to DRBU and providing training opportunities in the area of governance. 

 Allocating resources and developing plans to expand student recruitment and development 
efforts.  
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Overall, the self-study has been an invaluable learning experience for the DRBU community. It has given 
us at DRBU a concrete opportunity to evaluate our strengths and weaknesses and to take stock of our 
prospects for future development. While it has made us aware of areas for improvement, it has also 
helped us to understand and reaffirm our purposes and programs. In this regard, we feel we have met the 
standard for achieving substantial compliance with the Standards and the 39 Criteria for review. 
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Section 8: Required Attachments 
 
Institutions are required to provide the following forms as part of report submission. The forms are 
available in the Document List on the WSCUC website. Please upload them to the folder in Box.com 
when you submit the report (see pages 1 and 2 of this document). 
 
Inventory of Educational Effectiveness Indicators 

 
Federal Compliance Forms 
 

 Credit Hour and Program Length Review Form 

 Marketing and Recruitment Review Form 

 Student Complaints Review Form 

 Transfer Credit Review Form 
 

General Required Information  
(See Appendix C in How to Become Accredited procedures manual) 

 

 Diversity policies and procedures 

 Tuition refund policy 

 Disability accommodations policies and procedures 

 Faculty complaint and grievance policies 

 Staff complaint and grievance policies 

 Employee handbook 

 Curriculum and units required for graduation (if not in catalog) 

 Student learning outcomes at course, program, and (as appropriate) institutional levels 

 Faculty bylaws or policies demonstrating collective ownership of the curriculum 

 Representative course syllabi for each degree offered 

 Financial aid policies, manuals, and protocols 

 Posted policies on receiving transfer credit 

 List of institutions with articulation agreements (DRBU has no articulation agreements) 

 Staff hiring and evaluation policies and procedures 

 Faculty orientation policies and procedures 

 Staff development policies 

 Organization chart for key leadership positions 

 CEO biographical information 

 Minutes of board meetings for last two years 

 Policy and procedures for Board evaluations 

 Credit hour policy 
 

http://www.wascsenior.org/document-list
http://www.wascsenior.org/content/inventory-educational-effectiveness-indicators-ieei
http://www.wascsenior.org/federal-compliance-checklists
https://wascsenior.box.com/s/4fiixk4z4lc1o3jp9qvjiwgzwe8mefgn
https://wascsenior.box.com/s/bsgxhutv05hzbz9c5o2e2ub59y8klux0
https://wascsenior.box.com/s/1jk8q7ukdiylycqfxhh8sunoym9kwwjw
https://wascsenior.box.com/s/rla74f5kspvnlk7twmubn1emgwmeupea
https://wascsenior.box.com/s/to68uk94xb79jqkxunktythz133jfa7f
https://wascsenior.box.com/s/4yyu49z8w7up7fuw2n18epacarng67hb
https://wascsenior.box.com/s/yiurl9skiwdh39a0t6twsit9g4irxzjp
https://wascsenior.box.com/s/m0v3799pjg6kf1e72ijvr33fd3k639ta
https://wascsenior.box.com/s/bo97r04gk4jxdwboli24b4nt5r61h7oz
https://wascsenior.box.com/s/97dl0cqkg2epxoyarf3e0e9d8a9syeel
https://wascsenior.box.com/s/g00mxuvk2g65qq990shzl6ijt9enqe33
https://wascsenior.box.com/s/lbbioxuikkyfomaic90g5ku1ta3qhn16
https://wascsenior.box.com/s/h7qfcfwxa7ymu3zk7eakrgjrnkhdnw7n
https://wascsenior.box.com/s/nydef4xdt38s310svg4drpw8dwffzivz
https://wascsenior.box.com/s/226rbmwjfgkfoifb24v0lxgo1vbss5ax
https://wascsenior.box.com/s/y9swgys2zssdy6grxhmn10tbu3yh5wzg
https://wascsenior.box.com/s/589634fnsmkw6kg88mq3tdy6omz5za15
https://wascsenior.box.com/s/6idditgvctlgm07gbj3ya1cd4j86g2g5
https://wascsenior.box.com/s/eyendrhptfa7pqyr94erzc7mr3n0fva1
https://wascsenior.box.com/s/1sfcvmjsuvsln06ffzg5ncvay50s2o8a
https://wascsenior.box.com/s/ah8a0ztpu722ivryzrgjv1g48mmh8kd9
https://wascsenior.box.com/s/afgnr3s79a7h7p674085wscjhr0j8wa3
https://wascsenior.box.com/s/9lb9dfeu4ua9vvairqph31f1xxo9l93a
https://wascsenior.box.com/s/eivpzhsus03k1hdg81f1i3txbw8tnr78

